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Part I Overview



Introduction

The WVU Parkersburg Teacher Education Handbook provides detailed guidance for teacher
candidates pursuing a baccalaureate degree in elementary education. It outlines the program’s
curriculum, admission criteria, graduation requirements, and licensure information.

For additional details on academic programs and college policies, candidates should refer to the
WVU Parkersburg Course Catalog, which serves as the official governing document for all
programs. Policies, procedures, and campus services are detailed in the WVU Parkersburg
Student Handbook.

Both the Teacher Education Handbook and the institutional Student Handbook supplement the
Course Catalog and are subordinate to it. All three documents are subject to ongoing review and
revision by the Board of Governors, college administrators, and faculty. Various governing
bodies may influence policies and requirements, so the college reserves the right to modify
program details, admission criteria, rules, or policies without prior notice.

Note: Teacher candidates planning to transfer should consult the catalog and advisors from their
intended transfer institution before enrolling in education courses at WV U Parkersburg. It is the

candidate’s responsibility to stay informed about all policies and requirements related to their
degree plan.

For additional information about the Education Program at WVU Parkersburg you may
contact any of the offices listed below:

Professional Studies Division (304)-424-8314

Center for Student Services (304)-424-8310



Architects of the Future

At WVU Parkersburg, the “Architects of the Future” framework guides the development of
teacher candidates, emphasizing that today’s educators shape tomorrow’s world. This philosophy
encourages future teachers to see themselves as builders of society; reflective, skilled, and
committed professionals who influence not just academic success, but the social and emotional
growth of their students.

The framework is built on six core pillars: Planning, Teaching Skills, Interpersonal Skills,
Decision-Making, Professional Commitment, and Diversity. Through hands-on experiences,
coursework, and field placements; candidates develop the ability to plan effective instruction,
deliver engaging lessons, communicate professionally, and respond to diverse student needs.
Reflection is central, helping candidates grow as thoughtful decision-makers and adaptive
educators.

To support and evaluate this development, the program integrates the Danielson Framework for
Teaching, a nationally recognized model that outlines four key domains: Planning and
Preparation, Classroom Environment, Instruction, and Professional Responsibilities. The
Architects framework provides the vision; Danielson offers the structure.

Together, these frameworks ensure that WVU Parkersburg graduates are not only prepared to
meet today’s classroom demands; they’re also ready to lead, inspire, and truly become architects

of the future.

Architects of the Future will be those who are able to meet the challenges and celebrate the
opportunities of an increasingly diverse society.

The Six Pillars of Architects of the Future Model are:

1.) Planning - Instructional planning involves the decisions teachers make to organize, deliver,
and assess effective instruction. It is a dynamic, ongoing process built around five key steps:

Establishing instructional goals

Defining specific learning objectives

Assessing student needs related to those goals

Designing instructional strategies and learning activities, including appropriate use of
technology

5. Evaluating student performance based on the stated objectives

b S

In this model, planning is viewed as a dynamic process. Each phase informs and influences the
others through ongoing data and reflection.

Teacher candidates begin developing their planning skills by organizing their time, coursework,
and field experiences to meet program expectations. As they progress, they collaborate with
advisors, cooperating teachers, and university supervisors to design increasingly complex
instructional plans. Coursework requires a variety of plans, including classroom management,



tutoring, technology integration, and lessons for individuals and groups.

Residency serves as the culminating experience, where candidates demonstrate full proficiency
in planning. This includes setting goals and objectives aligned with state standards, designing
instruction for diverse learners, developing assessments, and creating a plan for continued
professional growth.

2.) Teaching Skills - Effective teaching requires intentional planning, diverse instructional
strategies, and appropriate assessment practices. Strong lessons begin by capturing student
attention, activating prior knowledge, and clearly presenting objectives. Throughout instruction,
teachers must maintain an engaging, well-managed environment and conclude with effective
closure that reinforces key concepts. Attention to pacing, clarity, student engagement, and data
use is essential.

Teacher candidates build these skills through a progression of field experiences and coursework,
where they observe, practice, and refine a range of instructional approaches. Performance
assessments in each placement provide targeted feedback to support ongoing development.

Residency is the capstone experience, where candidates demonstrate mastery of teaching skills
and the integration of 21st-century learning practices. They apply both discipline-specific and
general instructional methods; such as cooperative learning and small-group instruction, within
diverse classroom settings. Regular feedback from university supervisors and cooperating
teachers supports continued growth and instructional excellence.

3.) Interpersonal SKkills - Interpersonal skills are essential to effective teaching, enabling
educators to communicate and collaborate across diverse school environments. These skills are
found at the heart of teachers. Teachers must engage productively with students, families,
colleagues, administrators, and other professionals to foster positive relationships and support
student success.

Throughout the program, teacher candidates gain regular opportunities to build these skills
through interactions with school personnel, collaborative teaching experiences, and professional
communication. Co-teaching and teamwork help develop perspective-taking and other key social
competencies.

During residency, candidates participate in settings such as [EP meetings and Student Assistance
Teams (SAT), emphasizing the importance of professional collaboration. Interviewing skills are

also developed through seminar activities and refined in real-world contexts, such as career fairs

with prospective employers.

4.) Decision-Making SKkills - Teachers continuously make decisions as they plan, implement,
and assess instruction. Each decision shapes future choices and contributes to a responsive and
effective learning environment. With experience, educators increasingly rely on reflective
practice—a process of evaluating past actions to inform future improvements.



Rooted in the philosophy of John Dewey, reflective decision-making requires thoughtful analysis
of one’s actions, beliefs, and their impact in the classroom. This habit of intentional reflection is
essential to professional growth.

Throughout the program, teacher candidates engage in diverse field experiences that foster these
skills. Reflective journals, action research, and classroom-based activities support their ability to
assess both their own decision-making and that of others, building a foundation for thoughtful,
student-centered teaching.

4.) Professional Commitment - Being an effective teacher means genuinely caring about
students, learning, your subject area, and upholding strong ethical standards. It also involves a
commitment to continual growth and improving your teaching practice.

This program fosters professional commitment through service learning and professional
development opportunities. As candidates progress, especially during their practicum
experiences, they take on important responsibilities such as handling student information with
care and collaborating with school staff.

Participation in college activities and field experiences further helps candidates understand the
dedication required to succeed in the teaching profession and prepares them for its challenges.

5.) Diversity - Student enrollment from diverse backgrounds continues to increase in
today’s public schools. This makes it imperative for today’s teachers to have knowledge
and understanding of multicultural forces that affect teaching and learning. Teachers must
be able to plan and implement a multicultural education program that integrates cultural
diversity into all teaching and learning situations. Such a program must include awareness,
understanding, and acceptance of cultural differences.

The many faces of diversity include developmental, socioeconomic, linguistic, cultural,
racial, ethnic and gender differences. Experiences with diversity, both in the classroom and
through field placements, are designed to increase understanding of the array of differences
which exist in the public-school environment and of one’s own cultural background and
biases. This understanding is expressed through the preparation and teaching of lessons
intended to meet the needs of all students.

The philosophical framework is specifically assessed in the following EPP assessment:

v Field Experience Performance Assessments
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West Virginia University Parkersburg Mission Statement

West Virginia University at Parkersburg provides accessible, life-changing educational
opportunities in a safe and supportive environment.

EPP Mission Statement

The Educator Preparation Provider (EPP) at West Virginia University at Parkersburg prepares
effective, reflective, and compassionate educators through research-based, data-informed
practices. Committed to accessibility and diversity, the EPP supports teacher candidates in
becoming skilled professionals who positively impact all learners in a global society.

West Virginia University Parkersburg Education Program Goals

The teacher education curriculum at WVU Parkersburg reflects the collaborative efforts of
faculty, students, and practicing educators. It is continually refined to align with the college’s
mission, the standards of the West Virginia Department of Education, and the guidance of
professional organizations.

Grounded in its philosophical framework, the education program is committed to the following
goals. By graduation, teacher candidates will:

Demonstrate effective planning for instruction.

Exhibit strong instructional (teaching) skills.

Apply effective interpersonal and collaboration skills.

Make informed, reflective decisions in educational settings.

Show professional commitment to students, the field of education, and the broader
community.

Effectively support and respond to the needs of diverse learners.

kW=

N
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Program Overview

Bachelor of Arts in Elementary Education

The Elementary Education program at WVU Parkersburg is built through collaboration among
faculty, students, and practicing educators. Rooted in a practical model, the curriculum integrates
theoretical foundations, developmental understanding, and technological tools essential for
success in today’s classrooms.

The program is designed to:

Develop strong instructional planning skills

Prepare effective, reflective classroom teachers

Foster interpersonal and collaborative abilities

Strengthen educational decision-making skills

Instill a deep sense of professional commitment

Promote an understanding of learner diversity—including developmental, linguistic,
cultural, racial, ethnic, and gender differences

SRR NE RN

In addition to core elementary certification, the program offers two emphasis options:

v Mathematics (Grades 5 through Algebra I)
v" Special Education — Multi-Categorical (Grades K—12)

Specializations are also available as add-ons to the elementary program, leading to additional
endorsements on the professional teaching license. Available specializations include:

Early Childhood (PreK—K)

English (Grades 5-9)

General Science (Grades 5-9)

General Mathematics—Algebra I (Grades 5-9)
Social Studies (Grades 5-9)

AN NI NI NN

Candidates who meet all specialization requirements will earn an endorsement in the respective
subject and programmatic level, broadening their instructional versatility and career
opportunities.

Pre-Program Status and Program Pathway

Students interested in pursuing a degree in elementary education may begin by declaring the
AAS in Elementary Education on the WVU Parkersburg Application for Admission.

Please note that admission to the AAS does not guarantee full admission into the bachelor’s

program or eligibility for licensure. Admission to the teacher education program requires
meeting additional departmental criteria.

15



Program of Study
= Associate of Applied Science Elementary Education Degree

For students who wish to work in educational settings but do not plan to pursue teacher licensure, WVU
Parkersburg offers an Associate of Applied Science in Elementary Education. This degree is ideal for
individuals seeking roles in areas such as early childhood programs, classroom support, or educational
services outside of certified teaching.

= Bachelor of Arts Elementary Education Degree

= Bachelor of Arts Elementary Education Degree w/ Emphasis in Math Grade 5-Algebra 1

= Bachelor of Arts Elementary Education Degree w/ Emphasis Special Education Multi-
Categorical K-12

Elementary Education Program of Study is reflected in the following Guided Pathway to Success
(GPS). Students are to follow the sequence, prerequisites and co-requisites as indicated on the
GPS. Deviation from this plan for transfer students or extenuating circumstances will be through
individual approval by the Dean. Individual copies of this may be printed out from the WVUP
website or obtained in the Education Office. Teacher candidates shall refer to the Gateway
Section for more information regarding requirements and deadlines.

16



Parkersburg

venmmeiren: ACADEMIC MAP

First Semester

Course Credit Hours Significa ce
COLL 101 Orientati nto College 1 WVUP Requirement
EDUC 100 Introduc on to Educa on 3 ~ 20 HRS.
ENGL 101 Composi on | 3

COMM 111 Fundamentals of Speech 3

MATH 121 Introduc on to Mathema cs 3

HIST 152 U.S. History Through the Civil War 3

TOTAL 16

Second semester

Course Credit Hours Significa ce
ENGL 102 Composi on Il 3

MATH 126 College Algebra (prerequisites ACT 3

23, SAT 560, Accuplacer 270 or MATH 119)

HIST 153 U.S. History Reconstruc on to Present 3

EDUC 200 Intro to Excep onal Children 3 ~ 20 HRS.
PSYC 241 Human Growth & Development 3

TOTAL 15

Third Semester

Course Credit Hours Significa ce
ART 101, MUSI 170, or THEA 101 Apprecia on 3

PSCI 101/101L Fundamentals of Physical Science 4

MATH 211 Statis s 3

EDUC 253 Trauma Informed Prac ces 3

EDUC 300 Theories of Learning 3 RN 20Hrs.
TOTAL APPLY FOR PROGRAM 16

Fourth Semester

Course Credit Hours Significa ce
BIOL 101/ BIOL 103 General Biology | or 4

BIOL 105/ BIOL 105L Science for Life

GEOG 102 World Geography 3

EDUC 108 Educa onal Technology 3

Choose one class 3

ENGL 131, 132, 221, 222, 241, 242, or 285

TOTAL 13

60 Total Degree Credits

Updated 7/9/2024 "West Virginia University at Parkersburg is an Equal Opportunity/Affi

AAS /THE ASSOCIATE OF APPLIED
SCIENCE ELEMENTARY EDUCATION
DEGREE PREPARES STUDENTS FOR
POSSIBLE SUBSTITUTE TEACHING

POSITIONS IN SELECT COUNTIES AND
ADMISSION TO THE ELEMENTARY
EDUCATION PROGRAM.

~ FIELD EXPERIENCE COURSES

THESE COURSES HAVE A COMPONENT THAT
REQUIRES PLACEMENT IN A SCHOOL AND A
BACKGROUND CHECK.

ADMISSION TO PROGRAM

APPLICATIONS DUE
APRIL 1 AND NOVEMBER 1

e  COMPLETION OF 45 HOURS
e  MINIMUM 3.0 GPA
e NO GRADE BELOW A “C”

e  PASSING SCORES OR EXEMPT OF
CORE PRAXIS 1 TEST

e 50 HOURS SERVICE LEARNING
APPROVED

e COMPLETION OF ENGL 101, 102,
COMM 111, PSYC 241, & MATH 121 OR
HIGHER

e COMPLETION OF EDUC 100, 200, & 300

e DISPOSITIONAL ASSESSMENT

CONDITIONAL WITH SPECIFIC REQUIREMENTS
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“PROUD

Dean of Professional Studies Division
Dr. Bobbi Marshall
rmarsha7 @wvup.edu

Director of Teacher Education
Dr. Megan McKnight
megan.mcknight@wvup.edu

‘West Virginia University at Parkersburg
PH:304.424.8000 | wwvup.edu

300 Campus Drive, Parkersburg WV 26104
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W kg ACADEMIC MAP

First Semester

Course Credit Hours Significance
COLL 101 Orientation to College 1 * WVUP Requirement
EDUC 100 Introduction to Education 3 ~ 20 HRS.
ENGL 101 Composition | 3

COMM 111 Fundamentals of Speech 3

MATH 121 Introduction to Mathematics 3

HIST 152 U.S. History Through the Civil War 3

TOTAL 16

Second semester

Course Credit Hours Significance
ENGL 102 Composition Il 3

MATH 126 College Algebra (prerequisites ACT 3

23, SAT 560, Accuplacer 270 or MATH 119)

HIST 153 U.S. History Reconstruction to Present 3

EDUC 200 Intro to Exceptional Children 3 ~ 20 HRS.
PSYC 241 Human Growth & Development 3

TOTAL 15

Third Semester

Course Credit Hours Significance
ART 101, MUSI 170, or THEA 101 Appreciation 3

PSCI 101/101L Fundamentals of Physical Science 4

MATH 211 Statistics 3

EDUC 253 Trauma Informed Practices 3

EDUC 300 Theories of Learning 3 ~ 20 HRS.
TOTAL APPLY FOR PROGRAM 16

Fourth Semester

Course Credit Hours Significance
BIOL 101/ BIOL 103 General Biology | or 4

BIOL 105/ BIOL 105L Science for Life

GEOG 102 World Geography 3

EDUC 108 Educational Technology 3

EDUC 301 Teaching Reading Grades K-2 3 * ~ 20 HRS.
EDUC 304 Math Strategies K-3 3 * ~ 20 HRS.
TOTAL 16

BA _J THE BACHELOR OF ARTS
ELEMENTARY EDUCATION DEGREE
PREPARES STUDENTS FOR TEACHING IN
THE ELEMENTARY CLASSROOM IN

GRADES K-6 GRADE. COMPLETION OF
THE PROGRAM OF STUDY PROVIDES
ELIGIBILITY TO APPLY FOR
CERTIFICATION IN THE STATE OF
WEST VIRGINIA.

FIELD EXPERIENCE &/OR
~ CLINICAL COURSES

THESE COURSES HAVE A COMPONENT THAT
REQUIRES PLACEMENT IN A SCHOOL AND A
BACKGROUND CHECK.

GRADUATION REQUIREMENTS
A GRADE OF “C” OR HIGHER REQUIRED IN
EACH COURSE IN THE PROGRAM OF STUDY.

| THESE COURSES REQUIRE FULL ADMISSION

TO THE EDUCATION PROGRAM.

ADMISSION TO PROGRAM

APPLICATIONS DUE
APRIL 1 AND NOVEMBER 1

COMPLETION OF 45 HOURS
MINIMUM 3.0 GPA
NO GRADE BELOW A “C”

PASSING SCORES OR EXEMPT OF
CORE PRAXIS 1 TEST

50 HOURS SERVICE LEARNING
APPROVED

COMPLETION OF ENGL 101, 102,
COMM 111, PSYC 241, & MATH 121 OR
HIGHER

COMPLETION OF EDUC 100, 200, & 300

DISPOSITIONAL ASSESSMENT

CONDITIONAL WITH SPECIFIC REQUIREMENTS

Updated 7/9/2024 "West Virginia University at Parkersburg is an Equal Opportunity/Affirmative Action Institution."
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v West Virginia University.

Fifth Semester

Course Credit Hours Significance

Choose one class 3
ENGL 131, 132, 221, 222, 241, 242, or 285

EDUC 303 Teaching Reading Grades 3-6 3 * ~ 20 HRS.
EDUC 308 Math Strategies 4-6 3 * ~ 20 HRS.
EDUC 310 Diversity in Education 3 Y R 20Hrs.
EDUC 320 Educational Assessment 3 *

TOTAL 15

Sixth semester

Course Credit Hours Significance
EDUC 305 Instructional Strategies in Science 3 *

EDUC 314 Instructional Strategies in Soc. Studies 3 *

EDUC 322 Integrating Arts & Movement in K6 3 *

EDUC 330 Classroom Management 3 *

EDUC 330L Classroom Management Practicum 1 * ~ 40 HRS.
EDUC 412 Diagnostic and Prescriptive Reading 3 *

EDUC 412L Diagnostic and Prescriptive Reading L 1 * ~ 30 HRS.
TOTAL APPLY FOR RESIDENCY | 17

Seventh Semester

ACADEMIC MAP

RESIDENCY CO-REQUISITES
EDUC 401 MUST BE TAKEN DURING RESIDENCY |

EDUC 410 MUST BE TAKEN DURING RESIDENCY Il

ADMISSION TO RESIDENCY |

APPLICATIONS DUE
APRIL 1 AND NOVEMBER 1

e COMPLETION OF ALL COURSE WORK
e MINIMUM 3.0 GPA

e 25 HOURS OF PROFESSIONAL DEVELOPMENT
(INCLUDING HANDWRITING COURSE &
ETHICS MODULE)

e  DISPOSITIONAL ASSESSMENT
e ATTEMPT ALL PRAXIS EXAMS

e [SSUANCE OF RESIDENCY PERMIT

CONDITIONAL WITH SPECIFIC REQUIREMENTS

Eighth Semester

Course Credit Hours Significance
EDUC 410 Residency Il Seminar 3 D ¢

EDUC 415 Residency Il 11 D ¢ ~
TOTAL 14

120 TOTAL DEGREE CREDITS

*COLL 101 is a WVUP requirement and is
not counted in the degree total but is still a
required course.—1 credit hour

Course Credit Hours Significance
EDUC 401 Organizing Learning Environments 3 *
ADMISSION TO RESIDENCY I
EDUC 414 Residency | 9 > (]
TOTAL APPLY FOR RESIDENCY Il 12 e  PASSING SCORES ON ALL PRAXIS EXAMS

PASSING SCORES OF ALL RESIDENCY |
ASSESSMENTS

Dean of Professional Studies Division
Dr. Bobhi Marshall
rmarsha¥ @wwvup.edu

Director of Teacher Education
Dr. Megan McKnight
megan.mcknight@wwvup.edu

West Virginia University at Parkersburg
PH:304.424.8000 | wwup.edu

300 Campus Drive, Parkersburg WV 26104

Updated 7/9/2024 "West Virginia University at Parkersburg is an Equal Opportunity/Affirmative Action institution."
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tenmmeoney ACADEMIC MAP

First Semester

Course Credit Hours Significance
COLL 101 Orientation to College 1 WVUP Requirement
EDUC 100 Introduction to Education 3 ~ 20 HRS.
ENGL 101 Composition | 3

EDUC 108 Educational Technology 3

COMM 111 Fundamentals of Speech 3

MATH 121 Introduction to Mathematics 3

HIST 152 U.S. History Through the Civil War 3

TOTAL 19

Second semester

Course Credit Hours Significance
ENGL 102 Composition Il 3

MATH 126 College Algebra (prerequisites ACT 3

23, SAT 560, Accuplacer 270 or MATH 119)

HIST 153 U.S. History Reconstruction to Present 3

EDUC 200 Intro to Exceptional Children 3 ~ 20 HRS.
PSYC 241 Human Growth & Development 3

EDUC 253 Trauma Informed Practices 3

TOTAL 18

Third Semester

Course Credit Hours Significance
ART 101, MUSI 170, or THEA 101 Appreciation 3

PSCI 101/101L Fundamentals of Physical Science 4

MATH 211 Statistics 3

MATH 230 Introduction to Euclidean Geometry 3

EDUC 300 Theories of Learning 3 ~ 20 HRS.
TOTAL APPLY FOR PROGRAM 16

Fourth Semester

Course Credit Hours Significance
MATH 150 Introduction to Calculus 3

BIOL 101/ BIOL 103 General Biology | or 4

BIOL 105/ BIOL 105L Science for Life

GEOG 102 World Geography 3

EDUC 301 Teaching Reading Grades K-2 3 * ~ 20 HRS
EDUC 304 Math Strategies K-3 3 * ~ 20 HRS
TOTAL 16

BA THE BACHELOR OF ARTS ELEMENTARY
EDUCATION DEGREE WITH MATH
EMPHASIS GRADE 5— ALGEBRA 1 PREPARES
STUDENTS FOR TEACHING IN THE

ELEMENTARY CLASSROOM IN GRADES K-6
GRADE AND MIDDLE SCHOOL MATH GRADES
7—- ALGEBRA 1. COMPLETION OF THE
PROGRAM OF STUDY PROVIDES ELIGIBILITY
TO APPLY FOR CERTIFICATION IN THE STATE
OF WEST VIRGINIA.

FIELD EXPERIENCE &/OR
~ CLINICAL COURSES

THESE COURSES HAVE A COMPONENT THAT
REQUIRES PLACEMENT IN A SCHOOL AND A
BACKGROUND CHECK.

GRADUATION REQUIREMENTS

A GRADE OF “C” OR HIGHER REQUIRED IN
EACH COURSE IN THE PROGRAM OF STUDY.

| THESE COURSES REQUIRE FULL ADMISSION

TO THE EDUCATION PROGRAM.

ADMISSION TO PROGRAM

APPLICATIONS DUE
APRIL 1 AND NOVEMBER 1

COMPLETION OF 45 HOURS
MINIMUM 3.0 GPA
NO GRADE BELOW A “C”

PASSING SCORES OR EXEMPT OF
CORE PRAXIS 1 TEST

50 HOURS SERVICE LEARNING
APPROVED

COMPLETION OF ENGL 101, 102,
COMM 111, PSYC 241, & MATH 121 OR
HIGHER

COMPLETION OF EDUC 100, 200, & 300

DISPOSITIONAL ASSESSMENT

CONDITIONAL WITH SPECIFIC REQUIREMENTS

Updated 7/9/2024 "West Virginia University at Parkersburg is an Equal Opportunity/Affirmative Action institution.”
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Fifth Semester

Course Credit Hours Significance

Choose one class 3

ENGL 131, 132, 221, 222, 241, 242, or 285

EDUC 303 Teaching Reading Grades 3-6 3 * ~ 20 HRS.
EDUC 305 Instructional Strategies in Science 3 *

EDUC 308 Math Strategies 4-6 3 * ~ 20 HRS.
EDUC 310 Diversity in Education 3 * ~ 20 HRS.
EDUC 320 Educational Assessment 3 *

TOTAL 18

Sixth semester

Course Credit Hours Significance
EDUC 314 Instructional Strategies in Soc. Studies 3 *

EDUC 322 Integrating Arts & Movement in K6 3 *

EDUC 330 Classroom Management 3 *

EDUC 330L Classroom Management Practicum 1 * ~ 40 HRS.
EDUC 388 Math Strategies Grade 7— Algebra 1 3 * ~ 20 HRS.
EDUC 412 Diagnostic and Prescriptive Reading 3 *

EDUC 412L Diagnostic and Prescriptive Reading L 1 * ~ 30 HRS.
TOTAL APPLY FOR RESIDENCY | 17

Seventh Semester

Course Credit Hours Significance
EDUC 401 Organizing Learning Environments 3 *

EDUC 414 Residency | 9 > N
TOTAL APPLY FOR RESIDENCY II 12

Eighth Semester

Course Credit Hours Significance
EDUC 410 Residency Il Seminar 3 *

EDUC 415 Residency Il 11 * N
TOTAL 14

129 TOTAL DEGREE CREDITS

*COLL 101 is a WVUP requirement and is
not counted in the degree total but is still a
required course.—1 credit hour

RESIDENCY CO-REQUISITES
EDUC 401 MUST BE TAKEN DURING RESIDENCY |

EDUC 410 MUST BE TAKEN DURING RESIDENCY I

ADMISSION TO RESIDENCY |

APPLICATIONS DUE
APRIL 1 AND NOVEMBER 1

COMPLETION OF ALL COURSE WORK
MINIMUM 3.0 GPA

25 HOURS OF PROFESSIONAL DEVELOPMENT
(INCLUDING HANDWRITING COURSE &
ETHICS MODULE)

DISPOSITIONAL ASSESSMENT
ATTEMPT ALL PRAXIS EXAMS
ISSUANCE OF RESIDENCY PERMIT

CONDITIONAL WITH SPECIFIC REQUIREMENTS

ADMISSION TO RESIDENCY Il

e PASSING SCORES ON ALL PRAXIS EXAMS

e  PASSING SCORES OF ALL RESIDENCY |
ASSESSMENTS

WVU
PROUD

Dean of Professional Studies Division
Dr. Bobhi Marshall
rmarsha?@wvup.edu

Director of Teacher Education
Dr. Megan McKnight

megan.mcknight@wwvup.edu

West Virginia University at Parkersburg
PH:304.424.8000 | wvup.edu

300 Campus Drive, Parkersburg WV 26104

Updated 7/9/2024 "West Virginia University at Parkersburg is an Equal Opportunity/Affirmative Action institution."




W ke ACADEMIC MAP

First Semester

Course Credit Hours Significance

COLL 101 Orientation to College 1 WVUP Requirement

Ry 20Hrs.

EDUC 100 Introduction to Education

ENGL 101 Composition |

EDUC 108 Educational Technology

COMM 111 Fundamentals of Speech

MATH 121 Introduction to Mathematics

w | w | w|w|]w|w

HIST 152 U.S. History Through the Civil War

TOTAL 19

Second semester

Course Credit Hours Significance
ENGL 102 Composition Il 3

MATH 126 College Algebra (prerequisites ACT 3

23, SAT 560, Accuplacer 270 or MATH 119)

HIST 153 U.S. History Reconstruction to Present 3

EDUC 200 Intro to Exceptional Children 3 ~ 20 HRS.
PSYC 241 Human Growth & Development 3

EDUC 253 Trauma Informed Practices 3

TOTAL 18

Third Semester

Course Credit Hours Significance
ART 101, MUSI 170, or THEA 101 Appreciation 3

PSCI 101/101L Fundamentals of Physical Science 4

MATH 211 Statistics 3

SPED 210 Linking Policy and Practices 3

EDUC 300 Theories of Learning 3 ~ 20 HRS.
TOTAL APPLY FOR PROGRAM 16

Fourth Semester

Course Credit Hours Significance
BIOL 101/ BIOL 103 General Biology | or 4

BIOL 105/ BIOL 105L Science for Life

GEOG 102 World Geography 3

EDUC 301 Teaching Reading Grades K-2 3 * ~ 20 HRS.
EDUC 304 Math Strategies K-3 3 * ~ 20 HRS.
EDUC 310 Diversity in Education 3 * ~ 20 HRS.
TOTAL 16

BA THE BACHELOR OF ARTS ELEMENTARY
EDUCATION DEGREE WITH SPECIAL
EDUCATION EMPHASIS MULTI-CATEGORICAL
K-12 PREPARES STUDENTS FOR TEACHING IN

THE ELEMENTARY CLASSROOM IN GRADES K-
6 AND MULTI-CATEGORICAL SPECIAL
EDUCATION K-12. COMPLETION OF THE
PROGRAM OF STUDY PROVIDES ELIGIBILITY
TO APPLY FOR CERTIFICATION IN THE STATE
OF WEST VIRGINIA.

FIELD EXPERIENCE &/OR
~ CLINICAL COURSES

THESE COURSES HAVE A COMPONENT
THAT REQUIRES PLACEMENT IN A
SCHOOL AND A BACKGROUND CHECK.

GRADUATION REQUIREMENTS

A GRADE OF “C” OR HIGHER REQUIRED IN
EACH COURSE IN THE PROGRAM OF STUDY.

THESE COURSES REQUIRE FULL ADMISSION

TO THE EDUCATION PROGRAM.

ADMISSION TO PROGRAM

APPLICATIONS DUE
APRIL 1 AND NOVEMBER 1

COMPLETION OF 45 HOURS
MINIMUM 3.0 GPA
NO GRADE BELOW A “C”

PASSING SCORES OR EXEMPT OF
CORE PRAXIS 1 TEST

50 HOURS SERVICE LEARNING
APPROVED

COMPLETION OF ENGL 101, 102,
COMM 111, PSYC 241, & MATH 121 OR
HIGHER

COMPLETION OF EDUC 100, 200, & 300

DISPOSITIONAL ASSESSMENT

CONDITIONAL WITH SPECIFIC REQUIREMENTS

Updated 7/9/2024 "West Virginia University at Parkersburg is an Equal Opportunity/Affirmative Action institution."
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Fifth Semester

Course Credit Hours Significance

Choose one class 3

ENGL 131, 132, 221, 222, 241, 242, or 285

EDUC 303 Teaching Reading Grades 3-6

EDUC 305 Instructional Strategies in Science

EDUC 308 Math Strategies 4-6

SPED 312 Instructional Practices in Special Education

EDUC 320 Educational Assessment

X 2| 2| 3¢t
aa a

TOTAL 18

Sixth semester

Course Credit Hours Significance
EDUC 314 Instructional Strategies in Soc. Studies 3 *

EDUC 322 Integrating Arts & Movement in K6 3 *

EDUC 330 Classroom Management 3 *

EDUC 330L Classroom Management Practicum 1 * ~ 40 HRS.
EDUC 412 Diagnostic and Prescriptive Reading 3 *

EDUC 412L Diagnostic and Prescriptive Reading L 1 * ~ 30 HRS.
SPED 422 Collaboration in the School Setting 3 * ~ 20 HRS.
TOTAL APPLY FOR RESIDENCY | 17

Seventh Semester

Course Credit Hours Significance
EDUC 401 Organizing Learning Environments 3 *

EDUC 414 Residency | 9 * ~
TOTAL APPLY FOR RESIDENCY II 12

Eighth Semester

Course Credit Hours Significance
EDUC 410 Residency Il Seminar 3 >

EDUC 415 Residency Il 11 * RN
TOTAL 14

129 TOTAL DEGREE CREDITS

*COLL 101 is a WVUP requirement and is
not counted in the degree total but is still a
required course.—1 credit hour

Voo ACADEMIC MAP

RESIDENCY CO-REQUISITES
EDUC 401 MUST BE TAKEN DURING RESIDENCY |

EDUC 410 MUST BE TAKEN DURING RESIDENCY Il

ADMISSION TO RESIDENCY |

APPLICATIONS DUE

APRIL 1 AND NOVEMBER 1
COMPLETION OF ALL COURSE WORK
MINIMUM 3.0 GPA

25 HOURS OF PROFESSIONAL DEVELOPMENT
(INCLUDING HANDWRITING COURSE &
ETHICS MODULE)

DISPOSITIONAL ASSESSMENT
ATTEMPT ALL PRAXIS EXAMS
ISSUANCE OF RESIDENCY PERMIT

CONDITIONAL WITH SPECIFIC REQUIREMENTS

ADMISSION TO RESIDENCY II

PASSING SCORES ON ALL PRAXIS EXAMS

PASSING SCORES OF ALL RESIDENCY |
ASSESSMENTS

“PROUD™
Dean of Professional Studies Division

Dr. Bobbi Marshall
rmarsha7 @wvup.edu

Director of Teacher Education
Dr. Megan McKnight
megan.mcknight@wvup.edu

West Virginia University at Parkershurg
PH:304.424.8000 | wvup.edu

300 Campus Drive, Parkersburg WV 26104

Updated 7/9/2024 "West Virginia University at Parkersburg is an Equal Opportunity/Affirmative Action Institution."




Specialization Curriculum

WVU Parkersburg does offer specializations for teaching Math, English, Science and Social
Studies in the middle schools. Those requirements are also listed as English 5-9, General Math —

Algebra 1, General Science 5-9, and Social Studies 5-9.

General Math-Algebra 1 Specialization+

Course Number and Title Credit Hours
Math 126* College Algebra 3 hours
Math 128 College Trigonometry 3 hours
Math 150 Introduction to Calculus 3 hours
Math 230 Introduction to Euclidean Geometry 3 hours
Math 315 Modern Algebra 3 hours
Math 121* Introduction to Mathematics 3 hours
Math 211* Statistics 3 hours
EDUC 304*¢ Instructional Strategies in Mathematics (K-6) 3 hours
EDUC 388¢ Math Strategies Grade 7 - Algebra 1 3 hours
EDUC 4060 Student Teaching in Middle School Math 5 hours
TOTAL 32 hours
HOURS

TESTING REQUIREMENT FOR GENERAL MATH: All candidates completing this

specialization are required to pass the PRAXIS II Exam Middle School Mathematics (test code

5169).

*Elementary Education Curriculum Requirement
+Concurrent enrollment in Elementary Education K-6 is required

OField experience is required
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General Science 5-9 Specialization+

Course Number and Title Credit Hours
Biology 101 & General Biology 4 hours
103*

Biology 211 Zoology 4 hours
Biology 212 Botany 4 hours
Chemistry 111 or General Chemistry I or Fundamentals of 4 hours
115 Chemistry [

Physics 103 Introductory Physics 4 hours
Geology 101 Physical Geology 3 hours
Geology 102 Physical Geology Lab 1 hour
Astronomy 106 Introduction to Astronomy 4 hours
PSCI 114 Meteorology 1 hour
EDUC 305* Instructional Strategies in Science 3 hours
EDUC 3900 Science Strategies for Middle School 2 hours
EDUC 4050 Student Teaching Middle School Science 5 hours
TOTAL HOURS 39 hours

TESTING REQUIREMENT FOR GENERAL SCIENCE: All candidates completing this
specialization are required to pass the PRAXIS II Exam Middle School Science (test code 5440).

*Elementary Education Curriculum Requirement

+Concurrent enrollment in Elementary Education K-6 is required

OField experience is required
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English 5-9 Specialization+

Course Number and Title Credit Hours
English 221 World Literature I 3 hours
English 222 World Literature II 3 hours
English 241 or 242* American Literature I or American Literature II 3 hours
English 131 or 132* Types of Literature I or Types of Literature II 3 hours
English 251 Creative Writing 3 hours
English 404 Adolescent Literature 3 hours
English 350 Approaches to Teaching Grammar 3 hours
EDUC 301*¢ English/Language Arts K-6 3 hours
EDUC 3870 Reading/Language Arts for Middle School 3 hours
Choose one of the
following:

English 261 English Literature I 3 hours
English 262 English Literature II
English 263 Shakespeare
English 285 Gender in Literature
EDUC 4070 Student Teaching in Middle School English 5 hours
TOTAL HOURS 35 hours

TESTING REQUIREMENTS FOR ENGLISH: All candidates completing this specialization are
required to pass the Praxis II Exam Middle School English (test code 5047).

*Elementary Education Curriculum Requirement

+Concurrent enrollment in Elementary Education K-6 is required

OField experience is required
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Social Studies 5-9 Specialization+

Course Number and Title Credit Hours
History 101 Western Civilization through the 3 hours
Reformation
History 102 Western Civilization from the 3 hours
Reformation
American History US History through the Civil War 3 hours
152*
American History US History from Reconstruction to Present 3 hours
153*
History 250* West Virginia and the Appalachian 3 hours
Region
Geography 102* World Geography 3 hours
Geography 240 North American Geography 3 hours
Economics 201 or 202 Microeconomics or Macroeconomics 3 hours
Sociology 101 Introduction to Sociology 3 hours
Political Science 102 American Federal Government 3 hours
EDUC 314* Instructional Strategies in Social Studies 3 hours
EDUC 389¢ Instructional Strategies for Middle School 2 hours
Social Studies
EDUC 4090 Student Teaching in Middle School Social 5 hours
Studies
TOTAL HOURS 40 hours

TESTING REQUIREMENTS FOR SOCIAL STUDIES: All candidates completing this
specialization are required to pass the Praxis II Exam Middle School Social Studies (test code

5089).

*Elementary Education Curriculum Requirement

+Concurrent enrollment in Elementary Education K-6 is required

OField experience is required
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Early Education PreK —

K+

Course Number and Title Credit
Hours
Psychology 241* Human Growth and Development 3 hours
EDUC 2500 Intro to Early Childhood Education 3 hours
EDUC 300*¢ Theories of Learning 3 hours
EDUC 255¢ Language Arts Foundations and Emergent Literacy 3 hours
EDUC 3020 Inquiry and Strategies for Early Childhood 3 hours
Education
EDUC 320* Educational Assessment 3 hours
EDUC 4020 Early Childhood Curriculum 2 hours
EDUC 4030 Student Teaching—Early Education 5 hours
TOTAL HOURS 25 hours

TESTING REQUIREMENTS FOR EARLY EDUCATION: All candidates completing this
specialization are required to pass the Praxis Il Exam Early Education (Test Code 5531).

*Elementary Education (K-6) Curriculum Requirement

+Concurrent enrollment in Elementary Education K-6 is required

OField experience is required
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Special Education Multi-Categorical K-12 Certificate

This program is available for currently certified teachers that wish to add special education to
an existing teaching license. Courses do not follow a specific pathway and can be taken in any
order but must be completed within three years.

EDUC 200* ¢ Introduction to Exceptional Children 3 hours
SPED 210 Linking Policy and Practice 3 hours
EDUC 310*¢ Diversity in Education 3 hours
SPED 3120 Instructional Practice in Special Education 3 hours
SPED 4220 Collaboration in the School Setting 3 hours
TOTAL HOURS 15 hours

TESTING REQUIREMENTS FOR Special Education Certificate: All candidates completing

this certificate are required to pass the PRAXIS test Special Education: Foundational

Knowledge (Test Code 5355).
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Organizational Framework
The Executive Vice President for Academic and Student Affairs

The Executive Vice President for Academic and Student Affairs serves as the university’s chief
academic officer, overseeing educational policy, academic programs, and student success
initiatives. Responsibilities include curriculum development, accreditation, assessment, faculty
affairs, budget planning, and enrollment management. The EVPAA collaborates closely with
Division Dean, Director of Teacher Education, and administrators to ensure the quality and
effectiveness of the academic program.

Dean of the Division of Professional Studies

The Dean of the Division of Professional Studies serves as both the academic and administrative
leader of the division. In this role, the dean oversees curriculum planning, faculty assignments,
program and faculty evaluations, and budget management. The dean guides the development of
new programs, coordinates textbook adoption, and leads the division’s outcomes assessment
efforts. Using student achievement data and institutional goals, the dean works collaboratively
with student services and other divisions to improve student retention and completion. The
Division Dean works closely with the Director of Teacher Education to stay informed on state
initiatives and broader trends, helping to guide strategic decisions that support the program’s
future and sustainability.

Director of Teacher Education

The Director of Teacher Education serves as the primary contact and representative of the
program, leading recruitment efforts and ensuring alignment with state initiatives. The Director
oversees advising during pre-registration, prepares course schedules, recommends qualified
adjunct faculty and manages memorandums of understanding (MOUs) with partner
organizations. The Director supports and orients new faculty, lead weekly team and assessment
meetings to guide data-informed decision-making, and works closely with the Division Dean and
other institutional administrators. The director also assists with institutional reporting, catalog
updates, all activities pertaining to the Partnership Education Center (PEC) and facilitates
ongoing collaboration among education faculty. The Director provides purchasing orders for
resources, hiring and scheduling student workers, updating equipment as needed and keeping
inventory of PEC resources.

Field Placement Coordinator

The Field Placement Coordinator manages all teacher candidate placements within the eight-
county partnership and works closely with the Director of Teacher Education. They secure board
approval for each candidate and coordinate directly with principals and cooperating teachers at
placement sites. The coordinator ensures all candidates have completed required background
checks and assists the certification analyst with the West Virginia Department of Education
residency and initial certification processes. Additionally, the coordinator delivers resources and
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training to yearlong residents, co-teachers, and supervisors, while maintaining electronic records
of placements and managing documentation through LiveText FEM.

Assessment Coordinator

The Assessment Coordinator works closely with the Director of Teacher Education and Program
Specialist to track and analyze data. They lead fall and spring assessment meetings and oversee
the continuous improvement chart. The coordinator participates in CAEP meetings, conferences,
and webinars, playing a key role in preparing accreditation reports. They stay informed on
WYVDE policies and their impact on the program.

Faculty

The Education Department has five full-time employees in total. Of these, four are full-time
faculty members, while one serves in a 12-month staff leadership role; Director of Teacher
Education. Additionally, the Dean of Professional Studies and Director of the Center for
Instructional Innovation each teach one EDUC course each semester.

Faculty and staff are engaged in teaching, advising, accreditation, stakeholder meetings, college
committees, and recruitment.

Program Specialist — Certification

The Program Specialist manages certification processes, ensuring candidates receive
residency permits and teaching certification upon program completion. This role includes
transcript analysis for transfer students, maintaining files and records for Admission to
Program and Admission to Residency, completing required reports, advising students, and
assisting with recruitment efforts. The Program Specialist also oversees LiveText by setting
up courses each semester and providing support to faculty and staff regarding its use.
Additionally, this position is responsible for providing data and reports to the Education
Department and the Division to support decision-making and program evaluation.

Program Specialist — Student Success Coach

The Student Success Coach supports teacher education candidates by providing advising,
resources, and monitoring progress to promote retention and completion. Working closely
with the Director of Teacher Education, the coach attends weekly department meetings, takes
minutes, and helps with recruitment efforts. This role is a key student contact, fostering
success throughout the program.

Administrative Assistant
The Administrative Assistant supports the EPP Division Dean, Director of Teacher Education
and faculty by managing a variety of tasks, including budget monitoring, taking meeting

minutes, preparing contracts, handling communication with stakeholders, and processing
paperwork such as travel documents.
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Teacher Education Review Panel

The Teacher Education Review Panel (TERP) is comprised of the EPP’s Director of
Teacher Education and faculty, an adjunct faculty member, Advisory Council of Teachers
representative (when available) and the Program Specialist. The TERP meets each
semester to admit candidates to program and to residency. The Program Specialist
facilitates this meeting and has checked to be sure all candidates are ready to continue.
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Organizations and Programs Connecting the EPP with the College and
Community

The EPP is an active part of the college and community with relationships maintained
through initiatives and organizations that actively involve faculty, candidates,
community members, school personnel, and students. Below are specific stakeholder
groups that have been established by the EPP.

Educator Preparation Provider Advisory Council (EPPAC)

As outlined in WVDE Policy 5100: Preparing Educational Personnel, each higher education
institution offering an educator preparation program must establish an Educator Preparation
Provider Advisory Council (EPPAC). This council includes representatives from university
faculty, public school administrators, teacher candidates, community members, and school-based
educators. A liaison from the West Virginia Department of Education serves in a non-voting
capacity.

EPPAC functions as an advisory group to the Director of Teacher Education, providing input on
the development and review of programs and policies related to educator preparation at WVU
Parkersburg. The council meets once each semester to discuss matters concerning preparation
and licensure.

Partnership Advisory Council (PAC)

The Partnership Advisory Council (PAC) collaborates with superintendents, principals, and
curriculum directors to support strong partnerships and ensure high-quality clinical experiences
for teacher candidates. Membership includes each partnership school principal and curriculum
directors from the seven participating counties. The PAC assists in coordinating clinical
placements and shares responsibility with the Educator Preparation Provider (EPP) for the
ongoing improvement of teacher preparation. Memoranda of Understanding (MOUSs) outline
shared expectations across all partner counties. The council meets once each semester.

Adyvisory Council of Teachers (ACT)

The Advisory Council of Teachers (ACT) includes one representative from each partner school
that exclusively hosts an education course through WVU Parkersburg. This group meets once
each semester and serves to support the program by:

Collaborating on expectations for candidate entry, preparation, and exit
Advising on the integration of theory and practice

Ensuring alignment between clinical and academic components
Co-constructing meaningful clinical experiences

Assisting in the development and validation of assessments

Participating in an online community as needed

Maintaining communication between WVU Parkersburg and their schools.

DN N NI N N NI

33



Partnership Placement Council (PPC)

The Partnership Placement Council (PPC) is a collaborative group that brings together the
Director of Teacher Education, the Field Placement Coordinator, curriculum directors, and
frontline contacts from our partnering counties. The purpose of the PPC is to ensure clear and
consistent communication around field placement assignments that best support teacher
candidates, mentor teachers, and school partners.

The council meets 1-2 times per semester or as needed, and uses survey data and stakeholder
feedback to guide decisions. Through shared analysis and open dialogue, the PPC works to
ensure a high-quality, meaningful field experience for all involved.

Alumni Advisory Council (AAC)

The Alumni Advisory Council (AAC) is comprised of alumni representing different
demographics with a focus on assessing the effectiveness of WV U at Parkersburg graduates
and their impact on student learning. The alumni group consists of WVUP education alumni
who have graduated within the last four years and are teaching in a P-12 classroom. New
graduates will be added to the group each year, and graduates that are more than four years
past graduation will be removed.

Student Organizations

WVU Parkersburg offers multiple extracurricular organizations for students to develop

leadership skills. One of these organizations is specific to the education program, Kappa
Delta Pi.

Kappa Delta Pi (KDP), International Honor Society in Education, is a membership
organization founded in 1911 to foster excellence in education and promote fellowship
among those dedicated to teaching. KDP membership is a lifelong connection to an
international network of exceptional educators working in various levels of education,
including some of today’s top thinkers and practitioners in education, all dedicated to
providing quality education for all.

Kappa Delta Pi Sigma Omega Chapter of WVU Parkersburg initiates members
each semester. Membership is by invitation to education majors with a minimum of a
3.0 GPA. The membership supports Literacy Alive, professional development for
teacher candidates, as well as receptions for students being admitted to the program and
elementary education graduates each semester.
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Standards and Accreditation

The West Virginia Board of Education states in Policy 5100 Approval of Educator Preparation
Programs that an educator preparation program of study should be based on state adopted and
national program objective standards. All educator preparation programs in WV are aligned with
the WV Professional Teaching. These standards are based on the work of Linda Darling-
Hammond and John Bransford, in Preparing Teachers for a Changing World: What Teachers
Should Learn and Be Able to Do (2005), the Interstate New Teacher Assessment and Support
Consortium (INTASC) standards, the National Board for Professional Teaching Standards
(NBPTS), the Council of Exceptional Children (CEC), the International Society for Technology
in Education (ISTE) standards as well as other states' standards and West Virginia's Frameworks
for High Performing 21st Century Classrooms, Schools and School Systems. West Virginia's
standards were also based on the work of Charlotte Danielson in Enhancing Professional
Practice: A Framework for Teaching (2007).

Policy 5100 also states that all educator preparation providers will be nationally accredited by the
Council for the Accreditation of Educator Preparation (CAEP). The education program at WVU
Parkersburg has been nationally accredited through the National Council for the Accreditation of
Teacher Education (NCATE) since 1998. In 2013, the National Council for Accreditation of
Teacher Education (NCATE) and the Teacher Education Accreditation Council (TEAC)
consolidated to form the Council for the Accreditation of Educator Preparation (CAEP). The
EPP now is aligned to and must meet CAEP standards.

The elementary education program received national recognition by CAEP using the 2007
Association of Childhood Education International (ACEI) standards in 2017. Program
curriculum and assessments are also aligned to these standards. In the fall of 2020, the EPP went
through the reaccreditation process with CAEP and received full accreditation in the spring of
2021. The EPP additionally received the Frank Murray Leadership Recognition for Continuous
Improvement, only one of nine EPP’s to receive the honor in 2020.

West Virginia Professional Teaching Standards

Teachers play a new professional role as facilitators of education to assure that every student has
the opportunity for success in life and in work I this global society. These professional teaching
standards are the basis for teacher preparation, assessment of teacher practice and professional
development.

Professional teaching standards provide a common language that describes what teachers need to
know and be able to do. The curriculum for West Virginia higher education teacher preparation
programs that lead to certification should reflect, and be aligned to, these teaching standards.
These professional teaching standards provide the expectation that every West Virginia teacher
will demonstrate expertise in five broad areas that are the basis for what teachers must know and
be able to do:
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Curriculum and Planning

The Learner and the Learning Environment

Teaching

Professional Responsibilities for Self-Renewal
Professional Responsibilities for School and Community

AN NN

Standard 1: Curriculum and Planning

The teacher displays deep and extensive knowledge of the core content skills and tools while
designing instructional experiences that move beyond a focus on basic competency in the subject
to include, as appropriate, the integration of 21 century interdisciplinary themes of global
awareness, economic, business, and entrepreneurial literacy, civic literacy, and health literacy.
Knowledge of content is absolutely necessary for good teaching, but it must be combined with an
understanding of the complex and sophisticated relationships within the content and must be
made relevant to the learner. The teacher designs instruction that is aligned with the West
Virginia Content Standards and Objectives and uses a standards-based approach to instruction
supported by a variety of instructional resources that may include textbooks. Information media
and technology tools are frequently incorporated into lesson design and teaching strategies are
supported by a variety of technologies that promote self-directed learning, problem solving and
collaboration. A balanced instructional assessment program is designed to assist students to
achieve mastery of the content and depth of knowledge of the West Virginia Content Standards
and Objectives. The teacher uses his/her knowledge of content, process, and development of 215
century learning skills to move beyond being a provider of knowledge to being a facilitator of
learning. Experiences are created to advance student learning and systems thinking through
processes such as critical thinking, collaboration and problem solving that encourage creativity,
innovation, and self-direction.

Function 1A: Core Content — The teacher has a deep knowledge of the content and its inter-
relatedness within and across the disciplines and can move beyond basic content competency to
assure student mastery of skills necessary for success in life and work.

Function 1B: Pedagogy — The teacher has a deep knowledge of the art and science of teaching
in his/her specific content and can facilitate experiences that advance creativity, innovation and
problem-solving.

Function 1C: Setting Goals and Objectives for Learning —7%e teacher uses a standard- based
approach to instruction, aligned with the state and local curriculum, and sets instructional goals
and objectives that describe what students will learn.

Function 1D: Designing Instruction — The teacher designs instruction that engages students in
meaningful activities that support the WV Content Standards and Objectives and result in
intentional student learning.

Function 1E: Student Assessments — 7/e teacher utilizes a balanced approach, both
assessment of learning and assessment for learning, to gain information necessary for guiding
future learning.

Standard 2: The Learner and the Learning Environment

The teacher demonstrates knowledge of the underlying principles of how students develop and
learn and creates an environment that supports the learning of all students. The teacher sets high
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expectations based on a philosophical understanding of what is developmentally appropriate for
all students. The teacher establishes a learning culture that allows all students to be successful
while respecting their differences in learning styles, socioeconomic, cultural, and developmental
characteristics. That respect for diversity is apparent in the design of the learning environment —
the activities and tasks, the materials, and the student groupings—to assure student learning. The
learning environment is characterized by effective classroom procedures, appropriate use of
technology, efficient management of behaviors, and physical space. Students’ misconceptions
and misunderstanding of concepts are addressed in the lesson design to assure that the
appropriate next steps in learning are taken. Students are encouraged to collaborate and assume
responsibility for their positive interactions in the learning environment.

Function 2A: Understanding Intellectual/Cognitive, Social, and Emotional Development —
The teacher’s understanding of the unique characteristics of the learner is evidenced in the
design of learning activities which are developmentally appropriate and differentiated to engage
all students in the learning process.

Function 2B: Creating an Environment of Respect and Rapport — The teachers show their
respect for students by having high expectations, providing management frameworks that clearly
define roles and procedures, using respectful language, communicating interest in students as
individuals and encouraging student collaboration.

Function 2C: Establishing a Culture for Learning — The teacher establishes a culture in the
learning environment that is focused on learning and reflects the importance of the work
undertaken by both students and the teacher.

Function 2D: Implementing Classroom Procedures — 7he teacher assures that rules and
procedures are in place for a smoothly functioning learning environment evidenced by the
efficient use of time and resources.

Function 2E: Managing Student Behaviors — The teacher collaborates with students to
establish norms of behavior for the learning environment that assures a focus on learning.
Function 2F: Organizing the Learning Environment — The teacher assures that the physical
or virtual learning environment is safe, and that there is maximum flexibility in the use of
physical space in a physical learning environment.

Standard 3: Teaching

The teacher displays a deep knowledge of content that, when combined with the knowledge of
teaching and knowledge of the learner and the learning environment, enables the development of
instructional experiences that create and support the best possible opportunities for students to
learn. The instructional delivery methods and tools are appropriate for the type of learning target,
and the teacher facilitates a challenging and active learning environment while encouraging
students to make decisions regarding their own learning. The teacher selects questioning,
discussion, pacing, and grouping techniques that engage all students and elicit clear evidence of
their learning.

The teacher engages in the instructional cycle of planning, instructing, assessing, and adjusting
based on data. The teacher extracts data from ongoing formative classroom assessments to
inform and adjust instruction for intervention, enrichment, or the next acquisition lesson. The
teacher uses summative assessment data to measure student progress toward mastery of the West
Virginia Content Standards and Objectives. The teacher provides timely, specific descriptive
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feedback through classroom assessment for learning practices, thus enabling students to self-
assess and set their own goals.

Excitement about learning is not only demonstrated in the instruction but also by the engagement
of the students in learning activities that are relevant and based on individual needs and learning
characteristics.

Function 3A: Importance of Content — The teacher utilizes content knowledge to focus
learning targets that create meaningful learning experiences for students.

Function 3B: Communicating with Students — The teacher creates and maintains a positive,
supportive classroom climate and communicates with students in a variety of ways.

Function 3C: Questioning and Discussion Techniques — The teacher practices quality
questioning techniques and engages students in discussion.

Function 3D: Student Engagement — The teacher delivers instruction to motivate and engage
students in a deep understanding of the content.

Function 3E: Use of Assessments in Instruction — The teacher uses both classroom summative
and formative assessment as a balanced approach to instructional decision-making.

Function 3F: Demonstrating Flexibility and Responsiveness — The teacher adjusts instruction
based on the needs of the students and in response to “teachable moments.”

Standard 4: Professional Responsibilities for Self-Renewal

The teacher persistently and critically examines their practice through a continuous cycle of self-
improvement focused on how they learn, teach and work in a global and digital society. The
teacher is responsible for engaging in professional, collaborative self-renewal in which
colleagues, as critical friends, examine each other’s practice in order to adjust instruction and
practice based on analysis of a variety of data. Participation in this form of professional dialog
enables teachers to discover better practice, be supported by colleagues in engaging in that
practice, and significantly contribute to the learning of others as members of a professional
learning community. Teachers contribute to the teaching profession through the implementation
of practices that improve teaching and learning.

Function 4A: Professional Learning — The teacher engages in professional learning in
preparation to critically examine his/her professional practice and to engage in a continuous
cycle of self-improvements focused on how to learn, teach, and work in a global and digital
society.

Function 4B: Professional Collaborative Practice— The teacher is actively engaged in learning
with colleagues in a way that models’ collaboration and collegiality to improve his/her practice
for the purpose of addressing questions/issues related to the school and student achievement.
Function 4C: Reflection on Practice — The teacher engages in continuous critical examination
of his/her teaching practice and adjusts based on data.

Function 4D: Professional Contribution — 7he teacher contributes to the effectiveness, vitality,

and self-renewal of the teaching profession through investigation of new ideas that improve
teaching practice and learning for students.
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Standard 5: Professional Responsibilities for School and Community

The teacher’s primary responsibility is to create and support a learning environment that allows
students to achieve at high levels; however, every teacher also has a primary responsibility for
the improvement of the school in which they work. The teacher uses the strategic plan as a guide
to help sustain the mission and continuous improvement of the school and thereby contributes to
shaping a cohesive, learner-centered culture. Through a commitment to group accountability, the
teacher helps develop and maintain student support, management and assessment systems that
enable learning to take place. A teacher’s professional responsibilities also include working
collaboratively with colleagues, parents, guardians, and adults significant to students, on
activities that connect school, families and the larger community. The teacher demonstrates
leadership by contributing to positive changes in policy and practice that affect student learning
and by modeling ethical behavior.

Function SA: School Mission — The teacher works collaboratively with the principal and
colleagues to develop and support the school mission.

Function 5B: School-wide Activities — The teacher participates in the development and
implementation of school-wide initiatives in curriculum, instruction, and assessment.

Function 5C: Learner-Centered Culture — The teacher participates in activities and model
behaviors that build and sustain a learner-centered culture.

Function SD: Student Support Systems — The teacher works collaboratively with the principal
and colleagues to develop and sustain student support systems that enable learning to occur.
Function 5E: Student Management Systems — The teacher works collaboratively with the
school principal, colleagues, and students to develop and sustain management systems that
support and extend learning.

Function 5F: School, Family and Community Connections — The teacher works
collaboratively with the principal, colleagues, parents, students, and the community to develop
and sustain school activities that make meaningful connections between the school and families
and the community.

Function 5G: Strategic Planning/Continuous Improvement — The teacher participates in the
development and implementation of the school’s strategic planning and continuous
improvement.

Function SH: Teacher Leadership — The teacher demonstrates leadership by implementing
classroom and school initiatives that improve education as well as by making positive changes in
policy and practice that affect student learning.

Function 5I: Ethical Standards — The teacher models the ethical standards expected for the
profession in the learning environment and in the community.

Created by the West Virginia Commission for Professional Teaching Standards and the West
Virginia Task Force on Professional Teaching Standards.
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The INTASC Model Core Teaching Standard (April 2011)

The West Virginia University at Parkersburg Educator Preparation Provider (EPP) aligns its
curriculum and clinical experiences with the Interstate Teacher Assessment and Support
Consortium (InTASC) Model Core Teaching Standards, developed by the Council of Chief State
School Officers (CCSSO). These standards articulate what effective teaching and learning should
look like in a 21st-century classroom and provide a framework for preparing and developing
highly effective educators.

The 10 InTASC Standards reflect a developmental view of teaching and apply across all subject
areas and grade levels. They are organized into four general categories:

The Learner and Learning

Standard #1: Learner Development

The teacher understands how learners grow and develop, recognizing that patterns of learning
and development vary individually within and across the cognitive, linguistic, social, emotional,
and physical areas, and designs and implements developmentally appropriate and challenging
learning experiences.

Standard #2 Learning Differences
The teacher uses understanding of individual differences and diverse cultures and communities to
ensure inclusive learning environments that enable each learner to meet high standards.

Standard #3: Learning Environments

The teacher works with others to create environments that support individual and collaborative
learning, and that encourage positive social interaction, active engagement in learning, and self-
motivation.

Content Knowledge

Standard #4: Content Knowledge

The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s)
he or she teaches and creates learning experiences that make these aspects of the discipline
accessible and meaningful for learners to assure mastery of the content.

Standard #5: Application of Content

The teacher understands how to connect concepts and use differing perspectives to engage
learners in critical thinking, creativity, and collaborative problem-solving related to authentic local
and global issues.

Instructional Practice
Standard #6: Assessment

The teacher understands and uses multiple methods of assessment to engage learners in their own
growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making.

40



Standard #7: Planning for Instruction

The teacher plans instruction that supports every student in meeting rigorous learning goals by
drawing upon knowledge of content areas, curriculum, cross- disciplinary skills, and pedagogy,
as well as knowledge of learners and the community context.

Standard #8: Instructional Strategies

The teacher understands and uses a variety of instructional strategies to encourage learners to
develop deep understanding of content areas and their connections, and to build skills to apply
knowledge in meaningful ways.

Professional Responsibility

Standard #9: Professional Learning and Ethical Practice

The teacher engages in ongoing professional learning and uses evidence to continually evaluate
his/her practice, particularly the effects of his/her choices and actions on others (learners,
families, other professionals, and the community), and adapts practice to meet the needs of each
learner.

Standard #10: Leadership and Collaboration

The teacher seeks appropriate leadership roles and opportunities to take responsibility for student
learning, to collaborate with learners, families, colleagues, other school professionals, and
community members to ensure learner growth, and to advance the profession.

These standards are integrated into coursework, clinical placements, and assessments throughout

the teacher education program and serve as a foundation for preparing teacher candidates to meet
the needs of today’s diverse classrooms.
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International Society for Technology in Education: Standards for Educators

Empowered Professional

1. Learner Educators continually improve their practice by learning from and with others and
exploring proven and promising practices that leverage technology to improve student learning.
Educators: a. Set professional learning goals to explore and apply pedagogical approaches made
possible by technology and reflect on their effectiveness. b. Pursue professional interests by
creating and actively participating in local and global learning networks. c. Stay current with
research that supports improved student learning outcomes, including findings from the learning
sciences.

2. Leader Educators seek out opportunities for leadership to support student empowerment and
success and to improve teaching and learning. Educators: a. Shape, advance and accelerate a
shared vision for empowered learning with technology by engaging with education stakeholders.
b. Advocate for equitable access to educational technology, digital content and learning
opportunities to meet the diverse needs of all students. c. Model for colleagues the identification,
exploration, evaluation, curation and adoption of new digital resources and tools for learning.

3. Citizen Educators inspire students to positively contribute to and responsibly participate in the
digital world. Educators: a. Create experiences for learners to make positive, socially responsible
contributions and exhibit empathetic behavior online that build relationships and community. b.
Establish a learning culture that promotes curiosity and critical examination of online resources
and fosters digital literacy and media fluency. c. Mentor students in the safe, legal, and ethical
practices with digital tools and the protection of intellectual rights and property. d. Model and
promote management of personal data and digital identity and protect student data privacy.

Learning Catalyst

4. Collaborator Educators dedicate time to collaborate with both colleagues and students to
improve practice, discover and share resources and ideas, and solve problems. Educators: a.
Dedicate planning time to collaborate with colleagues to create authentic learning experiences
that leverage technology. b. Collaborate and co-learn with students to discover and use new
digital resources and diagnose and troubleshoot technology issues. c. Use collaborative tools to
expand students’ authentic, real- world learning experiences by engaging virtually with experts,
teams, and students, locally and globally. d. Demonstrate cultural competency when
communicating with students, parents and colleagues and interact with them as co-collaborators
in student learning.

5. Designer Educators design authentic, learner-driven activities and environments that recognize
and accommodate learner variability. Educators: a. Use technology to create, adapt and
personalize learning experiences that foster independent learning and accommodate learner
differences and needs. b. Design authentic learning activities that align with content area
standards and use digital tools and resources to maximize active, deep learning. c. Explore and
apply instructional design principles to create innovative digital learning environments that
engage and support learning.
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6. Facilitator Educators facilitate learning with technology to support student achievement of the
2016 ISTE Standards for Students. Educators: a. Foster a culture where students take ownership
of their learning goals and outcomes in both independent and group settings. b. Manage the use
of technology and student learning strategies in digital platforms, virtual environments, hands-on
makerspaces or in the field. c. Create learning opportunities that challenge students to use a
design process and computational thinking to innovate and solve problems. d. Model and
nurture creativity and creative expression to communicate ideas, knowledge, or connections.

7. Analyst Educators understand and use data to drive their instruction and support students in
achieving their learning goals. Educators: a. Provide alternative ways for students to demonstrate
competency and reflect on their learning using technology. b. Use technology to design and
implement a variety of formative and summative assessments that accommodate learner needs,
provide timely feedback to students, and inform instruction. c. Use assessment data to guide
progress and communicate with students, parents, and education stakeholders to build student
self-direction.

For more information, contact standards@iste.org. ISTE Standards for Educators, ©2017,
ISTE® (International Society for Technology in Education), iste.org. All rights reserved.
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Council for the Accreditation of Educator Preparation Standards (CAEP)

Standard 1: Content and Pedagogical Knowledge

The provider ensures that candidates develop an understanding of the critical concepts and
principles of their discipline and facilitates candidates’ reflection of their personal biases to
increase their understanding and practice of equity, diversity, and inclusion. The provider is
intentional in the development of their curriculum and clinical experiences for candidates to
demonstrate their ability to effectively work with diverse P-12 students and their families.

R1.1 The Learner and Learning The provider ensures candidates are able to apply their
knowledge of the learner and learning at the appropriate progression levels. Evidence provided
should demonstrate that candidates are able to apply critical concepts and principles of learner
development (InTASC Standard 1), learning differences (InTASC Standard 2), and creating safe
and supportive learning environments (InTASC Standard 3) in order to work effectively with
diverse P-12 students and their families.

R1.2 Content The provider ensures candidates are able to apply their knowledge of content at
the appropriate progression levels. Evidence provided demonstrates candidates know central
concepts of their content area (InTASC Standard 4) and are able to apply the content in
developing equitable and inclusive learning experiences (InTASC Standard 5) for diverse P-12
students. Outcome data can be provided from a Specialized Professional Associations (SPA)
process, a state review process, or an evidence review of Standard 1.

R1.3 Instructional Practice The provider ensures that candidates are able to apply their
knowledge of INTASC standards relating to instructional practice at the appropriate progression
levels. Evidence demonstrates how candidates are able to assess (InTASC Standard 6), plan for
instruction (InTASC Standard 7), and utilize a variety of instructional strategies (InTASC
Standard 8) to provide equitable and inclusive learning experiences for diverse P-12 students.
Providers ensure candidates model and apply national or state approved technology standards to
engage and improve learning for all students.

R1.4 Professional Responsibility The provider ensures candidates are able to apply their
knowledge of professional responsibility at the appropriate progression levels. Evidence
provided should demonstrate candidates engage in professional learning, act ethically (InTASC
Standard 9), take responsibility for student learning, and collaborate with others (InTASC
Standard 10) to work effectively with diverse P-12 students and their families.

Standard 2: Clinical Partnerships and Practice

The provider ensures effective partnerships and high-quality clinical practice are central to
candidate preparation. These experiences should be designed to develop candidate’s knowledge,
skills, and professional dispositions to demonstrate positive impact on diverse students’ learning
and development. High quality clinical practice offers candidates experiences in different
settings and modalities, as well as with diverse P-12 students, schools, families, and
communities. Partners share responsibility to identify and address real problems of practice
candidates experience in their engagement with P-12 students.
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R2.1 Partnerships for Clinical Preparation Partners co-construct mutually beneficial P-12
school and community arrangements for clinical preparation and share responsibility for
continuous improvement of candidate preparation.

R2.2 Clinical Educators Partners co-select, prepare, evaluate, and support high-quality clinical
educators, both provider- and school-based, who demonstrate a positive impact on candidates’
development and diverse P-12 student learning and development.

R2.3 Clinical Experiences The provider works with partners to design and implement clinical
experiences, utilizing various modalities, of sufficient depth, breadth, diversity, coherence, and
duration to ensure candidates demonstrate their developing effectiveness and positive impact on
diverse P-12 students’ learning and development as presented in Standard R1.

Standard 3: Candidate Quality, Recruitment, and Selectivity

The provider demonstrates the quality of candidates is a continuous and purposeful focus from
recruitment through completion. The provider demonstrates that development of candidate
quality is the goal of educator preparation and that the EPP provides supports services (such as
advising, remediation, and mentoring) in all phases of the program so candidates will be
successful.

R3.1 Recruitment The provider presents goals and progress evidence for recruitment of high-
quality candidates from a broad range of backgrounds and diverse populations that align with
their mission. The provider demonstrates efforts to know and address local, state, regional, or
national needs for hard-to-staff schools and shortage fields. The goals and evidence should
address progress towards a candidate pool which reflects the diversity of America’s P-12
students.

R3.2 Monitoring and Supporting Candidate Progression The provider creates and monitors
transition points from admission through completion that indicate candidates’ developing content
knowledge, pedagogical knowledge, pedagogical skills, critical dispositions, professional
responsibilities, and the ability to integrate technology effectively in their practice. The provider
identifies a transition point at any point in the program when a cohort grade point average of 3.0
is achieved and monitors this data. The provider ensures knowledge of and progression through
transition points are transparent to candidates. The provider plans and documents the need for
candidate support, as identified in disaggregated data by race and ethnicity and such other
categories as may be relevant for the EPP’s mission, so candidates meet milestones. The provider
has a system for effectively maintaining records of candidate complaints, including complaints
made to CAEP, and documents the resolution.

R3.3 Competency at Completion The provider ensures candidates possess academic
competency to teach effectively with positive impacts on diverse P-12 student learning and
development through application of content knowledge, foundational pedagogical skills, and
technology integration in the field(s) where certification is sought. Multiple measures are
provided, and data are disaggregated and analyzed based on race, ethnicity, and such other
categories as may be relevant for the EPP’s mission.
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Standard 4: Program Impact

The provider demonstrates the effectiveness of its completers’ instruction on P-12 student
learning and development, and completer and employer satisfaction with the relevance and
effectiveness of preparation.

R4.1 Completer Effectiveness The provider demonstrates that program completers: effectively
contribute to P-12 student-learning growth AND apply in P-12 classrooms the professional
knowledge, skills, and dispositions that the preparation experiences were designed to achieve. In
addition, the provider includes a rationale for the data elements provided.

R4.2 Satisfaction of Employers The provider demonstrates that employers are satisfied with the
completers’ preparation for their assigned responsibilities in working with diverse P-12 students
and their families.

R4.3 Satisfaction of Completers The provider demonstrates that program completers perceive
their preparation as relevant to the responsibilities they encounter on the job, and their
preparation was effective.

Standard 5: Quality Assurance System and Continuous Improvement

The provider maintains a quality assurance system that consists of valid data from multiple
measures and supports continuous improvement that is sustained and evidence based. The
system is developed and maintained with input from internal and external stakeholders. The
provider uses the results of inquiry and data collection to establish priorities, enhance program
elements, and highlight innovations.

R5.1 Quality Assurance System The provider has developed, implemented, and modified, as
needed, a functioning quality assurance system that ensures a sustainable process to document
operational effectiveness. The provider documents how data enter the system, how data are
reported and used in decision making, and how the outcomes of those decisions inform
programmatic improvement.

R5.2 Data Quality The provider’s quality assurance system from R5.1 relies on relevant,
verifiable, representative, cumulative, and actionable measures to ensure interpretations of data
are valid and consistent.

RS5.3 Stakeholder Involvement The provider includes relevant internal (e.g., EPP
administrators, faculty, staff, candidates) and external (e.g., alumni, practitioners, school and
community partners, employers) stakeholders in program design, evaluation, and continuous
improvement processes.

R5.4 Continuous Improvement The provider regularly, systematically, and continuously

assesses performance against its goals and relevant standards, tracks results over time,
documents modifications and/or innovations and their effects on EPP outcomes.
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Dispositions

In addition to the academic standards required for admission and retention in teacher education,
dispositions must also be met. Dispositions are distinguished from academic standards as the
attitudinal abilities required for satisfactory completion of all aspects of the elementary education
program and at graduation. The dispositions assessment is used throughout the educational
program to assist the candidate in understanding the critical dispositions that will support their
efforts to be effective educators. These dispositions are based on the Interstate Teacher
Assessment and Support Consortium (InTASC) Critical Dispositions Indicators and are aligned
to the WV U Parkersburg philosophical framework and the West Virginia Professional Teaching
Standards.

The dispositions rubric will be assessed as a part of the Admission to Teacher Education Program
application process. Candidates will also be assessed for Admission to Student Teaching and at
the conclusion of the Student Teaching experience.

Disposition 1: Respect

Element 1.1 — The teacher candidate respects learners. (InTASC Dispositions 1j, 21, 2n)

Element 1.2 — The teacher candidate respects others. (InNTASC Dispositions 3q, 31, 8q)

Element 1.3 — The teacher candidate respects learning. (InTASC Dispositions 30, 5r)

Element 1.4 — The teacher candidate respects diversity. (InNTASC Dispositions 1h, 2m, 7n)
Disposition 2: Responsiveness

Element 2.1 — The teacher candidate is responsive to learners’ needs. (InTASC Dispositions 3p, 5s)

Element 2.2 — The teacher candidate is responsive during teaching. (InTASC Dispositions 7q, 8p,
8s)

Element 2.3 — The teacher candidate is responsive to the use of assessment techniques. (InTASC
Dispositions 11, 6r, 6u)

Disposition 3: Reflection
Element 3.1-The teacher candidate reflects on his/her biases. (InTASC Dispositions 4q, 9m)

Element 3.2-The teacher candidate reflects on his/her teaching practices. (InTASC Dispositions
9)

Element 3.3 — The teacher candidate reflects on his/her application of content knowledge.
(InTASC Dispositions 4o, 4p, 5q)

Element 3.4 — The teacher candidate reflects on the need for lifelong learning. (InTASC
Dispositions 9n, 10t)

Disposition 4: Collaboration

Element 4.1 — The teacher candidate values collaboration with learners. ((InTASC Dispositions
3n, 6q)

Element 4.2 — The teacher candidate values collaboration with colleagues. (InTASC Dispositions
1k, 70)
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Element 4.3 — The teacher candidate values collaboration with families. (InTASC Dispositions 3n,
10q)
Disposition 5: Commitment

Element 5.1 — The teacher candidate is committed to improving student learning through
appropriate planning. (InTASC Dispositions 7¢)

Element 5.2 — The teacher candidate is committed to improving student learning through mastery
of content. (InTASC Dispositions 4r, 5q)

Element 5.3 — The teacher candidate is committed to improving student learning through
appropriate teaching practices. (InTASC Dispositions 6s, 6t, 6v)

Element 5.4 — The teacher candidate is committed to improving student learning through
appropriate use of technology. (INTASC Dispositions 8r)

Element 5.5 — The teacher candidate is committed to strengthening the profession. (InTASC
Dispositions 90, 10p, 10s)

Element 5.6 — The teacher candidate is committed to projecting a professional image. (InTASC
Dispositions 10r)
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Part II Program Gateways



Candidates in the EPP are assessed at several points as they transition through their programs of
study. Transition gateways are the following: Admission to the University, Admission to the
Education Program, Admission to Residency I, Admission to Residency Il, Graduation, and
Certification. The following chart lists requirements of each gateway.

PROCEDURES FOR MONITORING CANDIDATES’ PROGRESS

Education Program Gateways

SEN

ADMISSION TO
EDUCATION PROGRAM

ADMISSION TO THE
UNIVERSITY

Candidate
Responsibilities

1. Submit application by Nov. 1 or
April 1 of semester before,
requirements listed:

a.45 completed credit hours

b.3.0 GPA (C or higher
required in overall
coursework, courses listed
EDUC/SPED, and all
courses listed on GPS

WVUP Office of
Admissions and (PAC)

Professional Advising
Center

1. Student will applf\% to WVU
Parkersburg’s Office of
Admissions

2.|dentified as a Pre-
Education Major

3.Advised to follow the

Elementary Education c.Pass CASE Praxis Tests
Academic Map (or verified exemptions)
4_Enroll in EDUC 100:intro to d.Pass Background check
Education e.Completed EDUC 100, 200,
253, and 300 (with field
experience hours) ENG 101
& 102, COMM 111, MATH
. 121 or higher, PSYC 241
Candidate f.Completed the 50 service
Responsibilities learning hours from plan.
g.Dispositional Assessment
1.Enroll in EDUC 100: Intro with “novice” each indicator
to Education h. Complete Demographic
2.Pass background check Survey

with CastleBranch
3.LiveText/Field Experience
Module account required
4.Introduced to expectations:
a.Teacher Education
Handbook

The Program Specialist

and
Teacher Review Panel

1.Verifies satisfactory pletion

SE M/

F

\A

3

Candidate
Responsibilities

1.Submit application by Nov. 1 or
April 1 of semester before with
requirements:
a.Complete all coursework
b.Overall 3.0 GPA (C or higher
required in all classes)
c. Attempt all state-required
Praxis exams
d. Pass Background check
e.Complete 25 hours of
professional development in
addition to:
i. Handwriting course
ii. CAEP Family
Engagement modules
iii. Safe Schools modules
f. Dlsposmons Assessment
rated “novice” or higher on
all indicators
g. Complete Demographic

Survey
h.Apply for WVDE Residency
Permit

The Program Specialist
and
Teacher Review Panel

1.Verifies sati: ry leti

b. Dispositions Rubric

¢.Plan for completing 50
service learning hours

d. Maintain 3.0 GPA and
cannot earn below a C
in any class on the map

of all requirements and
recommends the candidate to
the Teacher Review Panel
2.Mails applicant a letter
informing
a.Letters of Acceptance
b.Letters of denial with
requirements needed and
to schedule a meeting with
the Director of Education
3.Candidate information updated
in files
a.In division office
b.In certification analyst's
database
c.In Banner

of all requirements and i
recommends the candidate to
the Teacher Review Panel
2.Mail applicant letters informing
a. Letters of Acceptance
b. Letters of denial with
requirements needed and
to schedule a meeting with
the Director of Education
3.Residency Permit paperwork
submitted to the WVDE
4.Candidate information updated
infiles
a.ln division office
b.In certification analyst's
database
c.In Banner

ADMISSION TO
RESIDENCY 2

Candidate
Responsibilities

1. Submit application by Nov. 1 1.
or April 1 of semester before
with requirements:

a.Complete all coursework

b.Overall 3.0 GPA (C or
higher required in all
classes)

Residenc
2.3 (

SEW,
F

GRADUATION AND
CERTIFICATION

Candidate
Responsibilities

Complete all coursework and
courses
0 GPA (C or higher required in
all classes)
a.Overall coursework
b.Courses listed EDUC/SPED
c.All courses listed on GPS

c.Pass State-required Praxis 3.Pass State-required Praxis tests
tests prior to Residency 2 4.Pass Dispositions Assessment

d.Pass Background check
e.Dispositions Assessment

rated “Proficient” or higher on all
indicators.

rated “novice” or higher on 5.Pass Danielson Framework for

all indicators
f.Complete Demographic
Survey
g-Apply WVDE Residency
Permit (if needed)

The Program Specialist
d

an
Teacher Review Panel

1. Verifies satisfactory
completion of all requirements 1.
and recommends the
candidate to the Teacher
Review Panel
2.Mails applicant a letter
informing
a.Letters of Acceptance
b.Letters of denial with
requirements needed and
to schedule a meeting
with the Director of
Education
3.All Residency Permit

Teaching (FFT) (Rating of
"Level 3" or above required)

6.Pass WV Teacher Performance

Assessment (WVTPA) (Rating
of "Emerging” or above
required)

College Supervisor
and

Cooperatlng Teacher

Monitor continuously providing
ongoing feedback

2.Complete

a.Dispositions Assessment
Level (Rating of "Proficient”
or above required)

b.Danielson Framework for
Teaching (FFT) (Rating of
“Level 3" or above
required)

The Program Specialist

apgrélvork is submitted to the 1. verifies the completion of all

4.Candidate information
updated in files
a.In division office
b.In certification analyst's
database
c.In Banner

WVUP

requirements for residency by
auditing all files for required
forms and assessment data in
the certification analyst
database and Livetext.

4 Sy Hf%,
6

andidate
Responsibilities
1.During the semester prior
to graduating, the
candidate will submit a
graduation application to
the Records Office
verifying:
a.Sixteen of the last
thirty-two hours must
be completed in
residency including
EDUC 414
b.Candidate must have
completed 120
approved program
credit hours with an
overall 3.0 GPA, with
at least 45 credit hours
of upper division
courses
¢.The candidate must
have completed at
least 30 hours at

2.All general regulations for
graduation at WVUP must
be met

3.Residency 2 must have
been successfully
completed

SEW2
@9 =1

RECOMMENDATION
FOR CERTIFICATION

Graduate
Responsibilities

1.Order transcripts to be sent to
the Program Specialist
2. Submit transcript with
\;)pllcatlon along with a signed
rification of Program
Completion and transcript to
West Virginia Department of
Education
3.Pass all required licensure
ts.

tests.
4.The graduate must:

a.Have earned a BA in
Elementary Educatmn or
BA in Elementary
Education with an
Emphasis in:

i. Special Education or
ii. Math Grade 5-Algebral

b. Successfully complete a
supervised residency
experience

c.Be a US citizen or filed a
declaration of intent to be a
citizen. 18 years old,
intellectually, emotionally,
and physically qualified to
perform the duties of a
teacher

d. Comply with WV Board of
Education regulations for
certification

e.Pass criminal background
check.

.Be recommended for
certification by the Dean of
Professional Studies

The Program Specialist

1.Verifies the completion of all
requirements for residency by
auditing all files for required
forms and assessment data in
the certification analyst
database and Livetext for
verification to the WVDE.

Candidates’ progress is formally monitored at each transition point. The monitoring procedures

are the following:

Gateway 1: Admission to the University

Apply & Declare Pre-Education; Students apply to WV U Parkersburg. Upon

acceptance, those intending to pursue teaching are designated as Pre-Education majors.

Advising; Pre-Education students are assigned an education advisor after reaching 30

college credit hours and follow the Elementary Education Guided Pathway. Formal
advising is required twice a year.
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EDUC 100: Introduction to Education; Students should take EDUC 100 in their first
semester and must earn a grade of C or higher. This course introduces program
expectations, the Dispositions Rubric, service learning planning, and the Teacher
Education Handbook. Transfer students must meet with the Director of Teacher
Education to ensure proper placement and appropriate program alignment (including Live
Text Access.)
Requirements; Students must:

v’ Pass a background check for EDUC 100

v/ Maintain a minimum 3.0 GPA with no grade below a C
LiveText Access; Students are assigned a LiveText/Field Experience Module account in
EDUC 100, which they will use throughout the program.

Gateway 2: Admission to the Education Program

Application Timeline; Apply by November 1 (for Fall) or April 1 (for Spring).
Admission Requirements; Candidates must meet these criteria before the semester of
application:

v" Minimum 45 credit hours
v" 3.0 GPA overall, in EDUC/SPED courses, and in all GPS-listed courses (no grade
below C)

v Passed CASE Praxis exams

v Completed 50 service-learning hours

v" Completed EDUC 100, 200, 253, and 300, including required fieldwork

v" Passed a background check

v Earned a C or higher in ENG 101 & 102, COMM 111, MATH 121 (or higher),
and PSYCH 241

v Earned a “novice” or higher on all Disposition Rubric indicators

v" Recommended by the Teacher Review Panel

Verification & Recommendation; The Program Specialist confirms all requirements and
recommends qualified candidates to the Teacher Review Panel. Candidates must pass
CASE Praxis Tests (or verified exemptions) and completed Background Check.
Completion of EDUC 100, 200, 253, and 300 (with field experience hours) along with
ENGL 101 & 102, COMM 111, MATH 121 or higher and PSYC 241 (C or higher) 50
hours of service learning hours approved, and dispositional assessment with “novice” or
higher on each indicator
Process
v' Admission decisions are sent by letter:
1. Accepted candidates receive an acceptance letter.
2. Not-yet-qualified candidates receive a denial letter specifying unmet
requirements and are advised to meet with the Director of Teacher
Education.
v’ Candidates not admitted may not enroll in upper-level EDUC courses.
Record Updates; Candidate status is updated in the Professional Studies Division Office,
Program Specialist’s database, and the Banner system.
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Gateway 3: Admission to Residency I

= Application Timeline; Apply by November 1 (for Fall) or April 1 (for Spring).
= Admission Requirements; Candidates must meet these criteria before the semester of
application:

v" Complete all required coursework
v Maintain a 3.0 GPA overall, in EDUC/SPED courses, and in GPS-designated
courses (no grade below C)
v Attempt all required state Praxis exams
v Complete 25 professional development hours, including:
o CAEP Family Engagement Modules
o Safe Schools modules
o Handwriting Course
o Youth Mental Health First Aide Training by National Council
Earn “novice” or higher on each Disposition Rubric indicator
Obtain Teacher Review Panel recommendation
Receive WVDE Residency Permit

ANANRN

=  Process

v’ Certification Analyst verifies all criteria
v" Recommended candidates presented to the Teacher Review Panel
v" Notification Letters mailed to candidates
o Accepted: Approved for Residency I
o Denied: Outlines missing requirements; ineligible for Residency 11
v" Update status in the Professional Studies Division Office, Program Specialist
database, and Banner
v Program Specialist submits Residency Permit paperwork to WVDE

Gateway 4: Admission to Residency 11

= Application Timeline; Apply by November 1 (for Fall) or April 1 (for Spring).
= Admission Requirements; Candidates must meet these criteria before the semester of
application:

v' Complete all required coursework

v" Maintain a 3.0 GPA overall, in EDUC/SPED courses, and in GPS-designated courses
(no grade below C)

v' Completion of Residency I requirements

v’ Pass all required state Praxis exams

v" Recommendation from the Teacher Review Panel

= For Specialization (if applicable):
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v" Pass all required state Praxis exams
v' Pass all specialization-related state Praxis exams
v Maintain a 3.0 GPA in specialization coursework (no grade below C)

Process:

ANANEN

v

Gateway 5:

v

Gateway 6:
v

v

ANERN

Gateway 7:
v

v
v

Certification Analyst verifies all criteria
Recommended candidates presented to the Teacher Review Panel
Notification Letters mailed to candidates

o Accepted: Approved for Residency 11

o Denied: Outlines missing requirements; ineligible for Residency II
Update status in the Professional Studies Division Office, Program Specialist
database, and Banner
Program Specialist submits Residency Permit paperwork to WVDE

Graduation and Certification

Candidate progress during residency is continually monitored and assessed by the
university-based supervisor and cooperating teacher for required completion of
outcomes as assessed by Disposition Assessment, Danielson’s Framework and the
WV Teacher Performance Assessment submission.

The Program Specialist verifies the completion of all requirements for residency by
auditing all files for required forms and assessment data. These files are maintained
in the Program Specialist database and LiveText.

Any candidate that does not receive a rating of “proficient” on every indicator on
the dispositions assessment and a rating of “emerging” on every indicator of the
West Virginia Evaluation Rubrics for Teachers and Content Performance
Assessments and the West Virginia Performance Assessment will not pass that
residency placement.

Recommendation for Graduation

During the semester prior to graduating, the candidate will submit a graduation
application to the Records Office.

Sixteen of the last thirty-two hours must be completed in residency including
EDUC414.

The candidate must have completed 120 approved program credit hours with a 3.0
GPA and at least 45 credit hours of upper division courses.

The candidate must have completed at least 30 hours at WVUP.

All general regulations for graduation at WVUP must be met.

Residency I and Residency II must have been successfully completed.

Recommendation for Certification

The graduate applies for certification through the West Virginia Department of
Education (WVDE.)

All licensure tests must have been passed.

The graduate must:
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Have earned a BA in Elementary Education or a BA in Elementary
Education with an Emphasis in Special Education.

Have completed a supervised residency experience.

Be 18 years of age, and intellectually, emotionally, and physically
qualified to perform the duties ofa teacher.

Comply with WV Board of Education regulations for certification.
Have passed a criminal background check.

Be recommended for certification by the Director of Teacher Education.
Be a US citizen or have filed a declaration of intent to be a citizen.
Have completed an application along with a signed Verification of
Program Completion and submitted to West Virginia Department
of Education.
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Part 111 Dispositions and
Remediation



Dispositions

Procedures and Policies

The dispositions assessment is used throughout the educational program to assist the candidate in
understanding the critical dispositions that will support their efforts to be effective educators.
These dispositions are based on the INTASC Critical Dispositions Indicators.

Implementing the Dispositions Assessment Prior to Admission to Program

Candidates will be introduced to the disposition’s procedures during EDUC 100. All
candidates will be provided with a copy of the procedures and the Dispositions Rubric at
that time. Candidates will self-evaluate using the Dispositions Rubric during EDUC 300.

The instructor of EDUC 300 will complete the Dispositions Rubric at the completion of
EDUC 300 and record the scores for each candidate in LiveText. Candidates will complete
the Dispositions Rubric and include it in their Admission to the Teacher Education
Program application packet. All candidates should score the rating of “novice” by
Admission to the Program on all indicators.

The Teacher Education Review Panel will review the Dispositions Rubrics completed by
the instructor of EDUC 300 and the candidate. A Plan of Remediation may result in an
“Opportunity for Improvement” on the Dispositions Rubric. Candidates who receive two or
more “Opportunity for Improvement” ratings will complete a Plan of Remediation for each
deficient area. A Plan of Remediation that is not met will result in provisional admission to
the teacher education program. The deficient dispositional areas will need to be remediated
within one semester after admission. Failure to remediate may result in dismissal from
the education program.

Implementing the Dispositions Assessment After Admission to Program

If an instructor in an education or strategies course observes that a candidate is not
exhibiting a disposition at the “novice” level, a Plan of Remediation may result, and a
Plan of Remediation will be developed. A Plan of Remediation that is not met may result
in denial of admission to Residency I and/or Residency II.

At the conclusion of EDUC 330L, the instructor will complete the Dispositions Rubric and
record scores for each candidate in LiveText. Candidates must also complete the Dispositions
Rubric and include it in their Admission to Residency application packet. To successfully pass
EDUC 330L, candidates must earn a rating of "novice" or higher on all indicators.

Any candidate at risk of not meeting the required dispositional standards will receive a Plan of
Remediation during EDUC 330L. This plan is intended to address and improve dispositional
concerns within the same semester. The Teacher Education Review Panel will review both the
supervisor’s and the candidate’s rubrics. All candidates must achieve at least a "novice" rating on
all indicators by the time of Admission to Residency.

56



During both Residency I and II, the college supervisor will complete the Dispositions Rubric and
enter scores in LiveText. Prior to completing the rubric, the supervisor will consult with the
cooperating teacher and will review the results with the candidate.

If dispositional deficiencies arise during residency, a Resident Support Team (RST) meeting will
be convened. Candidates must achieve at least a "novice" rating by the end of Residency I and a
"proficient" rating by the end of Residency II on all indicators. Failure to demonstrate mastery on
the Dispositions Rubric will require the candidate to repeat the Residency semester.

Remediation and Appeal

Candidates receiving one “Opportunity for Improvement” in any professional disposition may
not be allowed admission or may not be allowed to progress through the program. Candidates
will be notified of deficiencies by the Director of Teacher Education and a Plan of Remediation
form will be completed. Deficiencies exhibited during residency will be addressed with a Plan of
Remediation and subsequent Resident Support Team Meeting if needed. Candidates who receive
two or more “Opportunity for Improvement” ratings will complete a Plan of Remediation for
each deficient area with the Director of Teacher Education and the evaluator. This plan will
provide guidance for improvement and remediation of the deficient dispositions. If the
disposition deficiency is not remediated, the candidate may not be allowed to progress through
the program. A candidate denied progression in the program has the right to file an appeal with
the Dean of Professional Studies.
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Timeline for the Dispositions Rubric

When

How

By Whom

EDUC 100

Informed of Dispositions
policy and rubric

EDUC 100 Instructor (Introduced)

EDUC 300

Completes the Dispositions
Rubric and submits scores in
LiveText for review by the
Teacher Education Review Panel
at Admission to Program

EDUC 300 Instructor

Admission to Program

Completes the Dispositions
Rubric and submits it with
Admission to the Teacher
Education Application packet

Candidate

Reviews EDUC 300 instructors’
Dispositions Rubric scores and
candidate’s scores

Teacher Education Review Panel

EDUC 330

Completes the Dispositions
Rubric and submits scores in
LiveText for review by the
Teacher Education Review Panel
at Admission to Residency

EDUC 330 Instructor

Admission to Residency |

Completes the Dispositions
Rubric and submits it with
Admission to Residency I
Application Packet

Candidate

Reviews EDUC 330
instructor’s Dispositions
Rubric scores and
candidate’s scores

Teacher Education Review Panel

IAdmission to Residency II

Completes the Dispositions Rubric,
discusses with candidate and
submits

scores in LiveText

College Supervisor in
consultation with Residency
cooperating teacher

The end of Residency II

Completes the Dispositions Rubric,
Required “Proficient or Above”
scores submitted

in LiveText

College Supervisor and
Resident
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Education Department
Dispositions Evaluation

Candidate Name:

Date:

A

Parkersburg

West Virginia University

Person Completing Rubric:

Check One:
Check One:

o Self

o Course Instructor

o EDUC 300 o EDUC 330

o Resident Supervisor
o Resident

Directions: Place an X to indicate the level met in the space provided to the right of each indicator.
Advanced (3): Exemplary professional behaviors are consistently observed. The performance is

outstanding, beyond what is required.
Proficient (2): Effective professional behaviors are frequently observed, and sometimes the candidate

exceeds expectations.

Novice (1): The candidate has achieved the minimum level of performance. Additional readings,
observations, and experience may enable the candidate to become proficient in this area.

Opportunity for Improvement (0): Effective professional behaviors are not evident. The candidate

does not meet expectations

ELEMENT 1.1: The teacher candidate respects learners. InNTASC Dispositions 1j, 21, 2n

The teacher candidate:

Demonstrates the belief
that all students can learn
and achieve.

Persists in helping the
learners reach their
potential.

Assists in helping the
learners to value each
other.

The teacher candidate:
Demonstrates the belief
that all students can learn
and achieve.
Persists in helping the
learners reach their
potential.

The teacher candidate:
Demonstrates the
belief that all
students can learn
and achieve.

The teacher candidate:
Demonstrates a
lack of respect
for learners.

ELEMENT 1.2: The teacher candidate respects others. InNTASC Dispositions 3q, 3r, 8

The teacher candidate:

____ Observes and listens in a
thoughtful and responsive
way.

Communicates

The teacher candidate:

____ Observes and listens in a
thoughtful and responsive
way.

Communicates

The teacher candidate:

____ Observes and
listens in a
thoughtful and
responsive way.

The teacher
candidate:

____ Demonstrates a
lack of respect
for others.
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respectfully using a variety
of forms of
communication.

____ Fosters respectful
communication among all
members of the learning

respectfully using a
variety of forms of
communication.

community.
ELEMENT 1.3: The teacher candidate respects learning. InTASC Dispositions 30, 5t
OPPORTUNITY
ADVANCED PROFICIENT NOVICE FOR
3 2 1 IMPROVEMENT
0
The teacher candidate: The teacher candidate: The teacher candidate: | The teacher
Values the acquisition of Values the acquisition of Values the candidate:
knowledge. knowledge. acquisition of Demonstrates a
Establishes a climate of Establishes a climate of knowledge. lack of respect

learning in the classroom.
Values knowledge
outside his/her content

learning in the classroom.

for knowledge
and learning.

area.
ELEMENT 1.4: The teacher candidate respects diversity. INTASC Dispositions 1h, 2m, 7n
OPPORTUNITY
ADVANCED PROFICIENT NOVICE FOR
3 2 1 IMPROVEMENT
0
The teacher candidate: The teacher candidate: The teacher candidate: | The teacher
Respects learners as Respects learners as Respects candidate:
individuals with differing individuals with differing learners as ____Does not

languages/dialects,
personal and family
backgrounds and various
skills, abilities,
perspectives, talents, and
interests.

Uses this understanding
when planning instruction.

Consistently
differentiates instruction
based on diverse needs.

languages/dialects,
personal and family
backgrounds and various
skills, abilities,
perspectives, talents, and
interests.

Uses this understanding
when planning
instruction.

individuals with
differing
languages/dialects,
personal and
family
backgrounds and
various skills,
abilities,
perspectives,
talents, and
interests.

demonstrate a
commitment to
understanding
the needs of
diverse learners.

DISPOSITION 2: RESPONSIVENESS

ELEMENT 2.1: The teacher candidate is responsive to learners’ needs. INTASC Dispos

itions 3p, 5s

OPPORTUNITY
ADVANCED PROFICIENT NOVICE FOR
3 2 1 IMPROVEMENT
0
The teacher candidate: The teacher candidate: The teacher candidate: | The teacher candidate:
Demonstrates flexibility Demonstrates flexibility Demonstrates Does not
by adapting to new by adapting to new flexibility by demonstrate
situations specifically with situations specifically adapting to new flexibility or
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respect to learners
Commits to supporting
learners as they engage in
purposeful learning.
Values flexible learning
environments that
encourage learner
discovery and expression
across content areas.

with respect to learners

Commits to supporting

learners as they engage in
purposeful learning.

situations
specifically with
respect to learners.

I'CSpOIlSiVel’lCSS.

The teacher candidate:
Values flexibility in the

teaching process.
Demonstrates a belief
that plans must be open to
adjustment based on
learners’ needs.
Adjusts instruction based
on changing
circumstances and/or
teachable moments.

The teacher candidate:
Values flexibility in the

teaching process.
Demonstrates a belief
that plans must be open
to adjustment based on
learners’ needs and/or
assessment results.

The teacher candidate:
Values
flexibility in the
teaching process.

ELEMENT 2.2: The teacher candidate is responsive during teaching. InTASC Dispositions 7q, 8p, 8s

The teacher

candidate:
Does not
demonstrate
flexibility
during the
teaching
process.

Dispositions 1i, 6r, 6u

The teacher candidate:

Takes responsibility for
aligning assessment with
learning goals.

Commits to using
learners’ strengths as
opportunities for growth
and their misconceptions
as opportunities for
learning.

Commits to making
accommodations in
assessment and testing
conditions, especially for
learners with disabilities.

The teacher candidate:

Takes responsibility for
aligning assessment with
learning goals.

Commits to using
learners’ strengths as
opportunities for growth,
and their misconceptions
as opportunities for
learning.

The teacher candidate:
Takes
responsibility for
aligning
assessment with
learning goals.

ELEMENT 2.3: The teacher candidate is responsive in the use of assessment techniques. InTASC

The teacher
candidate:

Does not take
responsibility for
aligning
assessment with
learning goals.

ELEMENT 3.1: The teacher candidate reflects on his/her potential for biases. INTASC Dispositions 4q, 9m
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The teacher candidate:

Commits to deepening
understanding of his/her
own frames of reference
and potential biases in
these frames.
Recognizes his/her
potential biases and their
impact on learners and
their families.
Recognizes potential
biases in his/her
representation of the
discipline and seeks to

address the ramifications.

The teacher candidate:
Commits to deepening
understanding of his/her
own frames of reference
and potential biases in
these frames.

Recognizes his/her

potential biases and their
impact on learners and
their families.

The teacher candidate:

____ Commits to
deepening
understanding of
his/her own
frames of
reference and the
potential bias in
these frames.

The teacher
candidate:

Does not
commit to
understanding
his/her potential
of bias

The teacher candidate:

Reflects on his/her
teaching practices or the
teaching practices of
others.

Analyzes his/her
teaching practices to
improve planning and
practice.

Acts on analysis of
teaching to improve
planning and practice.

ELEMENT 3.2: The teacher candidate reflects on his/her teachin

The teacher candidate:
Reflects on his/her
teaching practices or the
teaching practices of
others.

Analyzes his/her
teaching practices to
improve planning and
practice.

The teacher candidate:

Reflects on

his/her teaching
practices or the
teaching
practices of
others through
description.

ractices. INTASC Dispositions 91

The teacher
candidate:
Does not
reflect on
teaching
practices.

Dispositions 40, 4p, 5

ELEMENT 3.3: The teacher candidate reflects on his/her application of content knowledge. InTASC

The teacher candidate: The teacher candidate: The teacher candidate: | The teacher

Realizes that content Realizes that content Realizes that candidate:

knowledge is not a fixed knowledge is not a fixed content Believes

body of facts but is body of facts but is knowledge is not content

complex, culturally complex, culturally a fixed body of knowledge is a

situated and ever situated and ever facts but is fixed body of

evolving. evolving. complex, knowledge.
Explores how to use Explores how to use culturally
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disciplinary knowledge as
a lens to address local
and/or global issues.

Appreciates multiple
perspectives within the
discipline and facilitates
learners’ critical analysis
of these perspectives.

disciplinary knowledge
as a lens to address local
and/or global issues.

situated and ever
evolving.

The teacher candidate:
Embraces the challenge
of continuous
improvement and change.
Keeps abreast of new
ideas and understanding
in the field.
Continuously seeks
opportunities to draw
upon current education
policy and research and
reflects to improve
practice.

ELEMENT 4.1: The teacher candidate values collaboration with learners. INTASC 3n, 6¢

The teacher candidate:
Embraces the challenge
of continuous
improvement and
change.

Keeps abreast of new
ideas and understanding
in the field.

The teacher candidate:
Embraces the
challenge of
continuous
improvement and
change.

ELEMENT 3.4: The teacher candidate reflects on the need for lifelong learning. InNTASC Dispositions 9n, 10t

The teacher
candidate:
Does not see
the need for
continuous
improvement.

The teacher candidate:
Demonstrates the ability
to solve problems with
their own classmates.
Seeks to work with
learners in meeting
challenging goals.
Seeks to develop each
learners’ capacity to
communicate about their
own learning.

The teacher candidate:
Demonstrates the
ability to solve problems
with their own
classmates.
Seeks to work with
learners in meeting
challenging goals.

The teacher candidate:
Demonstrates
the ability to
solve problems
with their own
classmates.

The teacher

candidate:
Does not

demonstrate
effective
collaboration
skills with
others.

ELEMENT 4.2: The teacher candidate values collaboration with colleagues. INTASC Dispositions 1k, 70

The teacher candidate:
Demonstrates a

The teacher candidate:
Demonstrates a

The teacher candidate:
Demonstrates a

The teacher
candidate:
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willingness to use input
from others.

Works together with
colleagues to meet
challenging goals.

Takes the initiative to
develop his/her own skills
through interactions with
colleagues that enhance
practice and support
learning.

willingness to use input
from others.

Works together with
colleagues to meet
challenging goals.

willingness to
use input from
others.

Does not
demonstrate a
willingness to
use input from
others.

The teacher candidate:
Demonstrates a respect
for differences in families.
Seeks to work together
with families to create a
positive learning
environment.
Takes the initiative to
collaborate with families to

The teacher candidate:
Demonstrates a respect
for differences in families.
Seeks to work together
with families to create a
positive learning
environment.

ELEMENT 4.3: The teacher candidate values collaboration with families. InTASC Dispositions 3n, 10

The teacher candidate:
Demonstrates a

respect for
differences in
families.

meet challeniini ioals.

ELEMENT 5.1: The teacher candidate is committed to improving student learning through appropriate

The teacher candidate:
Does not
appear to value
differences in
families.

The teacher candidate:

Takes professional
responsibility to use short-
term planning as a means
of assuring his/her own
learning.

Takes professional
responsibility to use short-
term planning as a means
of assuring student
learning.

Takes professional
responsibility to use long-
term planning as a means
of assuring student
learning.

The teacher candidate:

Takes professional
responsibility to use short-
term planning as a means
of assuring his/her own
learning.

Takes professional
responsibility to use short-
term planning as a means
of assuring student
learning.

The teacher candidate:

Takes
professional
responsibility to
use short-term
planning as a
means of assuring
his/her own
learning.

The teacher
candidate:
Displays a lack
of commitment
to planning by
not being
prepared.

64



The teacher candidate:

Displays a commitment
to work toward his/her
own mastery of
disciplinary content and
skills

Displays a commitment
to work towards learners’
mastery of disciplinary
content and skills

Displays a commitment
to constantly explore how
to use disciplinary
knowledge as a lens to
address local and/or global
issues.

The teacher candidate:

Displays a commitment
to work toward his/her
own mastery of
disciplinary content and
skills

Displays a commitment
to work towards learners’
mastery of disciplinary
content and skills.

ELEMENT 5.2: The teacher candidate is committed to improving student learning through mastery of
content. INTASC Dispositions 4r, 5

The teacher candidate:

Displays a
commitment to
work toward
his/her own
mastery of
disciplinary
content and skills

The teacher
candidate:
Displays a lack
of commitment
toward their own
mastery of
disciplinary
content and skills

teachin

The teacher candidate:

Displays a commitment
to becoming competent
with instructional skills
including classroom
management.

Ethically uses multiple
assessments to identify
learner strengths and needs
to promote learner growth.

_ Commits to using timely
descriptive feedback to
learners on their progress.

The teacher candidate:

Displays a commitment
to becoming competent
with instructional skills
including classroom
management.

Ethically uses multiple
assessments to identify
learner strengths and
needs to promote learner
growth.

Element 5.3: The teacher candidate is committed to improving student learning through appropriate
ractices. INTASC Dispositions 6s, 6t, 6v

The teacher candidate:
Displays a
commitment to
becoming
competent with
instructional
skills.

The teacher
candidate:
Displays a lack
of interest and
enthusiasm in the
teaching
profession.

use of technolo
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ELEMENT 5.4: The teacher candidate is committed to improving student learning through the appropriate
. INTASC Dispositions 8r




The teacher candidate:

Displays a commitment
to becoming competent
with the appropriate use of
technology.

Demonstrates a
commitment to using
technology during
instruction.

Demonstrates a
commitment to using
technology to assist with
assessment.

The teacher candidate:

Displays a commitment
to becoming competent
with the appropriate use
of technology.

Demonstrates a
commitment to using
technology during
instruction.

The teacher candidate:
Displays a
commitment to
becoming
competent with
the appropriate
use of technology.

The teacher
candidate:
Displays a lack
of interest and/or
a fear in the use
of technology.

ELEMENT 5.5: The teacher candidate is committed to strengthening the profession. InTASC Dispositions
90, 10p, 10s

The teacher candidate:
Displays a commitment
to understanding the
expectations of the
profession and code of
ethics.
Displays a commitment
to strengthening the
profession by displaying
an understanding of
relevant law and policy.
Shares responsibility for
shaping and supporting
the mission of his/her
school as one of advocacy
for learners and
accountability for their
success.

The teacher candidate:
Displays a commitment
to understanding the
expectations of the
profession and code of
ethics.

Displays a commitment
to strengthening the
profession by displaying
an understanding of
relevant law and policy.

The teacher candidate:
Displays a
commitment to
understanding the
expectations of
the profession
and code of
ethics.

The teacher
candidate:
Displays a lack
of commitment
to
understanding
the expectations
of the
profession.

ELEMENT 5.6: The teacher candidate is committed to projecting a professional image. InTASC Dispositions

10r

The teacher candidate projects
a professional image by
meeting the proficiencies under
“Novice”, “Proficient”, AND
By demonstrating a
commitment to

developing a culture of

The teacher candidate projects
a professional image by
meeting the proficiencies
under “Novice” AND
exhibits sound judgement in
the following areas:

Integrity

The teacher candidate
projects a professional
image by consistently
demonstrating
proficiencies in the
following areas:

Oral

The teacher
candidate projects a
lack of
professionalism by
showing
deficiencies in one
or more of the




professionalism in all Problem-solving communication following areas:
areas with his/her Tolerance Written Oral
colleagues. Confidentiality communication communication
Physical Written
stamina communication
Mental stamina Physical
Appearance stamina
Interpersonal Mental
communications stamina
Punctuality Appearance
Reliability Interpersonal
communications
Punctuality
Reliability
Signatures:
Observer University Based Supervisor Date
Teacher Candidate Date
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Teacher Candidate Remediation Plan
Rationale for Remediation Policy:

The Remediation Plan is designed to provide a mechanism for identifying and assisting teacher
candidates who exhibit characteristics or behaviors that may impede success in teaching. It is
unfair to teacher candidates to allow them to progress without making them aware of
characteristics that may prevent them from succeeding. The plan will make teacher candidates
aware of such characteristics or behaviors at the earliest possible point in the program and assist
them in finding support or remediation. In the semester immediately following such
notification, the faculty member will meet the teacher candidate and note their attempt at
remediation.

Remediation Policy:

Teacher candidates who are identified by cooperating teachers or by university-based supervisors
as having any of the following characteristics, conditions, or behaviors will be evaluated prior to
Admission to Teacher Education, Admission to Residency, or during Residency. Teacher
candidates who have been so identified may be asked to participate in an interview prior to
admission, at which time they will be informed of:

= the nature of the characteristics/conditions/behaviors identified and reasons these may
impede success in teacher education as well as in teaching,

= the realities of employment in the public schools, and

= recommendations or remedial procedures and/or sources of support or assistance that can
help promote success.

Characteristics/conditions which may result in an interview or lead to intervention:

= Problem with classroom performance or behaviors exhibited in any course.

= Poor evaluation by the instructor in any course.

= Negative (poor) evaluation on any field experience evaluation.

= Lack of a demonstrated ability to use standard grammar in oral and/or written
communication.

= Performance, characteristic, or behavior that indicates that the teacher candidate may not
be able to meet criteria for successful completion of residency and for certification.
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Education Department Student Plan of Remediation Date:

Teacher Candidate ID#

I have observed the above-named teacher candidate in the elementary education program. I have noted the following
factor(s) that may indicate that the student will require a Remediation Plan:

IndicateCourse:
Semester:
Course Work Dispositions
Failure to follow policies and/or procedures Disposition Rubric indicates there is an Opportunity
for Improvement in:
Poor performance in the field Respect
Performance, characteristics, or behavior that are Responsiveness

incompatible with expectations for success as a teacher.

Lack of ability to use standard grammar in written Reflection
and/or oral communication
Other Collaboration
Commitment
Comments:

Remediation Plan
Area(s) of Remediation Student Actions Date(s) to Review
1)

Follow-Up Meeting/Action:

Faculty Member’s Signature Faculty Initials Student’s Signature Student Initials
Date Date Date Date

Note: Student’s signature signifies the student has seen and given a copy of this form. It does not mean that the student
agrees with the information on the form.

Students for whom such forms have been completed will be considered for interview by a panel of faculty prior to Admission
to Teacher Education. The interview will be advisory in nature and will determine whether remedial steps should be taken.
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Partnerships

WVU Parkersburg maintains active partnerships with schools across eight counties in its service
area. These partnerships include elementary, middle, and high schools to support a variety of
specialization areas, including middle school content and special education. To further serve a
diverse population and enrich candidate experiences, the partnership also includes the Boys &
Girls Club of Parkersburg and the Boys & Girls Club of Pleasants County for Service Learning
experience.

All teacher candidates are placed within these partnership schools, ensuring access to consistent,
high-quality clinical experiences. Participating partnership schools include the following:

Belmont Elementary — Pleasants Count
Blennerhassett Elementary — Wood County
Blennerhassett Middle School — Wood County
Cottageville Elementary — Jackson County
Criss Elementary — Wood County

Doddridge Elementary — Doddridge County
Edison Middle School — Wood County

Evans Elementary — Jackson County

Franklin Elementary — Wood County

Gilmore Elementary — Jackson County
Hamilton Middle School — Wood County
Harrisville Elementary — Ritchie County
Jackson Middle School — Wood County
Kanawha Elementary — Wood County

Lubeck Elementary — Wood County

Martin Elementary — Wood County

Madison Elementary — Wood County

Neale Elementary — Wood County
Parkersburg South High School — Wood County
Pleasants County Middle School — Pleasants County
Ravenswood Elementary — Jackson County
Ripley Middle School — Jackson County
Sistersville Elementary — Tyler County
Spencer Elementary — Roane County

St. Marys Elementary — Pleasants County
Wirt Middle School — Wirt County

Wirt Primary Center — Wirt County

AN N N N N N N VYN N N N N N N N Y U U U N NN

Collaboration between WVU Parkersburg and K—12 public schools supports the continuous
enhancement of teacher quality and student learning. These efforts promote growth and renewal
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for both school-based and university-based educators. As a result, the relationships between higher
education and K—12 faculty remain strong and continue to deepen with each school year.

Field Placement Policies and Procedures

A number of professional education courses have a co-requisite field experience. These
experiences are designed to provide the teacher candidate with the opportunity to observe,
develop and practice the skills and knowledge specified in the program’s philosophical
framework, Architects of the Future. All field experiences and participation in them are governed
by the following policies and procedures which the teacher candidate is obligated to know and to
follow.

1.

Placement - All field placements are arranged by the field placement coordinator. Under no
circumstances are teacher candidates to contact school personnel in an effort to arrange their
own placement.

Field Placement Location - All field placements will be made in partnerships schools. If a
teacher candidate has a special request for a field placement at some other location, it must
be based on compelling need and not for frivolous reasons. In order to be considered, special
requests must be made to the field placement coordinator during the first week of classes.

Proof of Background Check — No placements will be made without proof of a clear
background check completed prior to beginning a practicum.

Beginning of Field Placement - When all field placements are arranged and board of
education approval is received, the teacher candidate will be notified in class to report to the
field placement site. The teacher candidate will be given a placement card for EDUC 100
and EDUC 200, which is to be signed by the principal and promptly returned to the college
instructor by the date indicated on the field placement card.

Time Sheet — A time sheet will be kept for each field experience. The dates and times of
each classroom visit are to be recorded. When the teacher candidate has completed the
required number of hours, the time sheet is to be signed by the cooperating teacher. It is the
teacher candidate’s responsibility to return the signed time sheet to the course instructor at
the conclusion of the field experience. Deadlines will be announced in class.

Other Documentation - Some field experiences require the teacher candidate to submit
other documentation in addition to the time sheet at the conclusion of the field experience.
These documents will be discussed in class.

Reflective Journal - All field experiences require the teacher candidate to maintain a
reflective journal during the experience. A dated entry for each classroom visitation is
expected. Journal entries should follow the model outlined in the Posner text. Journals are
not to be written at the field placement site!
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10.

11.

Dress/Appearance — Teacher candidates should dress professionally for all visits to the
field experience site. While some styles of dress, pierced body parts and tattoos may be
stylish, the principal and teacher who will be accepting the teacher candidate into their
school may view them differently. Refer to Dress Code Policy.

Conduct — The teacher candidate is a guest in someone else’s classroom. It is expected that
the teacher candidate will maintain confidentiality and demonstrate high standards of ethical
conduct.

Removal from Placement — The teacher candidate may be removed from a field placement
at the request of the host school or by a decision of the field placement coordinator. At that
time, a review of the circumstances surrounding the removal will be made. Based on the
findings of that review, a determination will be made about continuation of the field
placement.

Failure to Complete Placement — The teacher candidate is expected to complete the field
placement per course requirements. Failure to do so will result in failure of the course.
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Field Experiences Elementary Education K-6/Special Education K-12

Course Type School Type of | Length Gateway
School
EDUC 100 Field Experience — Partnership Varied | 20 hrs. Pre-
Introduction to observation Counties Admission
Teacher Education
EDUC 200 Field Experience — Partnership Varied | 20 hrs. Pre-
Introduction to observation and small Counties Admission
Exceptional group Special
Children Education
Placement
EDUC 300 Field Experience — Partnerghlp Varied | 20 hrs. Pre-
‘ ' b on choice of Counties Admissi
Theories of Learning | © servation choice o mission
specializations (Pre-K-
Middle)
EDUC 301 Field Experience — Wood Varied | 20 hrs. Admitted to
Teaching Reading co- teach whole class County Program
Grades K-2 instruction Elementary
Schools
EDUC 303 Field Experience — small Madison Varied 20 h Admitted to
Teaching Reading group guided reading Elementary Is. Program
Grades 3-6
EDUC 304 Field Experience — small Wood Varied | 20 hrs. Admitted to
Math Strategies group and whole class County Program
instruction Elementary
K-3 Schools
EDUC 308 Field Experience — small | Wood County Varied | 20 hrs. Admitted to
Math Strategies 4-6 anc'1 WhOIG, class Elementary Program
instruction Schools
EDUC 310 Field Experience — small Franklin Varied | 20 hrs. Admitted to
Diversity in group intervention Elementary Program
Education
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EDUC 330L Lab — small and whole Lubeck Varied |40 hrs. Admitted to
Classroom class instruction Elementary Program
Management
Practicum
EDUC 412L Lab — small group and Martin Varied |30 hrs. Admitted to
Diagnostic and individual instruction Elementary Program
Prescriptive Reading
Lab
SPED 312 Field Experience — small | Wood County Varied |20 hrs. Admitted to
Instructional gnd Wh(.)le class Middle or Program
Practices in Special mstruction High School
Education
SPED 422 Field Experience — small | Wood County Varied |20 hrs. Admitted to
Collaboration in the ?md whgle class Middle or Program
School Setting mstruction High School
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West Virginia University Parkersburg

As a representative of West Virginia University Parkersburg, teacher
candidates are expected to maintain a professional appearance at all
times. The way you present yourself reflects on both you and the
University, and helps build respect and credibility in your school
placement. Think of your field placement experience as an extended job
interview — professionalism is essential.

While individual schools may have more relaxed dress codes, all teacher
candidates must follow the Department of Education’s standards:

Dress Code Expectations

v Business casual attire is required. (Keep in mind that some dress
privileges given to full-time faculty may not apply to teacher
candidates.)

v Clothing must be modest, professional, and appropriate in both fit
and length. (No tennis shoes, jeans, t-shirts, hoodies.)

v Your University ID badge must be worn at all times.

v Hair should be clean and neatly groomed.

v Visible tattoos and body piercings should be covered to the best
extent possible.

v If a cooperating teacher or school administrator deems your attire
inappropriate, they have the right to send you home. This will
result in an unexcused absence that must be made up in order to
complete your clinical placement.

v When in doubt, consult with the Director of Teacher Education,
Field Placement Coordinator, course instructor, or College
Supervisor before choosing your attire.

76



Field Experience Objectives

FIELD EXPERIENCE OBJECTIVES AND EXPECTATIONS
PRE-PROGRAM
West Virginia University Parkersburg — Educator Preparation Provider (EPP)

The Pre-Program Field Experience is designed to introduce teacher candidates to the
foundational knowledge, skills, and dispositions essential for becoming a certified educator.
Through structured, school-based observation and participation, candidates will begin
developing an understanding of the teaching profession and the diverse needs of learners in K—6
settings.

1.0 Field Experience Objectives

1.1 Describe personal characteristics and professional behaviors associated with effective
teaching.

1.2 Explain the administrative hierarchy and leadership structure of a K—6 public school.
1.3 Identify and summarize the organizational patterns and daily operations of a K—6 school.

1.4 Demonstrate an emerging awareness of the diverse academic, social, emotional, and cultural
needs of students.

1.5 Identify teacher actions and decisions that align with the six areas of the program’s
philosophical framework.

2.0 Teacher Candidate Responsibilities

2.1 Complete a minimum of 20 documented hours of field experience in an approved K—6 school
setting.

2.2 Observe classroom instruction and school activities to identify teacher roles, instructional
strategies, classroom management techniques, and student engagement.

2.3 Observe at least one extracurricular or non-instructional setting (e.g., lunch, recess,
assembly) to understand broader school dynamics.

2.4 Confer with the assigned school-based educator to review expectations, discuss professional
behavior, and clarify responsibilities.

2.5 Engage in classroom-based activities appropriate for the candidate’s novice level as assigned
by the school-based educator (e.g., working with small groups, assisting with materials).

2.6 Maintain a documentation folder including time logs, notes, observation reflections/journals,
and other required artifacts.

2.7 Submit a written summary reflecting on the overall field experience, connections to course
content, and personal insights about the teaching profession.

2.8 Return all completed documentation, including the signed time sheet and reflection
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summary, by the established deadline.

2.9 Comply with all school and district policies, including dress code, confidentiality, and
professional conduct.

2.10 Demonstrate respectful and positive interactions with students, teachers, school staff, and
families.

2.11 Submit required materials through LiveText or other designated platforms.

2.12 Provide documentation of a cleared state and federal background check prior to beginning
the field placement.

3.0 School-Based Educator Responsibilities
3.1 Welcome the teacher candidate and support a positive, professional learning experience.

3.2 Provide an overview of classroom expectations, daily routines, and the school’s mission and
structure.

3.3 Assign appropriate tasks and observation opportunities aligned with the candidate’s pre-
program status.

3.4 Confer with the candidate periodically to answer questions, provide insights, and offer
professional guidance.

3.5 Verify the candidate’s attendance by signing the time sheet and completing any required
evaluation forms in LiveText.
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FIELD EXPERIENCE OBJECTIVES AND EXPECTATIONS
IN-PROGRAM
West Virginia University Parkersburg — Educator Preparation Provider (EPP)

The in-program field experience is designed to support teacher candidates in the developing
phase of their preparation as they build essential knowledge, skills, and professional dispositions
for effective teaching. As expectations increase, candidates are now responsible for planning,
delivering, assessing, and reflecting on instruction with greater depth, intentionality, and
independence. Most in-program field placements require 20 hours of classroom-based
experience, with the exception of the 30-hour lab in EDUC 412 and the 40-hour lab in EDUC
330. This experience reinforces the Educator Preparation Provider’s (EPP) core philosophical
framework, emphasizing planning skills, teaching skills, interpersonal skills, decision-making,
diversity, and professional commitment.

1.0 Field Experience Objectives

1.1 Demonstrate professional behaviors and dispositions that reflect the characteristics of
effective teaching in real classroom settings.

1.2 Apply knowledge of school structure by functioning appropriately within the administrative
and leadership hierarchy of a K—6 public school.

1.3 Analyze the daily operations, schedules, and organizational structures of a K—6 school and
adapt instruction accordingly.

1.4 Plan and implement instruction that responds to the diverse academic, social, emotional,
linguistic, and cultural needs of students.

1.5 Integrate the six areas of the EPP’s philosophical framework—planning, teaching,
interpersonal skills, decision-making, diversity, and professional commitment—into classroom
practice and reflection.

2.0 Teacher Candidate Responsibilities

2.1 Complete a minimum of 20 documented hours of field experience in an approved K—6 school
setting.

2.2 Participate actively in daily classroom instruction and school activities to analyze and apply
effective teacher roles, diverse instructional strategies, classroom management techniques, and
methods for promoting student engagement.

2.3 Confer with the assigned school-based educator to review expectations, discuss professional
behavior, and clarify responsibilities.

2.4 Engage in classroom-based activities appropriate for the candidate’s novice level as assigned
by the school-based educator (e.g., working with small groups, assisting with materials).

2.5 Maintain a documentation folder including time logs, notes, observation reflections/journals,
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and other required artifacts.

2.6 Submit a written summary reflecting on the overall field experience, connections to course
content, and personal insights about the teaching profession.

2.7 Return all completed documentation, including the signed time sheet and reflection
summary, by the established deadline.

2.8 Comply with all school and district policies, including dress code, confidentiality, and
professional conduct.

2.9 Demonstrate respectful and positive interactions with students, teachers, school staff, and
families.

2.10 Submit required materials through LiveText or other designated platforms.

2.11 Provide documentation of a cleared state and federal background check prior to beginning
the field placement.

3.0 School-Based Educator Responsibilities
3.1 Welcome the teacher candidate and support a positive, professional learning experience.

3.2 Provide an overview of classroom expectations, daily routines, and the school’s mission and
structure.

3.3 Provide the teacher candidate with increasing opportunities to plan, lead, and independently
implement instruction and classroom management, while offering constructive feedback to support
professional growth.

3.4 Confer with the candidate periodically to answer questions, provide insights, and offer
professional guidance.

3.5 Verify the candidate’s attendance by signing the time sheet and completing any required
evaluation forms in LiveText.
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Residency Field Experience Objectives

FIELD EXPERIENCE OBJECTIVES AND EXPECTATIONS
YEARLONG RESIDENCY
West Virginia University Parkersburg — Educator Preparation Provider (EPP)

The residency field placement consists of two sequential phases; Residency 1 and Residency 2.
Together, they comprise a year-long immersive teaching experience, as initiated by the West
Virginia Department of Education (WVDE). This extended placement allows teacher candidates
to progressively develop and demonstrate proficiency across the EPP’s philosophical framework
and the West Virginia Professional Teaching Standards. Candidates are expected to demonstrate
competence aligned with the Danielson Framework for Teaching, showing the ability to meet the
diverse needs of all learners.

1.0 Field Placement Objectives

1.1 Demonstrate deep content knowledge and apply it effectively to instruction.

1.2 Design and implement standards-aligned, state-approved lesson plans.

1.3 Utilize balanced and varied assessment tools to monitor and guide student learning.

1.4 Adapt instruction to address the academic, social, emotional, and cultural diversity of
learners.

1.5 Create and sustain a safe, positive, and respectful classroom environment.

1.6 Foster a learner-centered classroom culture that promotes engagement and responsibility.
1.7 Apply multiple research-based instructional strategies to support learning.

1.8 Engage and motivate students through active learning, collaboration, and problem solving.
1.9 Modify instruction responsively based on student performance data and feedback.

1.10 Participate in ongoing professional development to enhance instructional effectiveness.
1.11 Collaborate regularly with colleagues to improve professional practice and student
outcomes.

1.12 Build partnerships with families and community organizations to support student learning
and well-being.

1.13 Demonstrate measurable student progress aligned with state curriculum standards.

1.14 Exhibit professional conduct consistent with legal, district, and school policies.

2.0 Teacher Candidate Responsibilities

2.1 Collaborate with the cooperating teacher to develop a schedule that supports gradual
assumption of full teaching and professional responsibilities throughout both Residency 1 and
Residency 2.

2.2 Plan, deliver, and assess instruction in alignment with state standards and school curriculum.
2.3 Maintain an organized portfolio or notebook containing lesson plans, assessments,
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reflections, and self-evaluations.
2.4 Keep a reflective journal or electronic log with regular, dated entries documenting teaching
experiences and professional growth.

2.5 Communicate with College Supervisor and Cooperating Teacher
2.6 Submit required documentation; including lesson plans, assessments, reflections, and
evaluations in a timely manner.

3.0 Cooperating Teacher Responsibilities

3.1 Welcome the teacher candidate as a full member of the educational community.

3.2 Collaborate with the candidate to develop a clear plan for gradually increasing teaching
responsibilities over the full year-long residency.

3.3 Provide consistent, constructive feedback through informal observations and discussions.
3.4 Complete formative assessments using the Danielson Framework for Teaching and share
results with the candidate.

3.5 Facilitate communication between the teacher candidate and school personnel as needed.
3.6 Support the candidate’s professional development and reflective practice throughout the
residency.

4.0 College Supervisor Responsibilities

4.1 Conduct regular, scheduled visits to observe the teacher candidate’s instruction and provide
feedback.

4.2 Review the candidate’s reflective journals, lesson plans, assessments, and professional
documentation.

4.3 Confer with both the teacher candidate and cooperating teacher to discuss progress and
address concerns.

4.4 Complete formative assessments aligned with the Danielson Framework for Teaching and
discuss outcomes with the candidate and cooperating teacher.

4.5 Facilitate final meetings and evaluations to support successful completion of the residency.
4.6 Submit all required documentation to the Education Department/ Field Placement
Coordinator in a timely manner.

5.0 Field Placement Coordinator Responsibilities

5.1 Coordinate the placement of teacher candidates with school districts and principals, ensuring
appropriate match with cooperating teachers.

5.2 Submit teacher candidate placement information to county central offices for approval.

5.3 Communicate regularly with Director of Teacher Education, cooperating teachers, college
supervisors, and education department faculty to support smooth field placements.

5.4 Organize orientation sessions and update meetings for cooperating teachers and teacher
candidates.

5.5 Maintain accurate records of all field placements and monitor completion of placement
requirements.
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5.6 Serve as the primary liaison between the education program and partnering school districts

regarding residency placements.

Field Placement Student Assessments

West Virginia University at Parkersburg

Pre-Admission Field Placement Teaching Assessment

Student Name School
Semester Cooperating Teacher
o EDUC 100 o EDUC 200 o EDUC 300

Please rate the student in each of the following areas. Mark the term that best describes the

student in each area.

Opportunity
for
Competencies Advanced Proficient Novice Improvement
Planning Skills Demonstrates | Demonstrates | Demonstrat | Does not
Teacher candidate demonstrates | cffective effective es planning | adhere to
the ability to plan their time, planging by planning through ' attepdance
class and field experience cons1§tently through ‘ punctuality pohcy‘
schedules to meet program adhering to punctuality regarding
expectations. the .attendance and 3 absepces and
policy and dependability. tardiness.
pre-planning
for future
events.
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Teaching Skills Demonstrates | Demonstrates | Accepts Does not
Teacher candidate demonstrates | Initiative in Initiative in direction adhere to
the ability to identify need areas the c!assroom. the c!assroom. from . school rules or
in the classroom and apply the Provides ‘ Provides cooperatin | classroom
appropriate assistance. They students with stu@gnts g teacher. | procedures.
effectively support the glear . positive Adheres to
classroom teacher with instructions, feedback and | school
maintaining an effective prox.fi'des keeps students | rules and
learning environment by positive . tactwely ' classroom
providing positive feedback to fgedback ina |involved in procedures
students in a timely manner, timely the lesson.
encouraging higher order manner,
thinking and ensuring that all encourages
students are active participants hlghq order
in classroom instruction. thinking and

keeps students

actively

involved in

the lesson.
Interpersonal Skills Demonstrates | Exhibits Exhibits Does not
Teacher candidate demonstrates | cffective interpersonal | interperson | demonstrate
the ability to effectively interact cqllaboratlon skll.ls' through | al skills gffectlve
with different people in multiple with positive thrqqgh mt.erpersonal
environments. They effectively colleagues, 1nteractlogs posmvg skills.
establish respectful working students and | and effective 1n'teract10ns
relationships with students, parents.. problem . with
peers, principals, and parents. Interactions, solving with students,

both oral and | students, teachers,

written, are teachers, parents,

positive and parents, and and other

demonstrate other school school

professionalis | personnel. personnel.

m.
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Decision-Making Skills Effective Demonstrates | Demonstrat | Does not
Teacher candidate demonstrates | decision- interest in and | es interest | demonstrate
effective decision-making skills making skills enthusiasm' for | in the . effe'ct‘ive
by employing active, persistent demonstrated | the profession profegswn dem?lon- .
and carefully considered through self- | through by using making skills.
reflection in an effort to reflection with | effective effective
improve the learning the purpose of de01§10n d601§10n-
environment. continuous making, and making
improvement | careful skills.
in the consideration
profession of | of classroom
teaching. practices.
Professional Commitment Demonstrates | Demonstrates | Demonstrat | Does not
Teacher candidate demonstrates | @ commitment | a commitment | es the demonstrate
a commitment to continued through through intention to | the need for
professional growth and the professional professional learn the professional
improvement of professional developmqnt growth and values Qf commitment.
practice. They maintain high opportunities, Fhe professiona
expectations for themselves as appropriate improvement | 1 growth,
well as their students. They appearance, of ) appropriate
demonstrate strict adherence to | Maintains high profe.sswnal appearance
a professional code of ethics. expectations practlc§, ’ )
for all professional professiona
learners, and | speech, 1 speech
strict appropriate and a code
adherence to a | appearance, of ethics.
professional maintains high | Maintains
code of ethics. | expectations | high
for all expectation
students, and | s for self.
strict
adherence to a
professional

code of ethics.
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Diversity

Teacher candidate demonstrates
an understanding that diversity
includes developmental,
socioeconomic, linguistic,
cultural, racial, ethnic and
gender differences. They
demonstrate knowledge and
understanding of multicultural
forces that affect teaching and
learning.

Develops an
appreciation
of
multicultural
forces which
affect
education,
teaching and
learning
evidenced in
classwork and
field
experience.

Is accepting
and develops
an
understanding
of students
who are
culturally
different in
ethnicity, race,
socio-
economic
status, gender,
exceptionalitie
s, language,
religion,
sexual
orientation, or
geographical
area.

Is
accepting
of students
who are
different.

Does not
demonstrate
an acceptance
of student
diversity.

Please add any additional comments or observation regarding the teacher candidate.
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West Virginia University at Parkersburg
Post-Admission Student Assessment

Student Name School
Semester Cooperating Teacher
o EDUC 100 o EDUC 200 o EDUC 300
o EDUC 301 o EDUC 303 o EDUC 304
o EDUC 310 o EDUC 330 o EDUC 387
o EDUC 389 o EDUC 390 o EDUC 402
o0 SPED 422

o EDUC 308
o EDUC 388
o SPED 312

Please rate the student in each of the following areas. Mark the term that best describes the

student in each area.

Opportunity
for
Competencies Advanced Proficient Novice Improvement
Planning Skills Demonstrates Demonstrates Demonstrates | Does not
Teacher candidate adherence to adherence to adherence to | adhere to
demonstrates the ability attendance policy | attendance attendance attendance
to make effective regarding policy regarding | policy policy
decisions about absences and absences and regarding regarding
organizing, tardlne'ss. tardlnc?ss. absepces and absepces and
implementing and Effectlve}y plans | Effectively tardlngss. tardiness.
evaluating instruction. by organizing the | plans by Effectively
They effectively form glassroqm ' organizing the | plans by
goals and objectives for mstruction 1n a classroom organizing the
themselves and students. | Way that instruction ina | classroom
They utilize research- maximizes way 'th2‘1t instruction.
based strategies in their learning . maximizes
lessons. They utilize opportunities for | learning N
all students. Has | opportunities

assessment data to guide
instruction.

an effective plan

for formative and

summative
assessments.

for students.
Has a plan for
data collection
to assess
learning.
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Teaching Skills Demonstrates Demonstrates Demonstrates | Does not
Teacher candidate initiative in the Initiative in the | initiative in adhere to
demonstrates the ability class.room. class.room. the c!assroom. school rules or
fo capture students’ Provides students | Provides Provides classroom
attention. stimulate with clear students with students with | procedures.
recall, inj[roduce lesson instructions, clear clear
objective and orient provides positive instmctions, instmctions,
students to the lesson. feedback in a provides provides
They demonstrate the timely manner, positive ' positive .
ability to maintain an encourages feedback ina feedback ina
effective learning higher order timely manner, | timely
environment and thinking and encourages manner, and
provide keeps student higher order keeps student
closure/summary actively involved | thinking and actively
activities for students. in the lesson. keeps student involved in
They demonstrate the Lessons l?avg a 'flctively ' the lesson.
ability to differentiate clear beginning, | involved in the
lessons to meet the middle and end. | lesson.
needs of a diverse Provides students
population of students. the opportunity
They demonstrate the for self—
ability to incorporate yeﬂecthn and the
technology into their integration of
lesson plans. technology.
Interpersonal Skills Demonstrates Demonstrates Exhibits Does not
Teacher candidate effective effective interpersonal | demonstrate
demonstrates the ability cqllaboration cqllaboration skil-ls. through gffective
to effectively collaborate with colleagues, | with colleagues, positive 1nt'erpersonal
with different people in students and students and interactions skills.
multiple environments. parents.. parents.. and effective
They effectively Interactlons., both | Interactions, problem .
establish respectful oral angi written, bo‘Fh oral and solving with
working relationships are positive and wrlt‘tén, are students,
with students, peers, demons.trate. positive and teachers,
principals, and parents. professionalism. | demonstrate parents, and

They conduct professionalism. | other school

meetings and
conferences in an
efficient and
positive manner.

personnel.
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Decision-Making Skills | Decision-making | Decision- Demonstrates | Does not
Teacher candidate skills making skills interest in and | demonstrate
demonstrates effective demonstrated demonstrated enthusiasm for | effective
decision making by through self.- through selfj the profession decision— .
planning, implementing reflection with reflection with thrqugh making skills.
and evaluating the purpose of the purpose of p051.tlve
instruction. They continuous continuous ch01f:e
employ active, persistent improvement in | improvement in making, and
and carefully considered the profession of | the profession careful
reflection in an effort to | teaching. of teaching. consideration
improve the learning Instruction is Instruction is of classroom
environment. adapted based on | adapted based practices.

self-reflection on self-

and student data. | reflection and

They identify student data.

and utilize

teachable

moments in the

classroom.
Professional Demonstrates Demonstrates Demonstrates | Does not
Commitment professional professional professional demonstrate
Teacher candidate commitment commitment by | commitment | the need for
demonstrates a through attending through professional
commitment to additional professional professional commitment.
continued professional professional development growth and
growth and the developmgnt opportupities, the
improvement of opportupltles, appropriate improvement
professional practice. appropriate appearance, of .
They maintain high appearance, malntalqs high profe'ss1onal
expectations for maintains high expectations for | practice,
themselves as well as expectations for | students and professional
their students. They all students and | themselves, and | speech,
demonstrate strict themselves, and | strict adherence | appropriate
adherence to a strict adherence | to a professional | appearance,
professional code of to a professional | code of ethics and strict
ethics. code of ethics and law. adherence to a

and law. professional

code of ethics.
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Diversity

Teacher candidate
demonstrates an
understanding that
diversity includes
developmental,
socioeconomic,
linguistic, cultural,
racial, ethnic and gender
differences. They
demonstrate knowledge
and understanding of
multicultural forces that
affect teaching and
learning.

Develops an
appreciation of
multicultural
forces which
affect education,
teaching and
learning
evidenced in
classwork and
field experience,
and lessons are
differentiated to
support the
learning needs of
all diverse
learners in the
classroom.

Develops an
appreciation of
multicultural
forces which
affect education,
teaching and
learning
evidenced in
classwork, field
experience and
the use of
differentiated
instruction.

Is accepting
and develops
an
understanding
of students
who are
culturally
different in
ethnicity, race,
socio-
economic
status, gender,
exceptionalitie
s, language,
religion,
sexual
orientation, or
geographical
area.

Does not
demonstrate
an acceptance
of student
diversity.

Please add any additional comments or observation regarding the teacher candidate.
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Part V Residency



Residency Policies and Procedures

Residency Goals

Teacher candidates who complete the Education Program at West Virginia University Parkersburg will
participate in a yearlong residency, as required by state policy. In this model, candidates are paired with a
single cooperating teacher for the entire school year, allowing for a deeper, more consistent experience
than the traditional student teaching model.

Unlike traditional student teaching—where candidates quickly phase in, take over a classroom to solo
teach, and then repeat the process in a second placement—the yearlong residency offers a more
immersive approach. Candidates experience the full scope of the academic year, including setting up the
classroom, establishing rules and procedures, managing data over time, conducting parent-teacher
conferences, and more.

Throughout the residency, candidates co-teach with their cooperating teacher, creating a collaborative
environment that supports both teaching and learning, and avoids the disruption that can come with
temporarily handing over a classroom. The experience culminates in an eight-week solo teaching period
during the final semester (Residency II), which closely resembles traditional student teaching but is
enriched by a full year of preparation and mentorship.

Residency Objectives

As the capstone field placement, teacher candidates will be assessed in all areas of the
philosophical framework and the West Virginia Professional Teaching Standards for Residency I
and Residency II. The ability to teach and work with all students will be demonstrated at the
appropriate level on the Danielson Framework for Teaching Evaluation.

= EDUC 414 FIELD EXPERIENCE OBJECTIVES (Residency I):
v’ Students will co-construct grade appropriate lesson plans based on state standards.

v’ Students will co-teach grade appropriate lessons utilizing state standards and a
variety of instruction strategies including technology.

v" Students will utilize differentiated instruction techniques based on students’
needs.

v’ Students will demonstrate collaborative decision-making skills through the

implementation of appropriate assessment techniques.

Students will use appropriate interpersonal skills in professional settings.

Students will demonstrate novice professional commitment to the field of

education.

v’ Students will demonstrate content knowledge of grade appropriate standards.

ANIAN

= EDUC 415 FIELD EXPERIENCE OBJECTIVES (Residency II):
v' Students will construct grade-appropriate lesson plans based on state standards.
v’ Students will teach grade appropriate lessons utilizing state standards and a
variety of instructional strategies, including technology.
v" Students will utilize differentiated instruction techniques based on students’
needs.
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v" Students will demonstrate decision-making skills through implementation of
appropriate assessment techniques.

Students will use appropriate interpersonal skills in professional settings.
Students will demonstrate proficient professional commitment to the field of
education.

v’ Students will demonstrate content knowledge of grade appropriate standards.

v
v

WVDE Policy 5100

WYVBE Policy 5100 governs teacher education programs in the state. The sections below come
from this policy:
= 5.12.a. Effective July 1, 2018, cooperating teachers for clinical experience
should, at a minimum: 1) hold a valid West Virginia five-year teaching
credential in the content area of the candidate placed in their classrooms with a
minimum of three years of teaching experience; 2) hold "Accomplished" or
higher as a summative performance rating on the West Virginia Educator
Evaluation during the last two years of employment; and 3) have successfully
completed a WVBE-approved cooperating teacher course, at no cost to the
teacher, or hold or be eligible for the Mentor or Master Mentor Advanced
Credential or hold certification through the National Board for Professional
Teaching Standards (NBPTS).
= 6.8.c.4. Residents who have not completed their content exam when applying
for the Yearlong Resident Permit will be issued a Short-Term Residency
Permit. All content exams must be successfully completed prior to applying for
the Long-Term Residency Permit. *

o *The Education Department requires that ALL Praxis tests be taken
prior to applying for the Short-Term Residency Permit. ALL Praxis
tests must be passed prior to applying for the Long-Term Residency
Permit and admittance to Residency II.

= 6.8.c.4.1. Residents may be permitted to substitute during Residency II with
county approval and if the resident meets the following criteria: 1) resident
must hold a Long-Term Residency Permit, 2) substitute days may not exceed
one day per week, 3) residents may only substitute in the host school of their
yearlong residency placement, and 4) the resident and cooperating teacher
must have advanced notice of the requested day and both be in agreement to be
away from the assigned classroom for the day. *

o *The Education Department will discuss plans for substituting with
each county. Approval will be given on a case-by-case basis. Residency
II candidates must be approved by the Director of Education and Field
Placement Coordinator. WVUP will follow waivers released by the
state.
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6.8.c.5. Resident Emails. Each candidate completing an approved yearlong
residency clinical experience, as defined in section 5 for candidates completing
their program, shall be assigned a K12 email address by the county for the
duration of the residency to allow for the full immersion of the student resident
into the school environment.

Structure of the Residency Experience

The yearlong residency is designed to provide teacher candidates with a comprehensive,
sustained, and immersive preparation experience. Spanning an entire academic year, this model
allows candidates to build strong relationships with students, school staff, and their cooperating
teacher, while gaining an in-depth understanding of the rhythms and responsibilities of teaching.

The year is divided into two parts:

Residency I:

Candidates begin the year by observing and gradually taking on responsibilities in the

classroom. They actively participate in setting up the learning environment,

establishing classroom expectations, and supporting early instruction. Co-teaching
and guided practice are emphasized, with ongoing mentorship from the cooperating
teacher and college supervisor.

Residency II:

In the second semester, candidates continue to expand their instructional role,

becoming more independent in planning, instruction, and assessment. The semester

culminates in an eight-week solo teaching experience, during which the candidate
assumes full teaching responsibilities. This phase mirrors traditional student teaching
while being grounded in the continuity and context developed over the full year.

o Throughout both semesters, candidates engage in reflective practice, receive
regular feedback, and participate in professional development aligned with both
college coursework and school-based expectations. The structure ensures that
teacher candidates experience the full arc of the school year, equipping them with
the skills and confidence to lead their own classrooms. (Note: Residency I may
occur in the Fall or Spring semester. The expectation is for teacher candidates to
complete Residency II the semester immediately following Residency I.)

Phases of Yearlong Residency

The yearlong residency is intentionally structured in phases to support a gradual release of
responsibility, allowing teacher candidates to grow in confidence, competence, and
independence across the academic year. Each phase builds on the last, promoting deep learning
through observation, collaboration, guided practice, and eventually, full instructional leadership.

Phase 1: Assisting & Observation

Candidates begin the year alongside their cooperating teacher, learning classroom
routines, student dynamics, school culture, and curriculum expectations.
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Focus is on observation, relationship-building, and understanding the “why” behind
daily teaching decisions.
Candidates assist with small-group instruction, classroom setup, and daily procedures.

Phase 2: Co-Teaching and Guided Practice

Candidates begin to take on more active teaching responsibilities through co-teaching
strategies such as team teaching, station teaching, and parallel teaching.

Lesson planning and assessment are introduced in collaboration with the cooperating
teacher.

Feedback from mentors and supervisors’ guides development.

Phase 3: Increased Responsibility and Leadership

Candidates lead portions of instruction and manage classroom routines more
independently.

Begin designing and delivering whole-class lessons with coaching and support.
Continue developing skills in classroom management, assessment, and data-informed
instruction.

Continue co-teaching, while moving into a leadership role.

Phase 4: Solo Teaching

Candidates take on full classroom responsibilities, managing planning, instruction,
assessment, and classroom management independently.

Cooperating teacher remains available for support but steps back to allow for
authentic solo teaching experience.

This phase mirrors traditional student teaching but is strengthened by the deep context
developed over the prior months.

Phase 5: Reflection and Transition (Phase Out)

Candidates reflect on their growth, gather documentation for licensure or portfolios,
and prepare for the transition into a full-time teaching role.

Candidates may observe in other classrooms, meet with principals and other
school/county personnel, etc.

Final evaluations are completed by the cooperating teacher and college supervisor.
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Residency Evaluation Tools

The Framework for Teaching Assessment (FFT) DOMAIN1 DOMAIN 2

PLANNING AND PREPARATION LEARNING ENVIRONMENTS

Charlotte Danielson’s Framework for Teaching
was first published in 1996. Since its initial

publication, millions of educators worldwide have P ——

used the framework. The WV teacher evaluation FOR TEACHING ,
system is based on this work. e T,

DOMAIN 4 DOMAIN 3

PRINCIPLED TEACHING LEARNING EXPERIENCES

The revised Framework for Teaching has four
domains: Planning and Preparation, Learning
Environments, Learning Experiences, and
Principled Teaching

© 2022 The Danlelsan Graup, Ine. All Rights Reserved.

4d Contributing

The Framework for Teaching Clusters (FFT
Clusters) describe skills demonstrated by
teachers promoting high levels of student
performance. The FFT Clusters are an

extension of the Framework for Teaching, which g
has been validated through empirical studies as
predictive of student

learning. https://danielsongroup.org/

SMART CARD
THE FRAMEWORK CLUSTERS

FOCUS AREAS

1 Clarity & Accuracy

- Learning Outcomes
+ Instructional Decision-Making
- Content Expertise

2 Learning Environment

Positive Developmental
Relationships

+ Intellectual Challenge

- Support & Persistence

3 Classroom Management
- Routines & Procedures

+ Collective Responsibility
Physical Environment

4 Intellectual Engagement
- Lesson Structure & Flow
- Rich Learning Tasks
- Student Collaboration &
Discourse

5 Successful Learning

+ Equitable Access
- Assessment & Feedback.
- Shared Accountability

& Professionalism

- Continuous Learning
- Collaboration
- Principled Decision-Making

www danielsongrouporg.

@ @ evanicion_group
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Residency I Policies and Procedures:

Residency I students will be present with their cooperating teacher Monday through Friday
from 7:30 AM to 11:30 AM. However, adjustments may be necessary—for example, if the
resident requires an afternoon planning period to co-plan. Time for co-planning must be
prioritized each week for the residency to be successful. Once the schedule is established, it
should remain consistent. Any schedule changes must be approved by the cooperating teacher,
college supervisor, and Field Placement Coordinator.

Residency Calendar

= A suggested phase-in plan is provided to guide residents through the process of
gradually taking on more teaching responsibilities. However, it is important to note
that every classroom is unique, and the resident, in collaboration with the cooperating
teacher, will work together to develop a personalized plan for the gradual assumption
of teaching duties. This plan will specify which lessons or parts of the school day the
resident will begin to lead, allowing for a smooth transition and ample time for
mentorship and feedback.

= Residents are to follow the calendar of their host school/county. The only exception is

attendance at EDUC 401 which will follow the college calendar.

Co-Teaching

= Residents should be introduced as co-teachers and have a teacher workspace within
the classroom.

= The primary focus of Residency I is on co-planning and co-teaching. While the
resident will gradually take on a leadership role in teaching, co-teaching strategies
will still be an integral part of the process. These strategies ensure that both the
resident and the cooperating teacher can work together effectively to provide an
optimal learning environment. Throughout this phase, the emphasis will be on
collaboration and support, allowing the resident to refine their teaching skills while
benefiting from ongoing guidance and shared responsibility.

Duties/Cooperating Teacher’s Schedule

= Residents are expected to participate in all activities that are part of a classroom
teacher’s regular duties at their host school and within their assigned county. This
includes events such as teacher workdays, preparation days, Open House,
parent/teacher conferences, and similar professional responsibilities.

= Residents are not expected to participate in activities or assume responsibilities for
which the cooperating teacher receives additional compensation (e.g., coaching,
extracurricular stipends, or paid committees).
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Journals

Residents are expected to write a daily reflective journal entry using the Posner
format and email it to their college supervisor by an agreed upon time. Entries should
thoughtfully address classroom experiences related to planning, instruction,
assessment, student interactions, professional relationships, and other aspects of the
residency experience. The journal serves as a tool for self-assessment and
professional growth.

Lesson Plan Binder

Residents are required to maintain a well-organized three-ring binder to document
their lesson plans, reflections, professional development, and parent communication
throughout Residency. It must be kept in a location that is easily accessible to the
college-based supervisor for review without interfering with the lesson. Depending on
the volume of materials, residents may need to use more than one binder over the
course of the residency.

Lesson Plans

Residents are required to use the WVUP lesson plan template for all lessons taught
during Residency I, except in cases where the resident is observing or participating in
One Teach, One Observe/Assist models. Daily, detailed lesson plans must be prepared
in advance and meet the expectations of the college supervisor.

Cooperating teachers and residents should collaborate to discuss plans for the
upcoming week before the end of the current week. Finalized lesson plans for the
upcoming week must be emailed to both the cooperating teacher and the college
supervisor by Sunday evening. If either the cooperating teacher or college supervisor
wishes to adjust the lesson plan submission deadline, they must provide adequate
notice to allow the resident sufficient time to co-plan and prepare.

All lesson plans must be printed and placed in the resident’s binder by 8:00 AM each
Monday.

Lesson Plan Reflections

After each lesson, residents are required to complete a written reflection by hand
using the provided lesson plan reflection questions. Reflections should be thoughtful
and detailed—moving beyond simple yes/no responses—to help residents analyze
their instructional strengths, identify areas for improvement, assess student mastery,
determine content that may need to be retaught, and consider adjustments for future
lessons. The college supervisor will review these reflections during observation visits.
All reflections should be completed by the following day if the lesson was taught.
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Absences

Residents are expected to maintain consistent, on-time attendance throughout the
residency experience. If an absence is necessary, the resident must notify both the
cooperating teacher and college supervisor prior to the start of the school day. All
missed days during Residency I must be made up.

Unplanned Absences: Upon returning to school, the resident must complete a Report
of Absence from Duty form, collect signatures from the cooperating teacher and
college supervisor, and submit it to the Education office.

Planned Absences: Any scheduled absence must be approved in advance—at least 24
hours prior—by both the cooperating teacher and college supervisor. It is the
Resident’s responsibility to complete the Report of Absence from Duty form, collect
required signatures, and submit it to the Education office.

Guidelines for Supervision

College Supervisor Visits: College supervisors will conduct unannounced visits once
a week during the residency period. During these visits, the supervisor will observe
the resident teaching, review the resident’s lesson plans and reflections, and engage in
discussions with both the cooperating teacher and resident regarding the resident’s
progress. The supervisor will provide written feedback to the Resident if there is not
an opportunity to verbally share at the conclusion of the observation.

Cooperating Teacher Feedback: Cooperating teachers are encouraged to communicate
any concerns regarding the resident’s performance directly to the college supervisor.
While residents are not expected to be flawless, they are expected to actively
implement suggestions for improvement provided by both the cooperating teacher
and the college supervisor.

Subbing during Residency I

Residency I students should not be used to fill vacant classrooms, nor should they be left alone
with students in their assigned classroom for extended periods of time. While individual counties
may allow Residency I students without a teaching license to serve as substitute teachers,
subbing is not permitted between 7:30 AM. and 11:30 PM. Additionally, a Resident’s schedule
must not be arranged to accommodate substitute teaching opportunities; the focus should remain
on the Residency experience.

Residency I Evaluation Procedures & Tools

These assessments are completed in Residency I: Quick Notes Clusters 1-6, the Framework for

Teaching

a.
b.

(FFT)Final Assessment, and the Dispositions Rubric.

Follow the Assessment Column on the Residency I Timeline.
Each week, the cooperating teacher and the college supervisor should
complete the Cluster Quick Notes page on the clusters listed in the
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timeline. Quick Notes requires the observer to make note of teacher
(resident) actions and student actions. Date and color code each entry.
Communicate observation notes with the resident. (An example of Quick
Notes is provided in this handbook.)

c. Atmid-term, review the FFT Final Assessment and discuss any indicators
that the resident is demonstrating a Level 1 in. (The FFT should NOT be
formally completed at mid-term.) Cooperating teachers and college
supervisors should continue to revisit areas of weakness during the second
half of Residency I.

d. To Exit Residency I, the cooperating teacher and college supervisor should
complete FFT Final Assessment with the resident. The resident should be
at a Level 2 on all indicators. The resident should formulate goals for
Residency II based on challenging indicators on the FFT. The Dispositions
Rubric should be completed and residents should be at the level of
“Novice” on all indicators. During this meeting, the Residency I Summary
should also be completed.

e. The college supervisor should put the FFT summative scores and
Dispositions Rubric into Livetext and submit all paperwork to the
certification analyst. The paperwork should include the following:

a. Clusters 1-6 Quick Notes from both the cooperating teacher and
college supervisor
. The Summative Framework for Teaching Assessment
c. The Residency I Summary
d. Supervisory Log

Passing Residency I

To successfully pass Residency I, a resident must score at least a Level 2 on all areas of the
Framework for Teaching AND score at least Novice on every indicator of the Dispositions
Rubric. Note: Successful completion of Residency I does not guarantee admission into
Residency II.
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Residency II Policies and Procedures:

Residency II students are expected to be present with their cooperating teacher Monday through
Friday, from 7:30 AM to 3:30 PM. They will continue to engage in co-planning, co-teaching,
and co-assessing, gradually taking the lead in each area. Residents must be given the opportunity
to independently plan, teach, and assess for a minimum of 8 weeks during the 16-week
placement.

= Residency II Placements

Residency placements are coordinated in collaboration with the superintendent, curriculum
director, principal, and classroom teachers within each county. Residency Il may occur in either
the fall or spring semester. Whenever possible, residents should remain with the same
cooperating teacher from Residency I to maintain continuity and uphold the integrity of the
Residency experience. Before beginning Residency II, residents must successfully complete
Residency I and pass all required Praxis exams.

Residency Calendar

= A suggested phase-in plan is provided to help residents gradually assume teaching
responsibilities. However, since every classroom is unique, the resident and
cooperating teacher will collaborate to develop a personalized plan. This plan will
outline which lessons or parts of the school day the resident will begin to lead,
allowing for a smooth transition, ongoing mentorship, and timely feedback.

= Residents are expected to follow the calendar of their host school or county. The only
exception is attendance at EDUC 410, which will follow the college’s academic
calendar.

= By midterm of Residency II, residents should be independently planning, teaching,
and assessing for the full school day. Solo teaching should continue until the final two
weeks of the placement, during which the resident will begin to phase out.

= During the last two weeks of Residency II, the cooperating teacher will gradually
resume full classroom responsibilities. This process helps reorient students and brings
closure to the experience for the resident. When possible, arrangements should be
made for residents to observe in other classrooms or grade levels, in accordance with
school policies.

= Teacher candidates in Residency II are required to complete the West Virginia
Teacher Performance Assessment (WVTPA). During the implementation of their
instructional unit, residents should refrain from using co-teaching strategies to ensure
they can clearly demonstrate their individual impact on student learning.

Co-Teaching & Solo Teaching

= Residents should be introduced as co-teachers and have a teacher workspace within
the classroom.

= The primary focus of Residency II is on independent instruction and classroom
leadership. At the start of the semester, residents may continue to engage in co-
teaching strategies as they transition into a lead teaching role. As the semester
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progresses, the focus shifts to the resident taking full responsibility for planning,
istruction, and assessment.

Residents are expected to solo teach for a minimum of eight weeks, during which
they will manage all aspects of the classroom independently. While the cooperating
teacher remains a supportive mentor, this phase is designed to foster autonomy and
professional growth. Residency II also includes the completion of the West Virginia
Teacher Performance Assessment (WVTPA), allowing residents to demonstrate
their individual impact on student learning.

Duties/Cooperating Teacher’s Schedule

Journals

Residents are expected to participate in all activities that are part of a classroom
teacher’s regular duties at their host school and within their assigned county. This
includes events such as teacher workdays, preparation days, Open House,
parent/teacher conferences, and similar professional responsibilities.

Residents are not expected to participate in activities or assume responsibilities for
which the cooperating teacher receives additional compensation (e.g., coaching,
extracurricular stipends, or paid committees).

Residents are expected to write a daily reflective journal entry using the Posner
format and email it to their college supervisor by an agreed upon time. Entries should
thoughtfully address classroom experiences related to planning, instruction,
assessment, student interactions, professional relationships, and other aspects of the
residency experience. The journal serves as a tool for self-assessment and
professional growth.

Lesson Plan Binder

Residents are required to maintain a well-organized three-ring binder to document
their lesson plans, reflections, professional development, and parent communication
throughout Residency. It must be kept in a location that is easily accessible to the
college-based supervisor for review without interfering with the lesson. Depending on
the volume of materials, residents may need to use more than one binder over the
course of the residency.

Lesson Plans

Daily, detailed lesson plans must be prepared in advance and meet the expectations of
the college supervisor. Finalized lesson plans for the upcoming week must be emailed
to both the cooperating teacher and the college supervisor by Sunday evening. If
either the cooperating teacher or college supervisor wishes to modify this deadline,
they must provide sufficient notice to ensure the resident has adequate time to co-plan
and prepare.
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During Residency 11, residents are expected to demonstrate proficiency in using the
WVUP lesson plan template. If, at the end of Week 5, the college supervisor
determines that the resident has achieved mastery, the resident may transition to a

modified lesson plan format by following lesson plan expectations for teachers within

their school building. However, college supervisors will continue to review weekly
lesson plans and may request additional details or an alternate format for clarity.

Please note: the college supervisor or cooperating teacher may require the resident to

revert to the WVUP template—particularly for new content areas, if preparation is
lacking, or if additional structure is needed.

All lesson plans must be printed and placed in the resident’s binder by 8:00
AM each Monday.

Lesson Plan Reflections

Absences

After each lesson, residents are required to complete a written reflection by
hand using the provided lesson plan reflection questions. Reflections should
be thoughtful and detailed—moving beyond simple yes/no responses—to help
residents analyze their instructional strengths, identify areas for improvement,
assess student mastery, determine content that may need to be retaught, and
consider adjustments for future lessons. The college supervisor will review
these reflections during observation visits. All reflections should be completed
by the following day if the lesson was taught.

Residents are expected to maintain consistent, on-time attendance throughout
the residency experience. In the event of an absence, the resident must notify
both the cooperating teacher and college supervisor before the start of the
school day. Additionally, residents must ensure that the cooperating teacher
has all necessary materials to carry out the day’s lessons. If more than four (4)
days are missed during Residency II, the resident will be required to work
with the college supervisor to make up the missed time during the phase-out
weeks at the end of the semester.

Unplanned Absences: Upon returning to school, the resident must complete a
Report of Absence from Duty form, collect signatures from the cooperating
teacher and college supervisor, and submit it to the Education office.

Planned Absences: Any scheduled absence must be approved in advance—at
least 24 hours prior—by both the cooperating teacher and college supervisor.
It is the Resident’s responsibility to complete the Report of Absence from
Duty form, collect required signatures, and submit it to the Education office.

Guidelines for Supervision

College Supervisor Visits: College supervisors will conduct unannounced
visits once a week during the residency period. During these visits, the
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supervisor will observe the resident teaching, review the resident’s lesson
plans and reflections, and engage in discussions with both the cooperating
teacher and resident regarding the resident’s progress. The supervisor will
provide written feedback to the Resident if there is not an opportunity to
verbally share at the conclusion of the observation.

= (Cooperating Teacher Feedback: Cooperating teachers are encouraged to
communicate any concerns regarding the resident’s performance directly to
the college supervisor. While residents are not expected to be flawless, they
are expected to actively implement suggestions for improvement provided by
both the cooperating teacher and the college supervisor.

Subbing during Residency I

Residency II students should not be used to fill vacant classrooms, nor should they be left
alone with students in their assigned classrooms for extended periods without appropriate
compensation. WVDE Policy 5100 provides guidance on the number of days Residents may
substitute during Residency I, and an additional waiver may be available under certain
circumstances. Updated information on the policy and any applicable waivers will be
provided during the pairs training prior to the start of Residency II. Please note that substitute
teaching opportunities are not guaranteed for every Resident during Residency I1.

Residency II Evaluation Procedures & Tools

These assessments are completed in Residency II: Quick Notes Clusters 1-6, the
Framework for Teaching (FFT)Final Assessment, and the Dispositions Rubric.

f. Follow the Assessment Column on the Residency II Timeline.

g. Each week, the cooperating teacher and the college supervisor should
complete the Cluster Quick Notes page on the clusters listed in the
timeline. Quick Notes requires the observer to make note of teacher
(resident) actions and student actions. Date and color code each entry.
Communicate observation notes with the resident. (An example of Quick
Notes is provided in this handbook.)

h. At mid-term, review the FFT Final Assessment and discuss any indicators
that the resident is not demonstrating a Level 3 in. (The FFT should NOT
be formally completed at mid-term.) Cooperating teachers and college
supervisors should continue to revisit areas of weakness during the second
half of Residency II.

1. To Exit Residency II, the cooperating teacher and college supervisor
should complete FFT Final Assessment with the resident. The resident
should be at a Level 3 on all indicators. The Dispositions Rubric should be
completed and residents should be at the level of “Proficient” on all
indicators. During this meeting, the Residency II Summary should also be
completed.

J. The college supervisor should put the FFT summative scores and
Dispositions Rubric into Livetext and submit all paperwork to the
Education office. The paperwork should include the following:
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a. Clusters 1-6 Quick Notes from both the cooperating teacher and
college supervisor
. The Summative Framework for Teaching Assessment
c. The Residency II Summary
d. Supervisory Log

Passing Residency I1
To successfully pass Residency 11, a resident must score at least a Level 3 on all areas of the

Framework for Teaching AND score at least Proficient on every indicator of the Dispositions
Rubric.
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Additional WVUP Residency Policies & Procedures

Roles & Responsibilities

= Resident

v
v

AN

AN

v

Obtain a short-term or long-term yearlong residency permit.

Confer with cooperating teacher to establish a schedule for the gradual
assumption of teaching and professional responsibilities during the
residency.

Regularly use co-teaching strategies and schedule time for co-
planning.

Carry out teaching and professional classroom responsibilities.
Maintain a binder that contains lesson plans and accurate timely
reflections.

Email journals to college supervisor daily and keep supervisor updated
to all changes in schedule.

Submit journals to college supervisor in a timely manner.

Submit lesson plans to cooperating teacher and college supervisor in a
timely manner.

Complete required EDUC 401 & EDUC 410 assignments within their
classroom.

Submit required documents in LiveText and LiveText FEM.

= Cooperating Teacher

v

v
v

AN

AN

Welcome the resident as a co-teacher and a member of the education
community.

Provide a teacher workspace for the Resident within the classroom.
Conference with the resident to establish a schedule for

the gradual assumption of teaching and professional

responsibilities.

Regularly use co-teaching strategies and schedule time

for co-planning

Provide the resident with regular, informal assessment of their progress.
Complete Quick Notes in a timely manner and discuss

them with the resident and the college supervisor.

Alert the college supervisor and/or Field Placement

Coordinator of issues as they arise.

Supply necessary information and paperwork to college personnel.
Submit required documents in LiveText FEM.

= College Supervisor

Make regular and timely visits to supervise the resident during instruction.
Reply to journals to provide encouragement, support, and feedback.
Conference with the resident and the cooperating teacher to discuss strengths,
areas for improvement, and progress throughout the semester.

Be knowledgeable and supportive in the use of co-teaching
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strategies.

Schedule and lead the midterm conference to discuss goals
and progress.

Alert the Field Placement Coordinator if the need for a
Residency Support Team arises.

Schedule and lead an exit conference with the resident and the
cooperating teacher at the end of Residency I.

Complete a dispositions rubric at the end of the semester in
LiveText.

Submit required documents in LiveText FEM and deliver
required paperwork to the education department.

= Field Placement Coordinator

v
v

ANIANIN

AN

Expectations

Submit student names to county central office for approval.

Initiate contact with building principals and curriculum directors to
arrange placement.

Meet with residents to assign field placement.

Arrange an orientation for cooperating teachers and residents.

Maintain open communication between Education Department and
principals/teachers.

Maintain record of resident experience.

Maintain record of cooperating teachers that have completed the mentor
teacher module, including co-teaching training.

Alert the Director of Education if the need for a Residency Support Team
arises.

Manage LiveText FEM to ensure all assessments have been completed.

= Commitment

The residency year requires a full-time commitment and should be kept as free
from external conflicts as possible to ensure a successful experience. A key
component of residency is regular co-planning time between the resident and
cooperating teacher.

During Residency I, if the cooperating teacher’s planning period occurs in the
afternoon, the resident may be required to adjust their schedule and attend
school in the afternoon at least once per week to allow for effective
collaboration. Any changes to the standard schedule must be approved in
advance by the cooperating teacher, college supervisor, and Field Placement
Coordinator.

=  Communication Paths

Residents will work with cooperating teachers daily. College supervisors
should be contacted when there are questions, concerns, or changes to the
daily schedule. If problems exist with:

e the cooperating teacher-see the college supervisor
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e the college supervisor-see the Field Placement Coordinator

= Residency Permit

No placements will begin without proof of a clear background check and the
granting of the short-term Residency Permit for Residency .

= Resident Liability

Residents have the same liability for their professional/non-professional
activities and behaviors as regular classroom teachers. While residents are
covered by state liability insurance, the resident might wantto consider
additional liability protection through the West Virginia Student Education
Association or some other source.

=  Professional Conduct & Dress

Residents are expected to follow the rules, policies and procedures of the host
school and conduct themselves in accordance with the highest standards of
professional and ethical behavior. All WV U Parkersburg residents are
expected to maintain a professional standard of dress and appearance at all
times, regardless of the typical attire observed at the host school. Exceptions
may be made for special themed events (e.g., spirit days or school-wide
celebrations); however, residents must continue to present themselves in a
manner that reflects professionalism and aligns with their role as an educator.

=  Grades

Residency is graded on a credit (CR)/no credit (NC) basis. To receive a grade
of CR, the resident must earn a satisfactory rating on each of the competencies
on all assessments.

=  Uncoupling of Cooperating Teacher and Resident

While most residency experiences are positive and collaborative, challenges
may occasionally arise. In such cases, it is expected that all parties make a
sincere effort to resolve concerns through open communication and support.
Uncoupling a resident from a cooperating teacher should be considered a last
resort, pursued only after all reasonable efforts to reconcile the situation have
been exhausted.
Separation from a placement may occur under the following circumstances:
e Cooperating Teacher-Initiated Separation:
A cooperating teacher may request separation from a resident if efforts
to address concerns—through the Residency Support Team process—
have been attempted but have not led to improvement.
e Resident-Initiated Separation:
A resident may request a change in placement after first discussing
concerns with the cooperating teacher. The situation must then be
reviewed with the college supervisor, Director of Education, and Field
Placement Coordinator. A separation may occur only if remediation
efforts are unsuccessful and a mutual resolution cannot be reached.
e (ollege Supervisor-Initiated Separation:
A college supervisor may recommend separation if the current
placement does not provide a supportive and effective learning
environment for the resident and/or is not conducive to positive
outcomes for students.
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All cooperating teachers are encouraged to create a welcoming, inclusive environment for their
residents. It is also important to note that Residency I candidates are in the early stages of
development and are not yet expected to perform at the level of a Residency II student.

Removal from Residency
= At the discretion of the college supervisor, and in consultation with the Director of
Education, a resident may be removed from their residency placement if it is determined
that they are grossly at risk or that their continued presence in the classroom poses a
threat to the academic, physical, mental, or emotional well-being of students, the
cooperating teacher, or the resident themselves.

= Such a removal will immediately prompt the formation of the Residency Support Team,
which will convene to assess the situation and determine an appropriate plan of action
moving forward.

Residency Support Team

The Residency Support Program is designed to assist teacher candidates in their development
toward becoming successful educators. A Residency Support Team (RST) meeting is convened
when a resident is not meeting instructional expectations, not demonstrating satisfactory
performance in professional or dispositional competencies, or who are otherwise identified as
being at risk. The program provides targeted support to help residents meet expectations,
maintain high classroom standards, and contribute to a positive and productive classroom
environment.

= Initiation and Process

v A Residency Support Team may be initiated at the request of the college
supervisor or Field Placement Coordinator following consultation with the
resident and the cooperating teacher.

v" In cases requiring the immediate removal of a resident, such as those
involving serious concerns raised by the cooperating teacher, college
supervisor, or Field Placement Coordinator, or Director of Education,
consultations may occur after the removal has taken place.

v" Following initial consultation, the college supervisor and Field Placement
Coordinator will inform the Director of Education about the need to initiate
the Residency Support Team process.

v The Director of Education convenes a meeting of the Residency Support
Team, which may include the college supervisor, cooperating teacher, and/or
Field Placement Coordinator. During this meeting, the team will:

o Review assessment data

o Discuss identified areas of concern

o Consider additional relevant information

o Determine an appropriate course of action, which may include further
observations or additional documentation based on the Framework for
Teaching Rubric and/or Dispositions Rubric
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v' After additional information is gathered or assessments are completed, the

Residency Support Team will meet with the resident to:
o Review identified deficiencies
o Determine specific remediation goals
o Establish the duration of the remediation period
o Create a formal Plan of Remediation

v The Residency Support Team and the resident will collaborate to identify
appropriate remediation strategies, which may include (but are not limited to):

o Auditing relevant coursework

Completing targeted activities or assignments

Participating in additional independent observations

Receiving counseling or mentoring support

Working with designated college faculty

o Withdrawing from residency, if necessary

v’ It is the resident’s responsibility—supported by the Residency Support
Team—to follow through on the agreed-upon plan.

v' At the conclusion of the remediation period, the Director of Education will
reconvene the team to evaluate the resident’s progress based on input from the
cooperating teacher, college supervisor, and/or Field Placement Coordinator.
If significant lack of progress or effort is noted, the resident may be notified of
the outcome prior to the scheduled review.

v’ If the resident demonstrates satisfactory completion of the remediation plan,
they may resume participation in the residency.

v’ If the resident does not meet the expectations outlined in the remediation plan,
they may be at risk of receiving a grade of NC (No Credit) due to failure to
demonstrate mastery in all required areas of the residency.

o O O O

Additional Documents

= The current calendar, placement list, and waiver information will be distributed each
semester during the in-person pairs training session.

= All forms, evaluations, logs, and examples of student work can be found at the end of
the handbook.
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Residency I & II- Danielson’s Framework for Teaching

Framework for Teaching (FFT) Cluster 1: Clarity & Accuracy
i INDICATIORS

know

(Ib/1d/1e)

. In what ways do the learning outcomes
challenge students to think critically? (1c)

. In what'ways are the learning outcomes,
reflective of the standards of the discipline

and a€propr1ate to.the students’ levels of
edge and skill? (1a/lc)

. What examples do you see of congruence
between the activities and instructional
outcomes? (1c/le)

«  What might be some ways to adapt
lessons to meet the needs of all students?

ow does teachers’ dee%tl)1 understanding of the
content support intellec

students during lessons? (1a/le)

al work by

analysis (1a/lc))

language (3a)

« Clarity of instructional outcomes, reflecting not
only knowledge of content and of CCSS or other
high-level standards and practices, but also
suitability for the students in the class (1b/1c)

« Instructional outcomes reflecting the range of
important types of content represented in the
discipline: for example,
knowledge, skills of reasoning and group work,

factual and procedural

« Planned resources and activities aligned to the
instructional purpose (1d/1e)

« Expectations for learning, accuracy of content,
clarity of explanations, and use of academic

« Activities and assignments, questions and
student discussion, all aligned to the
instructional purpose (3b/3c)

Level
1:

Negative Learning

Impact
The instructional
purpose and
learning tasks are
unclear; the
information
presented is
inaccurate or
inappropriate and
unsuitable for the
students.

Level 2:
Limited Learning
Impact

The instructional purpose
and learning tasks are
somewhat clear; the
information presented is
primarily accurate and

partially
appropriate to the students.

Level 3:
Strong Learning
Impact

The instructional
purpose and learning
tasks are clear; the
information presented
is accurate and suitable
to the students.

Level 4:
Student-Owned
Learning Impact

The  purpose and
learning tasks of the
lesson are very clear,
and the information
presented is accurate
and suitable to the
students.

The teacher’s plans
indicate weak
content knowledge.

(1a)

The teacher’s plans
reflect rudimentary
understanding of the
discipline. (1a)

The teacher can identify
important concepts of
the discipline and their
relationships to one
another. (1a)

The teacher cites
intra- and
interdisciplinary
content
relationships. (1a)

The teacher does not
try to ascertain
varied skill and
ability levels among
students in the class
to use in planning.
(1b)

The teacher is aware that
there are different skill and
ability levels in the class
but does not use this
information in planning.

(Ib)

The teacher has identified
broad skill groups of
students within the class
and uses this information
in planning. (1b)

The teacher knows the
proficiency level of each
student in the class and
incorporated this
understanding into plans.

(1b)

Learning outcomes,
as stated by the
teacher, are poorly
aligned to the
learning standards
and either lack

Leaning outcomes, as
stated by the teacher, are a
combination of outcomes
and activities or lack
clarity; they are only

partially aligned to the

Learning outcomes, as
stated by the teacher, are
written in the form of
student learning and are
aligned to the learning

standards. They are

Learning outcomes are
written in the form of
student learning and are
aligned to learning
standards. They allow for
all students in the class to




clarity or are stated
as activities.

They are
unsuitable for
most students in
the class.
(1a/1b/1c¢)

learning standards. They
are unsuitable for some

students in the
class. (1a/1b/1¢)

suitable for the groups of
students in the class.
(1a/1b/1c)

be sufficiently
challenged. (1a/1b/1¢)

Planned learning
tasks, materials, and
question sequences
are3 of low cognitive
challenge and
unrelated to the
lesson’s stated
purpose or are no
suitable for many
students. (1d/1e;
3a/3b)

Planned learning tasks,
materials, and question
sequences are of moderate
cognitive challenge or are
only partially related to the
lesson’s stated purpose, or
both. They are

unsuitable for some
students. (1d/1e;

3a/3b)

Planned learning tasks,
materials, and question
sequences support the
lesson’s purpose; they
are well sequenced,
provide cognitive
challenge, and are
suitable for most

students in the class.
(1d/1e; 3a/3b)

Planned learning tasks
and materials permit
advanced students to
extend the lesson’s
purpose and provide
students who need it most
with more time, attention,
and supports. (1d/1e;
3a/3b)

At no time during
the lesson does the
teacher convey to
the students what
they will be
learning. (3a)

The teacher refers in
passing to what the students
will be learning, or it is
written on the board with no
elaboration or explanation.

(3)

The teacher states
clearly, at some point
during the lesson, what
the students are learning.

(3a)

The teacher states clearly,
at some point during the
lesson, what the students
are learning, and invites
students to connect this
learning to the broader

outcomes of the
curriculum. (3a)

The teacher makes a
serious error of
content or academic
language that will
affect student’s
understanding of the
lesson. (3a)

The teacher makes no
serious content errors but
may possibly make minor
ones, including imprecise
use of academic language.

(3a)

The teacher makes no
content errors and models
the correct use of
academic language. (3a)

The teacher explains the
content clearly, using
metaphors and analogies
or inviting student
predications to connect
content to real life
experiences. (3a)

Students indicate
through body
language or verbal
language that

The teacher’s explanation
of the content consists of a
monologue, with minimal
participation or intellectual

The teacher’s explanation
of content is clear and
invites student
participation and

The teacher’s carefully
crafted questions enable
students to extend the
lesson objectives for

they don’t engagement by students.  [thinking. (3a/3b) deeper understanding.
understand the (3a/3b)

content

being presented.

(3a/3b)

Students appear The teacher finds it Students engage with the | Students have the

confused about the
learning task.
(3b/3¢)

necessary to clarify the
learning task multiple times
so that students can
complete it. (3b/3c)

learning task, indicating
that they understand what
they are to do; if modeling
the process to be followed
in the task is appropriate,
the teacher does so.
Framework for Teaching (FFT) Cluster 2: Learning

opportunity for reflection
and closure on the
content being learned,
especially its relation to
the unit or broader

Environment

CONSIDERATIONS

INDICATIORS
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« In what ways do classroom interactions
demonstrate genuine caring and a safe,
respectful, supportive, and challenging
learning environment? (2a)

« How do teachers convey high expectations for
student learning and encourage hard work and

perseverance? (2b)

. In what ways do teachers create classrooms
that are safe for risk taking? (2b)

« How do students take ownership of their work
and demonstrate a commitment to mastering

« Language of caring and respect between teacher
and students and among students, and teacher’s
awareness of students’ interests in and beyond

school (2a)

High levels of cognitive energy (2b)
A safe environment for student risk taking (2b)

« High expectations for students’ capabilities for

learning (2b)

« Productive student engagement is small group work

(2¢)

« Students persevere, even in the face of challenges

. 2b

challenging content? (2b) (2b)
« How do teachers establish environments that

recognize and value students’

identities as well as their social, emotional, and

intellectual needs? (2a/2b)

Level Level 2: Level 3: Level 4:
1: Limited Learning Strong Learning Student-Owned
Negative Impact Impact Learning Impact
Learning Impact Interactions between Classroom interactions
Interactions between teacher and students and | The classroom is indicate high levels of
teacher and students @MO1E students are a mix | characterized by caring and respect,
) T S S of high and low support, | interactions that are both |student assumption of
are characterized by moderate expectations, supportive and responsibility for the
esatvit N lachor and modes levels of challenging, with student |culture of civility,
T l,ow student perseverance. perseverance in mutual support for
expec ta’tions and challenging work. work of high quality,
} .
low levels of student and!) erseverance tn
achieving that quality.

perseverance.

The teacher uses
disrespectful talk
toward students and
does not address
disrespectful
interactions among
students. (2a)

The quality of interactions
between teacher and
students, or among
students, is uneven, with
occasional disrespect; the
teacher attempts to respond
to disrespectful behavior
among students, with
uneven results. (2a)

Talk between teacher and
students and among
students is uniformly
respectful, with little to no
intervention needed by the
teacher to correct
disrespectful talk among
students. (2a)

Talk between teacher
and students and among
students is uniformly
respectful, with no
intervention needed by
the teacher to correct
disrespectful talk
among students. (2a)

The teacher displays
no familiarity with,
or caring about,
individual students’
interests or
personalities. (2a)

The teacher attempts to
make connections with
individual students, but
student reactions
indicate that the efforts
are only partially
successful. (2a)

The teacher makes
connections with
individual students. (2a)

The teacher
demonstrates
knowledge and caring
about the lives of
students beyond school.

(2a)

The teacher conveys,
to at least some
students, that the
work is too
challenging for them.
(2b)

The teacher conveys only
modest learning

expectations for most
students. (2b)

The teacher has high
expectations for most
students and
demonstrates high regard
for students’ abilities.
(2b)

Students’ questions,
comments, and writing
indicate high
expectations for self
and desire for deep
understanding of the

content. (2b)
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Students exhibit little
or no pride in their
work; they abandon
their efforts in the
face of difficulty.
(2b)

The teacher encourages
students to persevere with
challenging work; but
only some do so, or they
do so in a desultory
manner. (2b)

Student work and conduct
during a lesson indicate a
commitment to high
quality; students persevere
in understanding
challenging content. (2b)

Students engage in
productive struggle,
take initiative to
improve the quality of
their work, and look
for ways to extend
their learning. (2b)

Students participate
in only routine
responses and tasks
that require only low
levels of risk taking.
(2b)

Few students offer their
ideas on questions that
seem to entail
intellectual risk. (2b)

Students participate
willingly and appear
confident in offering their
ideas in  front of
classmates. (2b)

Students volunteer
ideas, even when these
ideas might seem to be
unpopular among
classmates. (2b)

Students receive no
support from their
classmates. (2a)

Students offer assistance
to classmates in a

supportive manner when
prompted by the teacher.

(2a)

Students
spontaneously offer
assistance to
classmates in a
supportive manner.

(22)

Students recognize and
express appreciation for
the efforts of their
classmates. (2a)

Students show no
signs of active
collaboration. (2¢)

Group work is sometimes
collaborative, sometimes
not. (2¢)

Students are productively
engaged collaboratively
with a partner or during
small group work. (2¢)

Group work is
productive; groups take
ownership of, and pride
in, the products of their
work. All

members contribute to
the group’s work. (2¢)

Framework for Teaching (FFT) Cluster 3: Classroom
Management

CONSIDERATIONS

INDICATIORS

. In what ways are classrooms well run and

organized? (2c)

« How might the classroom routines and
procedures be clearer or carried out more
efficiently to prevent loss of instructional

time? (2¢)

« How might students themselves take a
more active role in ensuring a productive

classroom? (2c¢)

« In what ways do students not only understand
and comply with standards of conduct but also
play an active part in setting the tone for
maintaining those standards? (2d)

« How does the physical environment in

(Ze)

paraprofessionals (2c)

« Efficient procedures for non-instructional activities:
taking roll, distributing and collecting materials,
making transitions, etc. (2¢)

« Clear guidelines for student work when it is
unsupervised, e.g., in small groups (2¢)

« Evidence of clear standards of conduct,
understood by the students, monitored by the
teacher, corrected successfully (when
Necessary) by teacher or students, or both (2d)

« Physical environment supportive of learning activities

« Productive contribution to the class by volunteers and

classrooms support learning and
engagement? (2¢)
Level 1: Level 2: Level 3: Level 4:
Negative Learning Limited Learning Strong Learning Student-Owned
Impact Impact Impact Learning Impact
The classroom The classroom functions | The classroom
environment is The smoothly and efficiently. | functions
disorganized and classroom is seamlessly.
chaotic. at times
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disorganized.

Classroom procedures for | Procedures for Effective and efficient Students take the initiative
transitions and other non- | transitions, materials, [procedures have been with their classmates to
instructional duties are and other non- established for non- ensure ono- instructional
either absent or instructional duties  [instructional activities, such | routines run smoothly;
ineffective, resulting in seem to have been as distribution and productive classroom
the loss of significant established, but their |collection of materials and | norms are well established,
instructional time. (2c¢) operation is rough or [supplies and transitions to | and students as well as the
inconsistent, other grouping patterns, teacher act to maintain

resulting in some loss [resulting in minimal tono | them. (2¢)
of instructional time. [loss of instructional time.
(2¢) Students carry out
procedures with little or no
teacher direction. (2¢)

Small groups not working | Small groups are All students are Students ensure
with the teacher are not only intermittently productively engaged productive small- group
involved in productive engaged while not during small-group work, work by, for example,
work. (2¢) working directly with findicating established assigning roles. (2¢)
the teacher. (2¢) rocedures. (2¢)
No standards of conduct | Standards of conduct [The teacher regularly The teacher’s monitoring
appear to have been appear to have been  jmonitors student behavior; | of student behavior is
established, the teacher set, but the teacher’s [student behavior is seamless, and preventative
does not monitor student | attempts to maintain |generally appropriate when | accomplished through
behavior, or, when order are uneven, or needed, the teacher’s nonverbal means; student
noticing student the teacher’s response to behavior is entirely
misbehavior, appears response to student  misbehavior is effective. appropriate. (2d)
helpless to do anything misbehavior is (2d)
about it. (2d) inconsistent. (2d)
There are  physical |The physical The classroom is arranged | Students take the
hazards in the classroom, |environment is not an [to support the instructional | initiative to contribute to
endangering student |impediment to goals and learning activities.| and adjust the physical
safety. (2e) learning but does not |(2¢) environment to support
enhance it. (2e) learning for all students.
(2e)
Volunteers and | Volunteers and 'Volunteers and Volunteers and
paraprofessionals  have |paraprofessionals paraprofessionals work with | paraprofessionals
no defined role and may |participate but minimal supervision in sync | understand their roles and
be idle much of the time. |require frequent with the classroom goals. responsibilities and take
(2¢) supervision, or their  |(2¢) the initiative in their work
work is not well in the class. (2¢)

integrated with
classroom activities.

(2¢)

Framework for Teaching (FFT) Cluster 4: Intellectual

Engagement
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CONSIDERATIONS

INDICATIORS

How do the structure and flow of lessons
support the development of ideas and
opportunities for students to engage in
thoughtful discussion and reflection? (1e)
In what ways do instructional activities and
questions promote intellectual engagement and
energy in classrooms? (3b/3c¢)

In what ways are students asked to explain
their thinking, construct arguments, and
question the thinking of others? (3b)

How do teachers create the conditions for
students to take responsibility for their own
learning? (3a)

interesting (2b)

productive struggle (3¢)

The content is seen as worthwhile, important, and

Content is presented in a manner that engages
student in thinking and reasoning (3a)
Learning tasks require student to engage
intellectually, to think; some may involve

Questions/discussions involve higher-order cognitive
activity; students have time to develop their ideas and
productive habits of mind (3b)

The lesson has a recognizable structure, with time for
reflection and closure (3¢)

Students explain their thinking and questions the

« How do activities invite students to grapple with thinking of others (3b)
challenging content and solve problems in their
collaborative and individual work? (3c)
Level 1: Level 2: Level 3: Level 4:
Negative Learning Limited Learning Strong Learning Student-Owned Learning
I ¢ Impact Impact Impact
mpac The level of student
intellectual engagement is
The level of sudent L Ol engagomen s i ereating a
intellectual engagement . : engagementis cognitively vibr ‘?’;f
is low, engagement is high, creating a cognitively environment, wit
: modest. busy place, with student ~ Ptudents encouraged to
. stretch their thinking.
encouraged to use their
minds.
The teacher conveys no The teacher displays The teacher exhibits The students exhibit energy

little energy for the
lesson’s purpose or
assignments. (2b)

energy for the importance
of the learning goals and
assignments. (2b)

energy for the topic and
conveys its importance.
(2b)

for and interest in the topic
and associated task; they
push their classmates’
thinking with extended
questions. (2b)

The teacher’s
explanation of concepts
includes perfunctory
invitation for student
thinking. (3a)

Content is presented in a
didactic manner, with no
invitation for students to
think and make their own
meaning. (3a)

The teacher’s explanation
of concepts invites student
intellectual engagement

and time to share their
thinking with others. (3a)

Students are thoughtfully
engaged in the teacher’s
explanation of concepts, as

evidenced by their
conversations and questions.
(3a)

Learning tasks require only
recall or have a single
correct response or
method; students are not
invited to stretch their
thinking. (3¢)

Learning tasks are so
highly scaffolded that the
result is a single pathway
to completion. (3¢)

Learning tasks demand
higher-order thinking,
inviting students to take
initiative and may involve
productive struggle. (3¢)

Students modify a learning
task to make it more
meaningful or relevant to
their needs. (3¢)

The teacher’s questions
are a mix of those with a
single correct answer
and methodology and
other questions inviting
student thinking. (3b)

The teacher’s questions
are rapid- fire and
convergent, with a single
correct answer, and do
not invite student
thinking. (3b)

Many of the teacher’s
questions are open-ended,
or have multiple correct
answers, inviting students
to think. (When low-level
questions are used, they

provide scaffolding for new

Students initiate higher-order
questions; they invite
comments from their
classmates during a
discussion and push their
classmates with extended

questions in both small group
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learning.) (3b)

and whole class contexts.
(3b)

The teacher does not ask
students to organize their
thoughts and formulate
ideas. (3b)

The teacher attempts to
provide time for
students to formulate
their

ideas; some make
productive use of this

Wait time is used
productively; students
engage in thoughtful
refection during
discussion. (3b)

Students extend the
discussion, enriching it.

(3b)

time. (3b)
All discussion is between | The teacher invites Students direct their Students build on each other’s
the teacher and individual |students to comments to one another  fideas and make conjectures/

students; students are not
invited to speak directly to
one another. (3b)

respond directly to one
another’s

ideas, but few students
do so. (3b)

during full class
discussions; there is lively
discussion during small-
group work. (3b)

connections aimed at either
deeper conceptual
understanding or connecting
procedures to underlying
concepts. (3b)

The teacher does not ask
students to explain their
thinking. (3b)

The teacher asks student
to explain their reasoning
and cite specific
evidence, but only some
students attempt to do so.
(3b)

The teacher asks student to

explain their thinking,
citing specific reasons;
most students do. (3b)

Students cite specific evidence
and reasons to explain their
thinking without prompting by
the teacher and prompt one
another to provide similar
reasoning and evidence.

Few students are involved
in the activities and
discussions. (3b)

About half the students
are involved in activities
and discussions. (3b)

Virtually all students are
involved in the activities
and discussions. (3b)

Students themselves ensure
that all their classmates are
involved in the activities and
discussions. (3b)

The lesson has no
recognizable structure;
it’s a random series of
events. (3¢)

CONSIDERATIONS

The lesson has a
recognizable structure,
although parts of it may
be rushed, while others
drag. (3¢)

The lesson has a clear
structure, with time for
students to engage in
thoughtful participation in
discussions and learning
tasks. (3¢)

INDICATIORS

Students have an opportunity
for reflection and closure on
the lesson to consolidate their
understanding. (3¢)

« In what ways do teachers ensure learning by all

students? (3d)

« What are some ways teacher monitor
student understanding through specifically
designed questions or assessment

strategies? (3d)

« What are some examples of student
monitoring their own learning and providing
constructive feedback to classmates? (3d)

« How can teachers make strategic modifications
to their lessons or leverage other sources of
support based on student learning and

progress? (3e)

« When teacher reflect on a lesson or unit, what are
some ways they demonstrate awareness of their

« Both summative and formative assessments, aligned
to learning outcomes, have been planned (1c/1f)

« The teacher monitors student learning during the
lesson (individuals and groups) through a variety of

means (3d)

« Students receive specific feedback on their work from
the teacher, the activities themselves, or other students

(3d)

« If necessary, the teacher modifies the lesson to ensure

that students “get it,”

drawing on other resources as needed (3e) ‘
« The teacher’s records permit detailed analysis of learning

by individuals and
groups of students (4b)

« The teacher enlists, as appropriate, the engagement
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success in promoting student engagement and

learning? (4a)

of families in student learning (4c) o
« In reflection, the teacher assumes responsibility for

student learning (4a)
Level 1: Level 2: Level 3: Level 4:
Negative Learning Limited Learning Strong Learning Student-Owned Learning
Impact Impact Impact Impact
The teacher makes no The teacher makes The teacher makes The teacher consistently and
attempt to ensure the sporadic or inconsistent |thoughtful and genuine successfully ensures

learning of all students.

attempts to ensure the
learning of all students.

attempts to ensure the
learning of all students.

learning by all students.

Summative  assessments
are poorly aligned with the
learning outcomes. (1c/1f)

Only some of the
learning outcomes are
addressed in summative
assessments. (1c/1f)

All learning outcomes have
a method for summative
assessment, differentiated,
as needed, for students with
different learning goals.

(1c/19)

The teacher’s plan for
summative assessment
explicitly provides information
to students about their
progress. (1c/1f)

No formal assessments
have been designed for
use during the lesson. (1f)

Plans refer to the use of
formative assessments
but with no specificity.

(1)

Plans include specific
formative assessments
which are used during
instruction. (1f)

The teacher constantly “takes
the pulse” of the class;
monitoring student
understanding is sophisticated
and continuous and makes
use of strategies to elicit

information about individual
student learning. (11)

The teacher makes no
effort to determine
whether students
understand the content
of the lesson or ignores
indications of student

boredom or lack of
understanding. (3d)

The teacher requests
global indications of
student understanding
such as, “Any
questions?” (3d)

The teacher monitors
student learning through a
variety of means, including
using specifically
formulated questions,
differentiated as needed, to
elicit evidence of student
understanding. (3d)

Students monitor their own
learning, either on their own
initiative or as a result of
tasks set by the teacher. (3d)

Feedback to students is
only global, such as, “Good
job, everyone.” (3d)

Feedback to students is
neither specific nor
oriented toward future

improvement of work.
(3d)

Feedback included specific
and timely guidance on how
student can improve their
learning. (3d)

High quality feedback
comes from many sources,
including other students; it
is specific and focused on
improvement. (3d)

The teacher makes no
attempt to

adjust the lesson, even
when action is clearly
needed. (3e)

The teacher’s efforts to
modify the lesson are
only partially successful.

(3e)

The teaqher makes
productive

changes to the lesson in
response to evidence of
student difficulties. (3e)

When appropriate, students
use assessment information to
guide their next steps. (3¢)

The teacher conveys to

students that when they
have difficulty learning,
it is their fault. (3¢)

The teacher conveys to
students a sense of
responsibility for their
learning but also
uncertainty about how

The teacher conveys to
students that s/he has other
approaches to try when the
students experience

difficulty. (3e)

The teacher conveys to
students that failure,
persistence, and productive
struggle are key aspects of
learning and success.
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to assist them. (3e)

Record-keeping systems
are disorganized and
incomplete; families are
unaware of their

children’s progress.
(4b/4c)

The teacher maintains
school- required record
keeping systems and
communicates
sporadically with
families but does little
else to inform families

about student
progress. (4b/4c)

The teacher maintains a
coherent record keeping
system on student learning
and regularly sends home
information about student
learning. (4b/4c)

The teacher actively
encourages two-way
communication with families
regarding student learning.
(4b/4c)

In reflecting on the lesson,
the teacher cites the extent
to which students were
busy or were well-
behaved, with no
comments about the extent
to which they achieved the
intended outcomes. (4a)

In reflecting on the
lesson, the teacher cites
only limited evidence of
student attainment of the
instructional goals with
an emphasis on other
factors, such as whether
students were busy or
well behaved. (4a)

In reflecting on the lesson,
the teacher cites specific
examples of student
attainment of the
instructional goals or
conjectures about why
they were not met. (4a)

In reflecting on the lesson, the
teacher has specific ideas
about how the lesson could be
improved. The teacher cites
student assessment data that
will be taken into account in
future planning. (4a)

0
A

~ Framework for Teaching (FFT) Cluster 6: Profe

TIONS

ssionalism

with one another? (4d)

« How do teachers engage with the professional
community (within the school and beyond) and
demonstrate their commitment to ongoing
professional learning? (4d) .

 In what ways do teachers collaborate productively

« How can teacher be supported to contribute to
the intellectual life of the school? (4d)

initiatives (4d)

(4f)

What might be some ways the teacher engages in
professional learning and takes a leadership role in
the school to promote the welfare of students? (4e)
How do teachers support ta strong school culture

and a climate of trust for staff, students and

« Collaboration with colleagues for joint
planning, and school/district and community

Active engagement in workshops, courses, and
activities to improve practice (4e)

o Integrity and honesty in dealing with
colleagues and parents on behalf of students

The teacher makes no
attempt to continue with
professional learning or
engage with the
professional community to
advance the interests of
students.

The teacher makes The teacher makes

sporadic or inconsistent | genuine attempts
attempts to continue with |to continue with
professional learning or | professional

engage with the
professional community

learning and to
engage with the

to advance the interests professional
of students. community to
advance the

interests of

families? (4f)
Level 1: Level 2: Level 3: Level 4:
Negative Learning Limited Learning Strong Learning Student-Owned
Impact Impact Impact Learning Impact

The teacher demonstrates
a deep commitment to
continuing professional
learning and engages
regularly with the
professional community
to advance the interests of
Students.
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students.

The teacher’s
relationships with
colleagues are
characterized by

negativity and lack of
trust. (4d)

The teacher has cordial
relationships with
colleagues and is trusted
by them. (4d)

The teacher has
supportive,
collaborative, and
trusting relationships
with colleagues and is
known for having high
standards of integrity.
(4d)

The teacher takes
initiative and a leadership
role in organizing
collaborative projects.
(4d)

The teacher avoids
involvement both in
school activities and in
district and community
projects. (4d)

When asked, the teacher
participates in school
activities as well as district
and community projects.

(4d)

The teacher frequently
volunteers to
participate in school
events and in school,
district, and community
rojects. (4d)

The teacher regularly
contributes to and leads
significant district and
community projects. (4d)

The teacher ignores or
avoids opportunities to
participate in activities for
professional learning. (4e)

The teacher participates in
professional activities
when they are required or
provided by the district.
(4e)

The teacher seeks
opportunities for
continued professional
development. (4e)

The teacher takes a
leadership role in finding
opportunities for continued
professional development
and in contributing to
professional organizations.

(4e)

The teacher declines to
participate in team and
departmental decision
making, except when
required by superiors. (4d)

The teacher participates
minimally in team and
departmental decision
making. (4d)

The teacher actively
participates in team and
departmental decision
making. (4d)

The teacher takes a
leadership role in team and
departmental decision
making and enjoys the
trust of colleagues in terms
of honesty, integrity, and
confidentiality. (4d)

The teacher does not
prioritize the needs of
student and operates in a
self-serving manner. (4f)

The teacher notices the
needs of students but is
Inconsistent in
addressing them. (4f)

The teacher actively
addresses student needs
and actively works to
provide opportunities for
student success. (4f)

The teacher makes a
concerted effort to ensure
opportunities are available
for all students to be
successful, even when
these efforts challenge
school or district policies.

(4f)

The teacher ignores
school and district
regulations. (4f)

The teacher minimally
complies with school and
district regulations. (4f)

The teacher completely
complies with the letter,
as well as the spirit, of
school and district

regulations. (4f)

The teacher makes
material suggestions for
the improvement of
school and district
regulations. (4f)
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Framework for Teaching—Residency | Exit Meeting

The summative Framework for Teaching (FFT) rubric will be completed during the Residency |
Exit Meeting. The cooperating teacher, college supervisor, and Resident will worl
collaboratively to finalize the assessment and engage in a joint discussion of the results. To
successfully pass Residency |, the Resident must achieve at least a Level 2 on all indicators.

The college supervisor should indicate the level achieved for each indicator by marking the
rubric with the date of the midterm or final meeting, as appropriate.

The completed FFT—along with accumulated Quick Motes from both the college supervisor and
cooperating teacher, and the final signed FFT form with documented goals—must be submitted
to WAIUP at the conclusion of Residency |. The college supervisor is responsible for entering all
FFT information into LiveText.

Acknowledgement Statement:

l, , have had the opportunity to review the
summative assessment of my performance in Residency |. | have had the opportunity to ask
questions and seek clarification regarding the ratings | received. Based on this discussion, | have
identified the following professional and performance goals for Residency 11:

Residency Il Goals

Resident Teacher Signature Printed Name Date
Cooperating Teacher Signature Printed Name Date
College Supervisor Signature Printed Name Date
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I
Framework for Teaching—Residency Il Midterm & Exit Meeting

The Framewaork for Teaching (FFT) rubric will be completed during the Residency Il Midterm
Meeting and Exit Meeting. The cooperating teacher, college supervisor, and Resident will work
collaboratively to finalize the assessment and engage in a joint discussion of the results. To
successfully pass Residency Il, the Resident must achieve at least a Level 3 on all indicators.

The college supervisor should indicate the level achieved for each indicator by marking the
rubric with the date of the midterm or final meeting, as appropriate.

The completed FFT—along with accumulated Quick Motes from both the college supervisor and
cooperating teacher, and the final signed FFT form—must be submitted to WWUP at the
conclusion of Residency Il. The college supervisor is responsible for entering all FFT information
into LiveText.

Acknowledgement Statement:

l, , have had the opportunity to review the
summative assessment of my performance in Residency I1. | have had the opportunity to ask
questions and seek clarification regarding the ratings | received.

Midterm Meeting

Resident Teacher Signature Printed Mame Date
Cooperating Teacher Signature Printed Mame Date
College Supervisor Signature Printed Mame Date

Resident Teacher Signature Printed Name Date
Cooperating Teacher Signature Printed Name Date
College Supervisor Signature Printed Name Date
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Residency I & II- Quick Notes

Residency Observational Notes: Weeks 2-7

. COLLABORATIVE TEACHING & LEARNING QUICK NOTES
.+ Framework for Teaching’s Cluster 1: CLARITY AND ACCURACY
INDICATORS

. Clarity of instructional outcomes, reflecting not only knowledge of content and of
CCSS or other high-level standards and practices, but also suitability for the
students in the class (la, 1b, 1c¢)

. Instructional outcomes reflecting the range of important types of content
represented in the discipline: for example, factual and procedural knowledge,
skills of reasoning and group work, analysis (1c)

. Planned resources and activities aligned to the instructional purpose (1d, 1le)

. Expectations for learning, accuracy of content, clarity of explanations, and use of
academic language (3a)

.+ Activities and assignments, questions and student discussion, all aligned to the
instructional purpose (3b, 3¢)

TEACHING “LOOK-N-LISTEN FOR” STUDENT LEARNING “LOOK-N-LISTEN
DATA FOR” DATA
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Residency Observational Notes: Weeks 2-7

. COLLABORATIVE TEACHING & LEARNING QUICK NOTES
.« Framework for Teaching’s Cluster 2: LEARNING ENVIRONMENT

INDICATORS

. Language of caring and respect between teacher and students and among students,
and teacher’s awareness of students’ interests in and beyond school(2a)

. High levels of cognitive energy (2b)

.+ A safe environment for student risk taking (2a)

.+ High expectations for students’ capabilities for learning (2b)

+ Productive student engagement in small group work (2¢)

.« Students persevere, even in the face of challenges (2b)

TEACHING “LOOK-N-LISTEN FOR” STUDENT LEARNING “LOOK-N-LISTEN
DATA FOR” DATA
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Residency Observational Notes: Weeks 2-7

. COLLABORATIVE TEACHING & LEARNING QUICK NOTES
. Framework for Teaching’s Cluster 3: CLASSROOM MANAGEMENT
INDICATORS

. Efficient procedures for non-instructional activities: taking roll, distributing and
collecting materials, making transitions, etc. (2c)

. Clear guidelines for student work when it is unsupervised, e.g., in small groups (2c¢)
.+ Evidence of clear standards of conduct, understood by the students,

monitored by the teacher, corrected successfully (when necessary) by

teacher or students, or both (2d)

« Physical environment supportive of learning activities (2e)

. Productive contribution to the class by volunteers and paraprofessionals (2¢)

TEACHING “LOOK-N-LISTEN FOR” STUDENT LEARNING “LOOK-N-LISTEN
DATA FOR” DATA
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Residency Observational Notes: Weeks 9-14

. COLLABORATIVE TEACHING & LEARNING QUICK NOTES
.+ Framework for Teaching’s Cluster 4: INTELLECTUAL ENGAGEMENT

INDICATORS

. The content is seen as worthwhile, important, and interesting (2b)
Content is presented in a manner that engages student in thinking and reasoning (3a)
Learning tasks require student to engage intellectually, to think; some may involve productive struggle

(3¢)

Questions/discussions involve higher-order cognitive activity; students have time to develop their ideas

and productive habits of mind (3b)

. The lesson has a recognizable structure, with time for reflection and closure (3c)
« Students explain their thinking and questions the thinking of others (3b)

TEACHING “LOOK-N-LISTEN FOR”
DATA

STUDENT LEARNING “LOOK-N-LISTEN
FOR” DATA
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Residency Observational Notes: Weeks 9-14

. COLLABORATIVE TEACHING & LEARNING QUICK NOTES
.+ Framework for Teaching’s Cluster 5: SUCCESSFUL LEARNING
INDICATORS

. Both summative and formative assessments, aligned to learning outcomes, have been
planned (1f)

.+ The teacher monitors student learning during the lesson (individuals and groups) through
a variety of means (3d)

.+ Students receive specific feedback on their work from the teacher, the activities
themselves, or other students (3d)

. If necessary, the teacher modifies the lesson to ensure that students “get it,”” drawing on
other resources as needed (1d, 3e)

. The teacher’s records permit detailed analysis of learning by individuals and groups of
students (4b)

.+ The teacher enlists, as appropriate, the engagement of families in student learning (4c)

. In reflection, the teacher assumes responsibility for student learning (4a)

TEACHING “LOOK-N-LISTEN FOR” STUDENT LEARNING “LOOK-N-LISTEN
DATA FOR” DATA
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Residency Observational Notes: Weeks 9-14

. COLLABORATIVE TEACHING & LEARNING QUICK NOTES
. Framework for Teaching’s Cluster 6: PROFESSIONALISM INDICATORS

. Collaboration with colleagues for joint planning, and school/district and community

initiatives (4d)

. Active engagement in workshops, courses, and activities to improve practice (1d, 4e)
. Integrity and honesty in dealing with colleagues and parents on behalf of students (4f)

TEACHING “LOOK-N-LISTEN FOR”
DATA

STUDENT LEARNING “LOOK-N-LISTEN
FOR” DATA
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Residency I & 1I- Quick Notes Example

INDICATORS

+ COLLABORATIVE TEACHING & LEARNING QUICK NOTES
.+ Framework for Teaching’s Cluster 2: LEARNING ENVIRONMENT

.+ High levels of cognitive energy (2b)

. Language of caring and respect between teacher and students and among students,
and teacher’s awareness of students’ interests in and beyond school(2a)

. A safe environment for student risk taking (2a)

.+ High expectations for students’ capabilities for learning (2b)
« Productive student engagement in small group work (2¢)

.« Students persevere, even in the face of challenges (2b)

TEACHING “LOOK-N-LISTEN FOR”
DATA

STUDENT LEARNING “LOOK-N-LISTEN
FOR” DATA

Week 3:8/29
R introduced the learning outcome about solving
number stories.

R asked S to do a Pair Share about strategies they
could use to solve the word problem.

R moved around the room listening to
conversations.

R records the strategies on a graphic organizer for
the class as pairs shared.

R encouraged students to solve problems by
themselves saying “I want you to solve it.”

R asked pairs to share their solutions after
completing the word problems.

Week 4: 9/6

Week 3: 8/29
S are seated in groups of four in desks that face
each other.

S shared “We can use a number line” another
shared “We can use a 10’s Frame”

Pairs continued to discussed strategies they could
use with their partner.

S kept asking for the R to help in solving the
problem but began working with partner after R
stated they needed to do the work without the R
help.

S worked with partner to answer the word problem
using strategies that were shared

Several S raised their hands to share their
strategies and answers.

Week 4: 9/6
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Residency I & I1- College Supervisor’s Log

Residency Supervisory Log

Resident: Semester:
Type of Placement: Residency I Residency II Clinical Teacher of Record
Cooperating Teacher: College Supervisor:

Contact Codes: 1) Classroom Observation 2) Resident Conference 3) Cooperating Teacher Conference
4) 3-Way Conference 5) Group Conference (RST)
Week Date(s) of Visit Codes

0

1

10
11
12
13
14
15
16
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Residency I- Midterm & Exit Meeting Checklist

Residency I Midterm Meeting

Midterm Meeting
1 Framework for Teaching
o Discuss FFT with resident and cooperating teacher
* Add the date to each box where the Resident is currently performing for Clusters
1-3
= Discuss Clusters 4-6 together
= Level 2 or higher is required to pass Residency 1. Make sure to document and
discuss any areas that are currently a Level 1.
OLSIS
1 Enter midterm grade in OLSIS (CR for credit or NC for no credit)
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Residency I Exit Interview/Paperwork

Exit Meeting
"1 Framework for Teaching (goldenrod)
o Discuss FFT with resident and cooperating teacher
= Mark final rating for all indicators in Clusters 1-6 (must be Level 2 or above)
o Discuss goals for Residency 11
= Record goals on cover sheet
o Have everyone sign cover of FFT
1 Residency I Evaluation Summary Sheet (pink)
o Mark Recommendation
o Have everyone sign Summary Sheet

LiveText
"] Enter FFT scores (Make sure level 2 or above)
1 Enter Dispositions scores (Make sure novice or above)

OLSIS
"1 Enter final grade in OLSIS (CR for credit or NC for no credit)

Paperwork (Submit to Education Office)
1 FFT
Summary Sheet
Your Observational Quick Notes
Cooperating Teacher’s Observational Quick Notes
Supervisory Log

(0 o 0 B
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Residency I1- Midterm & Exit Meeting Checklist

Residency II Midterm Meeting

Midterm Meeting
1 Framework for Teaching
o Discuss FFT with resident and cooperating teacher
= Add the date to each box where the Resident is currently performing for Clusters 1-3
= Discuss Clusters 4-6 together
= Level 3 or higher is required to pass Residency II. Make sure to document and discuss
any areas that are currently a Level 1 or Level 2.
OLSIS

1 Enter midterm grade in OLSIS (CR for credit or NC for no credit)
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Residency 11 Exit Interview/Paperwork

Exit Meeting
"1 Framework for Teaching
o Discuss FFT with resident and cooperating teacher
» Mark final rating for all indicators in Clusters 1-6 on lavender sheet (must be
Level 3 or above)
o Have everyone sign FFT
'] Residency II Evaluation Summary Sheet
o Mark Recommendation
o Have everyone sign Summary Sheet
"] Remind cooperating teacher and resident to submit evaluations in LiveText!

LiveText
"] Enter FFT scores (Make sure level 3 or above)
1 Dispositions Rubric (Make sure proficient or above)
"] Evaluation of cooperating teacher

OLSIS
I Enter final grade in OLSIS

Paperwork (Submit to Education Office)
"] FFT (lavender)
Summary Sheet (pink)
Your Observational Quick Notes
Cooperating Teacher’s Observational Quick Notes
Supervisory Log

[0 I I R
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Residency I — Summary Sheet

WEST VIRGINIA UNIVERSITY AT
PARKERSBURG CLINICAL EXPERIENCE
RESIDENCY I
EVALUATION SUMMARY SHEET

Semester Year Days absent Times Tardy
Resident:
Last First Middle
(Maiden)
ID Number: E-mail Address:
Complete Name of School: County:
Grade Level: Subject(s) Taught: No. of weeks:

Subject Specialization(s):

College Supervisor:

Cooperating Teacher:

** THIS EVALUATION SHOULD BE BASED ON THE RESIDENT’S CURRENT LEVEL OF
EXPERIENCE.

Recommendation of supervisors: The undersigned agree that the teacher

candidate has successfully completed Residency I. It is recommended that the stipulated hours of
credit be entered on the teacher candidate’s record.

Non-recommendation of supervisors: The undersigned agree that the teacher
candidate has not successfully completed Residency I; no credit will be entered on the teacher
candidate’s record.

Comments:

I have read the completed evaluation:

Cooperating Teacher's Signature Date
College Supervisor’s Signature Date
Resident's Signature Date

This plan was formulated by the candidate and an Education Division representative and agreed to by all
parties.
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Residency Il — Summary Sheet

WEST VIRGINIA UNIVERSITY
PARKERSBURG CLINICAL
EXPERIENCE RESIDENCY II
EVALUATION SUMMARY SHEET

Semester Year Days absent Times Tardy
Resident:
Last First Middle
(Maiden)
ID Number: E-mail Address:
Complete Name of School: County:
Grade Level: Subject(s) Taught: No. of weeks:

Subject Specialization(s):

College Supervisor:

Cooperating Teacher:

** THIS EVALUATION SHOULD BE BASED ON THE RESIDENT’S CURRENT LEVEL OF
EXPERIENCE.

Recommendation of supervisors: The undersigned agree that the teacher
candidate has successfully completed Residency II. It is recommended that the stipulated
hours of credit be entered on the teacher candidate’s record.

Non-recommendation of supervisors: The undersigned agree that the teacher
candidate has not successfully completed Residency II; no credit will be entered on the
teacher candidate’s record.

Comments:

I have read the completed evaluation:

Cooperating Teacher's Signature Date
College Supervisor’s Signature Date
Resident's Signature Date

This plan was formulated by the candidate and an Education Department representative and agreed to by all
parties.

136



Residency I — Absence Form

West Virginia University at Parkersburg
Absence from Duty Report
EDUC 414- Residency I
Name Date
I report an absence from EDUC 414 (Residency I) duties on the following date and time:

Reason for Absence: Personal Professional
Explain:
Note: Give distinction. Personal reasons are those which are not related to school duties (i.e., illness or death in

family); professional reasons are those which enhance your professional development or allow you to progress
through the next gateway for residency (i.e., professional math conference, Praxis exam, etc.).

Make-Up Plan:

TEACHER CANDIDATE SIGNATURE:

DATE:

APPROVED:

Cooperating Teacher Date
College Supervisor Date
Director of Teacher Education Date

*Absence from Duty Report must be returned to Education office at least one week prior to planned absence or
no later than one week after unplanned absence.

*Failure to initiate or follow through with a make-up plan will result in a plan of remediation.
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Residency Il — Absence Form
West Virginia University at Parkersburg
Absence from Duty Report
EDUC 415- Residency II
Name Date

Date of Absence:

This is my (1%, 24 etc.) absence from Residency II. I understand that not all absences will be approved
by my cooperating teacher, college supervisor, and/or the Director of Teacher Education. I understand that I
must create a make-up plan with my college supervisor if I have more than four absences from Residency II for
any reason.

Reason for Absence: Personal Professional
Explain:
Note: Give distinction. Personal reasons are those which are not related to school duties (i.e., illness or death in

family); professional reasons are those which enhance your professional development or allow you to progress
through the next gateway for residency (i.e., professional math conference, Praxis exam, etc.).

Make-Up Plan:

TEACHER CANDIDATE SIGNATURE:

DATE:
APPROVED:
Cooperating Teacher Date
College Supervisor Date
Director of Teacher Education Date

*Absence from Duty Report must be returned to Education office at least one week prior to planned absence.

*Resident is responsible for completing the absence form, collecting signatures at the first available
opportunity, and returning the form to the Education office within two weeks of an unplanned absence.
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Lesson Plan Template

WWVUP LESS0OMN PLAN FORMAT

CRITICAL INFORMATION

i]'ean:her Candidate:
Subject:

Grade Level:
Cooperating Teacher:

Teaching Date:
Time,/Duration:
WWVUP Course:

Lesson Overview: Brisf
overview of the lesson including
lesson content and teaching
srotegies

College-and-Career
Readiness Content, and/or
Technology/Dispositions

Standards: Copy ond poste,
highlight specific indicotars for
this lesson

Standards
https://wwde.us/college-and-areer-readiness f'west-virginia-board-of-

education-content-standards-policies)

Assessment: Lobel as
formative or summative,
descrigtion of ossessment
strotegies and feedback; ottoch
GESRESMENt

Student Learning
Ohjective: conrise stotement
including oudience, behawior,
congition, degree of proficiency

Lesson Procedures

Please include each of these items throughout the lesson procedures

= Bold Academic

Language: e.g, specific
vocabulary for the content
areq

= ]

Underline Evidence Based

Strategies: e.q., small groug,
cooperative learning, manipulotives,

graphic ergamizers, KWL, comparnisons,

ELRTMGrIZING, SCCESSing oo

knowfedge

o halicize Higher Order

COuestioning: must state the
level of Bloom’s toxomomy or
Dok

Hook: slan an introductory
activity o set the stage, activate
bockground knowledge, copture
student interest

During: Frovide detoiled steps,
engoge students in proctice;
include vocobwiory, higher-order
questions, and Evidence Based
strotegies

Closure: sprovide closure by
reviewing learning ohjective and
plgnning student reflection

Proactive Planning

Materials: List all moterials
meeded to teach this lessan,
including technology, finks,
pnntahie, or attachments
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WP LESSON PLAN FORMAT

Anticipated Management
and/or Content
Difficulties: what patentiol
management and content
gdifficulties do you anticipote?
Fow will you prooctively oddress
these potentiol concerms?

Differentiation: what ore the
spacial learming concerns
including [ERs and 50457 What
will 1 differentiote ? Content,
orocess, mroduct, environment.
Fowe will | diffferentiote? Consider
errichment and ESL stugdents.

POST TEACHING

Self —Reflection: Answer the
saff-reffection guestions once the
lesson is tought.

Did the students meet the objective ? What doto supports this?

Dwoes any part of the lesson need retought?
What part of the lesson was most effective?

What part of the lesson was most chollenging (timing, content, manogement, eic. | andg
how cowld this chollenge be better oddressed next ime?
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Residency I & II- Journal Example

Resident’s Name
Residency LTI

Date

Cooperating Teacher
School

Grade

Sequence of Events

7:30 - Signed in

7:45 — Stodents arrived, ate breakfast, and played with morming bins
8:25 — Phonics groups

9:00 — Phonics lesson

9:45 — GoNoodle and snack break

10:00 — Vocabulary practice and Book of the Week: Stumpkin
10:45 — Eeading/Math centers

11:00 — Eecess

11:25 — Students returmned and prepared for lunch

11:30 - Signed out

Episode

During phonics today, [ tried out a new classroom management strategy. I created a ClassDojo
room for the students and introduced a point system where they can earn points for participating,
working hard, staving on task, and showing positive behavior. For every five points they earn,
thev get a hole punched on their good behavior card. Once they reach 10 points, they also earn a
house point. When their behavior card 15 fully punched, they get to choose a prize from the prize
box and receive a new card.

Analysis

The students responded extremely well to this! They love hearing the “ding” sound when a point
1z awarded in ClassDojo. I don’t say who got the point, which keeps everyone on their toes and
encourages them all to stay on task. I feel much more hopeful with this new strategy in place.
There seems to be more buy-in from the students, and they 're more motivated to participate and
stay focused. It feels like this system adds both structure and excitement to our learning time.

Pillar Addressed

Todayv’s pillar focus iz planning skills. I demonstrated strong planning by thoughtfully preparing
and implementing new classroom management strategies that support student engagement while
keeping learning fun. This proactive approach helped create a more focused and positive learning
environment.
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Residency 1 & 11 — Co-Teaching Strategies & Examples

Strategy Definition/Example

One Teach, One One teacher has primary responsibility while the other gathers specific observational

Observe information on students or the (instructing) teacher. The key to this strategy is to focus
the observation — where the teacher doing the observation is observing specific
behaviors.
Example: One teacher can observe students for their understanding of directions while
the other leads.

One Teach, One An extension of One Teach, One Observe. One teacher has primary instructional

Assist responsibility while the other assists students with their work, monitors behaviors, or

corrects assignments.

Example: While one teacher has the instructional lead, the person assisting can be the
“voice” for the students when they don’t

understand or are having difficulties.

Station Teaching

The co-teaching pair divides the instructional content into parts — Each teacher instructs
one of the groups, groups then rotate or spend a designated amount of time at each
station — often an independent station will be used along with the teacher led stations.
Example: One teacher might lead a station where the students play a money math
game and the other teacher could have a mock store where the students purchase items
and make change.

Parallel Teaching

Each teacher instructs half the students. The two teachers are addressing the same
instructional material and presenting the material using the same teaching strategy. The
greatest benefit to this approach is the reduction of student to teacher ratio.

Example: Both teachers are leading a question and answer discussion on specific current
events and the impact they have on our economy.

Supplemental
Teaching

This strategy allows one teacher to work with students at their expected grade level,
while the other teacher works with those students who need the information and/or
materials retaught, extended or remediated.

Example: One teacher may work with students who need reteaching of a concept while
the other teacher works with the rest of the

students on enrichment.

Alternative
(Differentiated)

Alternative teaching strategies provide two different approaches to teaching the same
information. The learning outcome is the same for all students however the avenue for
getting there is different.

Example: One instructor may lead a group in predicting prior to reading by looking at
the cover of the book and the illustrations, etc. The other instructor accomplishes the
same outcome but with his/her group, the students predict by connecting the items pulled
out of the bag with the story.

Team Teaching

Well planned, team taught lessons, exhibit an invisible flow of instruction with no
prescribed division of authority. Using a team-teaching strategy, both teachers are
actively involved in the lesson. From a students’ perspective, there is no clearly defined
leader — as both teachers share the instruction, are free to interject information, and
available to assist students and answer questions.

Example: Both instructors can share the reading of a story or text so that the students are
hearing two voices.

The strategies are not hierarchical — they can be used in any order and/or combined to best meet the
needs of the students in the classroom

Copyright 2017, The Academy for Co-Teaching and Collaboration and TWH consulting/Co-Teaching
Original Research Funded by a US Department of Education, Teacher Quality Enhancement Partnership
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Part VI Assessments



(134)

T# Sun=aw | Auspisay
1UBLLISSassY W3 paiinbau siosiadadng Suiyoea) soy
lie4 Aierandoug BE1EA anoge 1o € [2n21,, jo Suney 382|100 ¥1¥ ONa3 }Iomawely uosfaiueq
i BULSAN
1UBLUSE3SSY Aynaeq
Sunds Arepudosd PRIAAIT 7 10 1IN0 £ jo Suney 10¥ OnNa3 Tov 2nNa3 Awdl
Z Aauapisay o3 uoissiwpy  Aemajen Ag
C+1 eapajuony
[evonEpuno § woyeanp [erads ($eec)
6¢1 Suipeay SumaEs] (£HT¢)
CCT 1D sampmag g (£18/)
74 Bunsaw LET 22uR128 (£005)
1UBLIS5355Y LET BupEsy (7008) 7 %% | Aouspisay 5153] JuUajuo)d
LET TR (£00C)
e Aeapdoud 513 =polqes- iy s1epIpuE) Jayoeal| Ol UOISSILPY 01 J0lid SIXvHd
Je
v# BuB3N :oﬂn”_._u_ Mﬁ_ U31240id /3010
1UBLS53s5Y Henady UB12401d/2N0N S1EPIPUE) J3Yoeal
Supnds p=1e2.40 dd3 1x313AI 2104 0id/3IN0N Aynaey 10€€ DNa3 augny uoisodsiq
S¥ 40 0E 10§
paysidwodoe pue uidiaw3 Aynoeq 10£E IN03
+u Bunaaw v ‘ETE Q3dS
1UBLUSSASSY St JO 6¢ 1O ‘TTE ¥IE ‘OTE ‘B0E JUBLUSSassY
Sunds pa1E340 dd3 = BB paysidwoooe pue BuiSiswg Aynaeyq ‘SOE ‘FOE ‘E0E ‘TOE DNA3 Bujuueg
T Asuapisay o3 uoissiwpy £ Aemajen Ag
# Bunaay
1UBLLSSISSY JUBLUSSasSY
Supnds p31E3.ID dd3 IX3LBNT S J0 ST Suidiawg Aynaeqy 00 2Na3d Suluueld
7# Sunaaw 05T Yiew (ge£5)
JUBLISS3sSY o1 Sunum(eeLs) wesgoid 0D
e Aeyaudoid 513 95T Suipeay (£145) S1EpIpUE) Jayoeal| O3 UOISSILIPY 0] Jolid SIXvid
i BUlIN ELIY]
JUBLISSISSY 1332ed uonen|ddy \ON FIEPIPUED ISYIBSL| weiFo.id 01 UOISSIWpPY
Suuds X3 3AI0 <IN0N _a.”_._ nae4 HGDM Jna3 Jugny
vN pa1ea1D) dd3 pa13|dwod 10U -JUSWSS3SSE 01 PIONPOIIU] 31EPIPUED 00T a3 suonisodsig

weldold uoneanpy ay3 03 uoissiwpy :z Aemazeg

LETEITEE]

Q31v3Idd dd3

40

Ajisianiun ay3 o3 uoIssiwpy T Aemazen

NOLLY201
NOISSINENS

T3aAIT ONISSVd

S31314dNOD
OHM

Q3YALSININGY NIHM

ANINSSISSY

AYV13Hd0ud




llews ZT-4 3IaAM S1EPIpUED
£# Funeal JUBWSSaSSY || pa1e310 dd3 swod 35009 JETILLET] Asuspisay 1o uona|dwon Aanng 13
uonenjeay
s1ayJes 10£E ‘0TE
W34 Ie13A1 Haesl o leee 2ousnadxd pRH
T# Bunaa A 1U2Wssassy |84 pa1easd dd43 101UBIA 20€ ‘¢0S ‘S0E ‘TOS JNa3 UOISSILPY-1504
00g 2na3 suonenjeay
sJByaeal 00z 2na3 3duauedxg
Uit BUBIFN WSS (123 p33e3.0 dd3 W33 A0 1013l 0ot 2na3 PISH UOISSIPY-3id

ETEINEL.]

Q31v3Iyd dd3

HO AYVYLIHd0ud

NOLLYDO01 NOISSINGNS

§3131dN0D
OHM

Q3¥3LSININGY NIHM

INIWINOUdINI WYHYD0Ud O1 av31 1IVHL SINJINSSISSY 43H10

1NINSSISSY

uopesynla) iZ Aemazeng

uonEnpeln :9 Aemazen

1ostAtadng
T4 Bun=aw 2da (144)
|G

JusLIssIssY + wrewo(]  Swidojaaa(],, 2p JaIEl], 1 Asuspisay Buiyoeay 1oy

duuds Aeyaudoud 3]14 JUBpIS3Y 1431 3N £-1 SUTRWO(] . AT, Fumesadoon 5T+ JNa3 HI0M3WEel4 uospiueq

ElIE|
wawale|d pug

vi# Bunaan apisay W34 1xE18A0 P
1UALLSSASSY pue Josinadng Il Asuapisay

Suudsg pa1eaD dd3 IX3LBAIT ualoyeld agaoD STy ONa3 gy suonisodsiq

[wd1Am]
o4 funsaw JUBLLSSISSY
JUBLISSISEY Il hauspisay ajueulopad
Suuds Meaudoag E1RA Buidiswsg Aynoey STt % 0T 2Na3 13YIE3] BILIBNA 159
Aauapisay jo uopajdwo) ;g Aemazen

4 Sunasin
JIBLISSASSY Josinzdng

Sunds pa1EaID dd3 Ix=13A sPYold aba|j00 I Aouzpisay augny uompsodsig
£4 funsa
1UBLLSS3SSY paunbas anoge Aynaeq

Suuds pa1eaid dd3 31280 10, piepuels s1aa, Jo Buney 10t ona3 10¥ 2na3 Ya1eas3y UOIY

CF1 8pajmomy
[ERonEpUnO ] moneanpy [eweds (CCEC)
6C ] Surpeayg Sumpaes] (7<)
CCT IMD ==1pms 5 (C18L)
74 Sunsaw LT 2au=1ag (Cn0c)
USLISSISSY L¢1 Burpeayg (700C) 7 % | Auapisay SLETRUE ]
iC C
lIe4 fuepaudoid s13 mﬂmwmww%%,.u 1epipuen Jeyoeal| O} UOISSILUPY 01 Jolid SIXWYd




gunaaw 1auncd Mosiapy luwn)y
pue T# Bunasy USWSS3SSY ||B4

pa1e31d dd3

JlEWwis TT-H 3aMAMWN
Swiio4 3|foon

[I2UNOD
Aosiapy iuwn)y
10 syuapnis

UoLENpeRID-150d

EjEQ 9 PUE T8 L¥IAM
[ounas AOSIADY ILLInfE

shaning yuapms

JIEW= ZT-H 3TN

EJEp 773 PUE % LMIAM
[aunoD AJOSIADY Iuwy

Aaning ux3 Bunyoeal

T# Sunasy UswWssassy ||e4 pa1eaJl dd3 Swiio4 3|Sooo uwingy uonenpelo-150d o} Aosiapy iuwinpy
EJEp '8 pUB ['8 L¥3AM
fauncy Alosiapy luwny

Jlews ZT-9 3aAM EJEQ 1HIAM
T# Sunaa|y UaWSsSISSY ||B4 p21e31D dd3 swiio4 2j8009 Ny uonenpelg-1sod Aosiapy 1uwinpy
e1Ep 773 PUE ['9 I¥IAM
[lew2 gT-H 3aAM fiZUn0D AJOSIADY Iy
T# Bunaajy JUSWSsSassy [|ed p=a1eaid dd3 swiio4 3jfoog s|ediaupg UoBENpelS-150d Aanuns sahojdwy
Funaaw s,Josiauadng 383|100 13yoea)] sugessdoo)

JIEYD pUE JOIBUIPIOCT JUSWSIB|d plaid-
119)53Wa5 Yoeg

pPa1E=10 dd3

EERECIET |

Josinaadng 38300

Asuapisay
jo uopajdwo

JO uonenjeay
1osind=dns 233)100

1sepqeslg [1ounod Kosiapy s|edioulig-]
Sunasy 5,J3yseal Sunesadoo]-
Jo123010

1osiuadng adajjon

PUE 10JBUIPIOOT JUBLIAE|d PBI4- J3yoes] Aauspisay }o uogenjeaj
1131s8LES Yoeg pa1eaid dd3 LEERECIE/ Y] Fupelsadood 10 uona|dwao) 1ayoea)] Sugessdoo)
Bunaapy s Josinizdng 383)0D- 1ayaea) aaneladoo)
JleyD pue J01euIpIo0D JUSWae|d plaid- p=1e210 dd3 (LEERECIC Y] SlEpIpUED pue 1osiaaadng 28300
11315335 Yyoel Jayaeal Aouspisay jo uonajdwod JO uonen|eaj Juapisay

146



SS9J2NG JUIPN3S 40}
SpJepuels pue suolysodsiq
JO ‘92uB12S J91ndwo)

3 Aojouyda] 4o} spiepuels
JO ‘spiepuels Juauo)
ssaulpeay JaaJe) pue 389||0)
AM 8uisn ueld jou saop

91epipued Jayodeal ay]

$5920Nn§
1UapN1S J0j SpJepuels pue
suolsodsiq Jo/pue ‘@3ualids
J91ndwo) R A3ojouyda|

J0J spJepuels Jo ‘spiepuels
JU9lU0) SSaulpeay

J93.e) pue 983||0D AM
8uIsn uossa| ay3 s1NJISU0I
9jeplpued aydealayl

$$920n§

1USpN1S 10} spiepuels

pue suolyisodsiq 40 22u3I2S
J91ndwo) g A3ojouyda
J0j spaepueis YOIAM 3uisn
uossa| 9yl syonJsuod

Spiepuels 4O2IAM
guisn uossa| ay3 $19NJISUOD

21epipued Jayoeal ay]

$$920Nng
1U9pN1s 404 SpJepuels pue
suopisodsig YJ2JIAM 8uisn
uoSS9| 9yl SIoNIISU0d
9JU3IS

J91ndwo) iy ASojouyoda

J0j spJepueis YIIAM 8uisn
uosSS3| 9yl SIoNIISU0d
spJepueis YIIAM

8uisn uosss| ay1 s3oNJISUOD
9jepipued saydealrayl

£ OSv1iu|
JT S1dAM
€130V
$S920NS JUapnis
10} suonsodsiq
Jo/pue 3duais
J91ndwo)

@ ASojouyda)
‘audluo)
SpJepuels
ssauipeay 193.e)
pue 239]|03 AM

0

SSjuowiwio)

"UOSS3| 31 JO MIIAIBAO
Jea)d e apinoad jou saop

21epipued Jayoea]

spJepueis aiejs ajel dosdde
uo paseq S| MIIAIBAQ ~
sa1391e43s 3uiyoeal

pue 1ualU0d Uossa| Suipnjaul
MIIAJIDAO Je3)|d e sapinosd
9jeplpued aydealayl

93pajmou

Joud jspnis—
spJepueis aie)s ajeludosdde
uo paseq S| MIIAIBAQ ~—
s91391e43s 3uiyoeal

pue 1Ualu0d Uossa| Suipnjoul
MBIIAJDAO Je3)|d e sapiaosd
9jepipued jaydealayl

ejep

JUSWISSasSe Juapnys
93pajmouy

Joud juspnis—

B9JE JUdlU0D JO

23pamouy uodn smesp™
SpJepueis 1ualu0d pue sjeod
wn|noand ajelsdoasdde uo
paseq ajeuoljed Je3|d e s93els
9jepipued aydealayl

MIINIBAQ UOSSOT

0

-a1va

:359N0)

IANY NV1d NOSSIT DUNGSHYINYV LV ALISHIAINN VINIDYIA LSIMN

:IN3aNLS

dLIqNY uB[ UOSSI|

147



SpJepuels ssaulpeay JaaJe)
pue 339[|0) A/M O3 Pa123UuU0d
10U Jo 939|dwodul 3Je 1ey}
S9A1193[qo Sujuied| sa1eaud

djepipued Jayoeay ay |

Aduaiijoud o 99433Q
- pue ‘uoiipuo)-) ‘Joineyag
-g ‘@aullpny — \ ue apnpoul

SaA1303(qo Suluies)

spJepuels
Ssaulpeay Joale) pue
989)|0) AM 3Y3 01 dA133[q0

Suluses| ay3 s109uUU0d

djepipued Jayoeay ay]

9S12U0D

aJe saAnoafqo Sujuses|”
Aduaiijoud o 9243aQ

-d pue ‘uonipuo)-) ‘Joineyag
-g ‘@auaipny — \ ue apnpoul
saAalqo Suiwaes”
SpJepueis

Ssaulpeay JaaJe) pue
989|100 AM 33 03 dA133[q0
Suluaes| ay3 s303uu0d
diepipued sayoealrayl

Juswajels ,ued |, ue se yans
‘a3en3ue| Ajpusliy-uapnis ui
U31114M 3Je S|e0d UO0SS3|

9510U0d

aJe saAnoalqo Suiuaes”
Aduaidijoud 4o 99433Q

- pue ‘uoilpuo)d-) ‘Uoineyag
-g ‘@aulaipny — y ue apnpoul
saAalqo Suiwies”
SpJepueils

ssaulpeay JaaJe) pue
983]|100 AM 3Y3 01 dA1323[q0
Suruaes| ay3 s309uUu0d
diepipued jayoearayl

£ OSY.Lul
JT SLdAM
'€ 130V
anndalqo

Suiuaea yuapms

0
Aioyoeysnesun

T
SuiBiawg3

[4
paysijdwoddy

€
paysindunsia

S1UBWIUWO)

payoene
10U JUBWISSasse Jo/pue
S9A1303(qo Sulules] ydiew 10u
op 1Byl S1uawWissasse sudisap
2jeplpued ayoearayl

SIUBISSISSE dAIjRWWINS
Jo/pue aAljewdoj sasn”
S9A1323[qo Suluaes) ydjew
0] SJUaWISsasse sudisap
9iepipued Jayoearayl

u0ss9| 9y} SulNp JUBWSSISSe
QU0 ueyj aJow sasn
SIUBWISSISSE DAIJRWWINS
Jo/pue aAjewuoj sasn”
S9A1323[qo Suluies| yolew

0} SJUBWISSasse sudisap
9iepipued Jayodearayl

uol3onJ3sul 3snfpe

03 U0ss3| ay3 1noydnouyy
Suipueisiapun oy sy23Yd
jusanbauy saquasap —
u0ss3| 9y} Sulnp JUSWSSasse
dUO uey} aJow sasn
SJUDWISSISSE DAIJRWWINS
Jo/pue aAjewuoj sasn”
SaA1303(qo Suluses| yolew
01 SJUBWISSasse sugisap
9iepipued Jayoearayl

3T S1dAM
9 osv.Lul
v 130V

aNIWWNS
10/pup aA130W.I04
1JUBWISSASSY

0
Aioyoeysnesun

T
SuiBiawgy

[4
paysijdwoddy

€
paysin3unsia

:SsjuaWWo)

148



Aioroeysnesun

SuiBiowy

paysijdwodny

paysin3unsiag

:SqusaWwWo)
g1 S1d/AM
paulJapun jou A8a3e.1s s91391e41S G OSyLuf
2Je sa18a1e.1s 4O sa18a1eu]s p3sSeq-92uUapIAS SUO JO 3Sn S91891e435 OM] JO 3sn P3seq-92uUapIAS 934y} JO 3sn €€ 190V
Paseq-92UaPIAS OU SISN | Y3 SIYIIISIP pue SSUIHSPUN | DY) S3CIIISIP pue SAUIESPUN | Y3 S3QI4ISIP pue SaulIapun sa1891enS

91epipued Jayoeal ay

o2leplipued Joydeal ay|

diepipued Jayoeay ay ]

alepipued Jayoeay ay|

paseg 25uaping

0

T

[4

€

Aiordeysiesun SuiBiawg paysijdwody paysin3unsiq
:SuaWWo)

siauled] a8endue

ysi|dug/sisuiea| |euolrdacxa

01 9|q1ssa20e Aiejngedon

Jlwapede sayew

93en3ue| 93en3ue|

Jlwapese eudosdde jo dlwapede dieudosdde jo

asn juapnis sajowoudd — | asnjuapnis sajowoud T

S9IHARdE S9IHAIROE S9IHAIROE
3ujuied| ojul o3endue| 3uluiea) ojul aden3ue) Bujuiea) ojul a3en3ue) VI SLdAM
papjoq jou aJe Jlwapede sajesdaul Jlwapede sajesdaul Jlwapede sajes3aul v oSv.iuf

SwJa3 JO JUdUOI ule|dxa 03 ue|d ay3 uj auldidsip ay3 ue|d ay3 uj auldidsip ay1 ue|d ayz ut sudidsip ays €130V

98en3ue| ojwapede-uou sasn Jo 98en3ue| olwapede spjoq Jo 98en3ue| ojwapese spjoq Jo 98en3ue| ojwapese spjoq 98en3ue
9lepipued Jayoeal ayl | 9leplpueduayoeal syl | 9lepipueduayoeal syl | 9lepipueduayoeal syl dlwapedry

0
Aioroeysnesun

T
SuiBiowy

[4
paysijdwodny
$34Npa204d U0Ssa

€
paysin3unsia

SQUAWILWO)

149



[BWIUIW Y3IM Je3|d jou
2Je sainpadoud s, a1epipued

Jayoeay ayy

9y3 Jo sdais aqliasap Ajaes)|d

sainpasoud s,aiepipued

Jayoeayr ayy

9y3 Jo sdais aquiasap Apes|d

saln _umuo.hn_ S,@lepipued

Jayoear ayy

9y31 Jo sdais aquiosap Apes)d

mw.:‘.__owuo.hn_ S,@lepipued

Jayoear ayy

8ISv.Lu|

€130V
Sunng

0 T [4 €
Aioroeysnesun Sui8iow3 paysijdwoddy paysin3unsiq
:SuaWWo)

A3a1e43s paseq

-92UdpIAD e pue ‘(s)uolrsanb

JapJo-19y31y ‘Auejnged’on

Jlwapede sulejuod

93pajmou 93pajmouy

Joud sajeapoe — Joud sajeapoe —

Ap|dinb uonjuane Apppinb uonjusne Apppinb uonjuane

juapnissqesd juspnissqesd juspnissqesd
annoalqo aAd3lqo aAalqo VZ SLdAM
AyAnoe Asojonpodiul | Sujuied| ayj 03 s302uUu0d eyl | 3uludes| 9yl 03 S399UU0d jeyy | 3ujuaes| 9yl 01 S}99UU0D 1.y} T OSv.Lul
9AI10949 ue ued Jou pip | AuAlloe Asojonpouiul ue suejd | AyAiloe Asojonpoujul ue suejd | AjAnoe Asojonpoujul ue sueld I'T 19DV

9lepipued Jaydoeal ayl | oleplpuedJaydesl syl | olepipuedayodesr syl 91epipued Jaydeal ay] ’J0OOH

0

A1oroeysnesun

T
SuiBiowy

[4
paysijdwodny

€
paysin3unsiag

SUaWWo)
$955920.d 9ARIUZ0D
elow sajowoud —
uossa| ay3 Inoydnoayy uossa| ay3 inoydnoayy
3uinjos wiajqoud pue Supjuiyl | 3ulajos wajqoud pue Supjuiyl
|ea13142 sajowoud [e213149 s9jowoud
uolisanb yoea 40} |9A3] uolisanb yoes 10} |9A3) uollsanb yoes o4 [9A3) JE SLdAM
0OQ 40 s,wo00|gd 531835 03 40 s,woo0|g S91e1s O0Q 40 Ss,wo0|g S91e1s 8 ISv.Lul
p3azid1|D3] 10U JO ‘QUDISIX3UOU S|aA3] aninugod ajdinjnw S|aA3] aniiugod a|dinw s|aA3] aniiudod a|diynw €130V
‘[9A3] J19MOJ ||e BJe suol1sanb uo suolisanb saziol oy uo suonsanb sazioi oy uo suolisanb sazioipi Suluonsanp

s,91epIpued Jaydeal ay ]

91epIpued Jayoeal ay]

91epIpued Jayoeal ay]

91epIpued Jaydeal ay]

19pJ0 19Y3IH

150



sjuawiwio)

JU33U0I UOSSI)| 4O U014
1uapnis sue|d

s3ulpuelsiapunsiw uapnis
8unoaod yoy ssadoud T
JU33U0I UOSSI)| 4O UOII3|43
juspnissued ™

A391e43s paseq

-9JU3PIAS ke pue ‘(s)uolrsanb
JapJo-iaysiy ‘Aueingeoson
Jlwapede sujlejuod
s3ulpuelsiapunsiw 1uapnis
8unoasod yoy ssadoud T
JU33U0J UOSSI| JO UOI3I|43l
juspnissued ™

Suipuejsiapun juapnis Jo aA103[qo 9A13[qo Ao JZ S1dAM
MIIA3J 40 Alewiwins INOYIM 3ujuiea| ayl Suimalnau 3uruiea) ay3 Suimalnau 3uruiea) syl Suimalnal S ISyiLuf
uossa| ay3 spua Ajpdnige 94Nnso|d uossa| sued 94Nnso|2 uossa| sue|d 94Nnso|d2 uoss3| sue|d S'€ 130V
91epipued Jayoeal ay] 21epipued Jayoeal ay] 91epipued Jayoesl ayl 9lepipued Jayoesl ayl ainsop)
0 T [4 €
D)IEBJSIYE SuiSia D3 dw o0y D3 3 q
:SspuaWwWo)

JU3lU0D Jo uojedidde

pliom-|eal sapinosd—

saI18ajeu3s sal8ajeuls

|EUOIIONJISUI POSEQ-2IUBPIAD | |BUOIIONJISUI POSEQ-2IUDPIAD

Jo Alsuen e sasn Jo Alauien e sasn

A333e435 paseq A393e435 paseq A331e43s paseq

-9JU3pIAS e pue ‘(s)uolisanb -92U3pIAS e pue ‘(s)uolrsanb -92U3PIAS ke pue ‘(s)uolrsanb

J9pJ0-43y31y ‘Asejngeson JapJo-43y31y ‘Auejngedon JapJo-19y31y ‘Asejnged’on

Jlwapede suleuod Jlwapede sujlejuod Jlwapede sujlejuod

aA13[qo dA13[qo 9A3[qo

Sujuiea| ayy Joy do130e4d Bujuiea| ayy Joy d2130€4d 8uruiea) ay1 4oy 9o130eud

8ui8e8ua sapinoud 8ui8e8ua sapinoud 8ui3e8ua sapinoud
2iNn30NJ1S uoss?| uossa)| uoss?| ar SLdAM

151



SSjuowiwio)

Salndp
jUa3U02 paiedidiue

e1ep 9|qeAsasqo
uodn paseq suolldasuodsiw
JauJes| sassalppe

pue sayiuapl
SSIYNIIYIP

JU3lu0d pajedpiue

ssaJppe 03 S91391e435 ssaJppe 03 s913931e43S Z SLdAM
9Alpeoud sueld™ aAlpeoud sueld™ €ISv.Luf
S313NJ14Ip JUSWeuew S3I3NJ1H4Ip JUSWSeuew S2I3NJ1Y4Ip JUswW3euew €130V
ssaJppe 03 s91391e43s ssaJppe 03 S91391e435 ssaJppe 03 S913931e435
S31N2IYIP aAlpeoud sueld aAIeoud sueld o9AIpeoud sueld T sannaa
1U91U02 JO JuaWaSeuew S313|N2141p JUsWa3euew S313|N21Ip JUsWa3euew S913|NJ1IPp JUswaseuew | juduUO0) J0/pue
10} AjaAi3oeoud ueld jou saop pajedidipue saljuapl pajedidijue saluapl pajedidijue saluapl jJudwasSeue
9leplpued Jaydealayl | ojeplpuedsaydeslayl | 9lepipuedtayoealr syl | diepipuedusayoesisyl paiednnuy
0 T [4 €
D)OEBJSIIE NEIE paysi|dw o0y D3 g q
SquUaWWOo)
S|enplAipul
s924nosaJ 3uidedua | Jo/pue sisules| jo sdnous Joy
9jelidosdde J0 Alalien e sapnjoul S|el9lew sa1eludIdYIP 4Z S1dAM
93e aJe s|elalew 91eudoidde 91eudoidde / JSV.1ul
s|eo3 s|eo3 93e aue sjellew 93e aJe pue sjeod [ Eb)4
Suluies| anaiyoe 01 sjeldalew | Suluies| anllyde 03 s|eldalew s|eo8 Suiuaes| anaiyde 01 | Suiuaea| aA31Yde 01 S|eldlew Abojouyaa
[euOI3dNJISUl ||B 1S 30U SI0P [EUOIIDNJISU] ISOW S1SI| | S|elda1ew |[euOIIdNJISUI || S1SI| [euol3dNJISul ||e 151] S90p buipnjoui
9jepipued aydealayl 9jeplpued yaydealayl 9jepipued saydesalrayl 9jepipued yaydeslayl s|eldle

0

152



Sjuawiwio)

"JU31U0D
0} 1UBA3|3J SUOI1BIURSAIdal
9|dinw sapinoud Jo
91eludosdde se saoualiadxa
Suruaea) suydiosip

's9JuUalIadXD

Sujuies| paom-jeau

ul syuapnis sadedus
"1U31U0d

01 JUeA3|aJ suolleluasatdal
9|dinw sapinoud Jo
91eudosdde se saoualiadxa
3uruiea| auydiosip

‘Aj91e4Nn20RU| -ssoJd sapnpul- -ssoJd sapnpul- VE SLdAM
1US1U02 3y sjuasaud Jo/pue ‘'s1a8.e) ‘s}98.e) D EXIE] ¥ DSV1U|
JU93U02 3y} Jo uojjeueldxa | Sujuies| SN0y 03 dZpa|Mouy| 8ujuies| snaoy 03 a8pajmouy Sujuiea| snooy 01 93pajmouy 130V
auo Ajuo sapinoud 1UD1U02 93BJNIJE $3Z||13N 1UD1U02 33BJNIJE $3ZI|13N 1UD3lU0D 331BJNIJE $3ZI|13N 98pajmou);
9leplpued Jayoealayl | 9leplpuedJayoesrayl | 9ieplpueddaydesr syl | S1eplpueddayoesi syl JUlaU0)
0 T [4 €
D1DBJSI}E SuiSia D3 dw ooy D3 g q
:Spuawwo)
shem
JUDJ344Ip ul ujuies| JiIvy3
91EJ1SUOWIP 03 SIUBPNIS J0}
saniunyioddo sa3eaud
sJauJe)| SJQUJED| JSIDAIP JO SJQUJED| DSIDAIP JO
9SJ9AIp ssauppe 01 A3ajesys | sdnoud a|diynwi Joy sa18aiedys | sdnoud a|diynw Jo) sa1393eds
uolleilualapip e sued uollenuaJlapip sued uollennualapp sueld VZ SLdAM
Spaau juapnis 0} pJedal SuJaJuU0d SuJaJuU0d SUJ32U0d ZOSv.Lul
1hoyym uolonaisul sueld 3ujuaes) |e1oads salpuapl 3ujuaes) |e1pads salyipuapl 3ujuaea) |e1oads saljuapl Z'€ 190V

9}epipued Jaydeal ay|

9}epipued Jjaydeal ay

92}eplipued Jaydeal ay |

92}eplipued Jaydeal ay|

uonenualayig

0
Aioroeysnesun

T
SuiBiowy

[4
paysijdwodny

€
paysin3unsia

153



sjuawwio)

suolsanb uo1133a4-4|3s ||e
ssaippe Aj93e4ndoe jou saop
91epipued Jayoeal ay]

suolisanb uoidaj4al
-}|3s ||e sassaJippe Aja1eindoe
djepipued Jayoea) ay]

1uawasdpn( uay/siy 1oddns
0} UO0SS3| WoJ4 sajdwexa
aypads sapinosd™
Sujuiey)

1U9pN1S JO SIUSPIAS pue elep
uo uoldya4 saseq.
suoisanb uoids|4al

-}|9s ||e sassaJppe Ajaiendde
9jepipued jaydealayl

uolsanb uoidsyal

AJana Joy Juawadpn|

Jay/siy 1oddns 01 uosss|
9y3 wouJj sajdwexa d110ads
pajelsp sapmoad—
Sujuiey)

1U9pN1S JO SJUSPIAS pue elep
uo uold94a4 saseq
suolisanb uoi323)4a4

-1|19s ||e sassaJppe Ajaieindde
9jepipued jaydealayl

6 SLdAM
It DSVLUJ
I'S130V
uonI3|RY-4I3S

0

154



[eNPIAIPUI 10J JuSWdO[OAID

JO S[9A9] IN0OQE UOT)BULIOJUL
sanmboe pue Surures|

JUSPIIS JO AIMJBU JAIJOR I}
spuejsiopun Joyoed) oy,

I9U0B3} oY [, "Syudpmis Jo sdnoigd
10} Juawdo[oAdp JO S[OAJ] JnOqe
UONBULIOJUT SUTB). PUR SUIUIBd|
JUIPNIS JO dINJBU JAT)OR AU}
SpuejSIOpUN JOUOed} oY,

[e109ds ‘S[[I[S pue 93pa[mouy
‘urures 0} soyoeordde parrea
1194} JO pue WIBJ[ SJUSPNIS MOy
JO a8pojmouy 9JeIndde A[[eIouad
sAerdsip oyoeoy oy

03 soyoeoldde parrea

IIo1} JO 9Spajmouy] o[y
pue—UIB9[ SJUSPMIS MOY
Jo Surpueisiopun [ewIUIW
sAerdsip oyoeoy oy 0

sjuapmyS

JO I3pamouyy

Supensuowndq
q1

€ - HALLDHAAH A'THOIH

¢ - HALLDHAAH

I - ONIdOTIATA

0 - HALLDHAAHANI

ISHUIWWO))

syurog

‘suondaouoosmu

juopnys ojedronue 01 AI[Iqe oy
pue aurjdiosip oy ur sayoeoadde
[eo1803epad 9A13091)9 JO 98urI
opIM B UM AJLIRI[IWUR) JO9[JOT
donoed pue sueld s, 1oyo€d)

oyl  ‘Surpuejsiopun
JUOPMYS AINSUD JBY}

SOINONIS SATIIUT00 AIBSSO00U
0 UI[ oY) SpuejsIopun

pue s3doouod pue sordoy Suowre
sdrgsuonefal aysmbazaid

JO SurpueisIopun s9jensuowdp
oyoea oyl

‘sourdrosip

I9U)O 0} puE ISYJOUE dUO 0} 30q
9)e[a1 959y} Moy pue durdiosip
o ur sydoouoo juerrodun

o} JO 93Po[MOUY SAISUIXD
skeidsip 1oyoedy oy

109[qns

o ur sayoeoxdde [eorgo3epad
QAI109}J9 JO a3uel opIm

B IM ALrerjiuuey 309[Ja1 sonoerd
pue sued s soyoeo) oy,
‘so1doy

Suowe sdiysuonear aisimbaroxd
Jo Surpuejsiopun 9)eINd0E
S9lenSUOWIOp 19Yoed) Y
*IOUIOUE SUO O} 9)B[2I ISAY) MOy
pue aurdrosip a3 ur sydoouoo
jueytodwr oy Jo a3pajmouy|
pros sAerdsip Joyoea Yy,

‘sjueprys Yy 03 Jo our[dIosip

oy 03 soyoeordde Teor3o3epad
Jo o8uer pajrw] e 309[ja1 9onoead
pue sued s soyoeo) oy
-91o1dwoour

10 9JeInddkUl 9q AW A3PI[Mouy]
yons ysnoyje ‘Suruies|
onsmbaiaid Jo ssouaieme SWOS
SO1BOIpUL JOUOB) oY
*JIOUjoue U0 0} e[l s1deouod
9591} MOV JO SSAUIIBME JO

yoe] e sAe[dsip inq ourdiosip oy}
ur s3doouod juejzodur oy Yim
Ielrurej SI Ioyoeo) oy,

“JUSIUOD
o1 JO Surures| Juapmys

01 9[qens soyoroirdde
[eor3o3epad jo o3uer oy

Jo Surpuejsiopun ou 1o [N
sAeidsip 1oyoeo) oy
"JUQIUO09 ) JO FuruIed|
wuapnys 03 Jueirodur
a8paomouy| ansmbaraxd

Jo Surpueisiopun o[nI|
sAedsip oyoeay oy,
"SJuUApMYS

Aq 9pew SI10119 1091109

10U S0P IO SIOLID JUAJUOD
Ssayew J9yoea} Ay} ‘donoerd
pue Sutuueld uy

A3o3epog
pue JUANUO))
JO AZpamowy|
Sunensuowndq
H |

€ - HALLDHAAH A" THOIH

¢ - HALLDHAAH

I - ONIdOTIATA

0 - HALLDHAAHANI

NOILVIVdTUd ® ONINNVId -ANO NIVINOd

JLIqNY UOS[RIUE(




SJuI0{ 810,

"SJUOpIYS
[ENPIAIPUI JOJ ‘POPAU SI

Kem JoA9IBUM UI ‘PIIBTIUIAIJIP
ale sowoonQ
‘uoryeIdojul pue UOHRUIPIOOD
q1oq juasaxdar ‘grerrdordde
a1y Mm

‘pue Surured] Jo sodA) JuaIdIJIp
[BIOADS JO9[JoI sowon
"JUSWISSISSE JO SPOYIoW

o[qera ywiad pue ‘Surures|

‘sjuapn)s
Jo sdnoi3

JUQIQJJIP I0J ‘PIPISU ST Aem
JoAd)eyM

Ul ‘pojenuoIdJIp A1k Ao

pue

‘uoneuIpIo0 10§ sonrumioddo
pue Suruied] Jo sadA} JULIoJIp
[BIOADS J09JoI sowonO
“JUOWISSISSB

JO spoylaw a1qera 3s933ns

pue ‘SuruIed] JUIPNJs Jo WLIOJ Ay}

"SSB[O 9} UI SJUIPNIS Y}
JO 1sow 10J 9[qeyns aJe ‘Jurures]
JUIPNIS JO SJUIWISSISSE [BQO[F

uo paseq ‘sowony
‘uoneI3aur 10

UOIBUIPIOOD

1€ 1I0JJ OU opew SBeY

Ioyoea) o1 Inq ‘Jurures] Jo sadKy
[BIOADS JO9[JoI sowonO
"SANIAT)OR

PUB SOW02INO JO UONHBUIqUIOD

© JO 1s1Su09 pue durfdrosip

"SJuUOpIYS
owos AJuo I0j 9[qe}ns

aIe

pue puexns 1o surjdiosip suo
AJuo

pue Surured[ Jo 2d£) suo
K[uo

10901 sowoony
‘Surureo|

I0J SOWI09INO SE UL}

IoUIeI ‘SANIANOR JUSPNYS

se pajeis are Aoyl
-ourpdiosip oy ur Surure9|
yuelrodwl 3097J91 SOWOJINO

JUAPNIS JO WLIOJ Y} Ul UPLIM ur uopum | oyp ur Surured] yuenodwr 109[jo1 asayp
oIe ‘190 A1k AJY ] aIe ‘1e9[o d1e pue surdrosip owog | Jo [[ejou pue ‘10311 JO Nor| $211021n()
-ourpdrosip oy ur “1031I pue suonedadxd Y3y pue sjuopnys 10y | ppuononysuy
oty ur Surured] [9A9]-y31y | Surureo] jueyrodwr pue snoIoJLx A1oyeropowr | suonejoadxo mof juosardar sumag
uasardar sowodIno [y Juasaxdar sowoNo ISON yasaxdar sowoonQ SOWI0JINO Y[, 2r
¢ - HALLDHAAH A'THOIH ¢ - HALLDHAAH I - ONIdOTIAAA 0 - HALLDHAAHANI

:SHuWwo)
syurog

"SOG eI

[eIMNO PUE S)SAIANUI PUB ‘SPOAU
[eroads ‘SIS pue o3pajmouy
‘urures] 0} soyoeordde parrea
SIUSPNIS [eNPIAIPUL JNOQE
SOOINOS [BIIAJS WO dFpI[mouy]
sanmboe A[[eonewa)lsAs

OS[E JJU[JBD) O], S)UIPMIS

'sog eIy

[BIMNO pUE SISAIANUI PUB ‘SPOOU
[eroads ‘s[[[s pue o3pajmouy
‘Gurures) 03 sayoeoadde

pauea sjuapms Jo sdnoid jnoqe
S90INOS [BIJAJS WOIJ 9FPaMouy
saxnboe Anyesodind osye

‘a[oym
B SE SSB[0 9} 0} Inq S}UIPMYS
[ENPIAIPUI 0} JOU FPI[MOUY
siyy Ajdde Aew 304 ‘sogeinioy
[INI[NO puE SISQIAIUL pUE ‘Spaoul

‘g[qengea st agpojmouy]
[ons jey} 91eo1pul

10U S0P pue—sage)lIoy
[eIMNO pue S)SAINUL
pue ‘spaau [e10ads ‘SIS
pue d3pojmouy| ‘Furured|

156



surejuod ueyd oy,
“I0M Juopmys SuIssasse 10

"SJuApN)S
Jo sdnoi3 10y paydepe uooq aaey

"IB9[0 10U dIB AJ[) INq
‘podoraasp uoaq aary spiepuels

oq [[14 doueuLI0}Idd
Juopnys Yorym Aq

BLIAILIO Jeao Yyim | Aew so13o[jopoyjow JuswISsasse PUE BLIOJLID JUSWISSISSY BLIOJLID OB] PUB SOWIOJINO | SPUIUISSISSY
‘ueld yuowssasse pasodoid oy ‘uerd yuowssasse pasodoid oy "SOWOJNO [BUONONNSUL | [RUONONISUI }IM JUINISUOD Juapms
AQq passasse oq A SOWONO Kq passasse 9q Aew SAWOINO ynm juanisuod Ajjented JOU a1k SaIpadold Suusisaq
[euononnsur oW [[y [euononnsur A [[yv | o1e sampaooid juowissassy juswIssassy 734
E-HALLDAAAT A THOIH CHALLDAAAH [-ONIdOTHAHA 0 - JALLDHAAANI
Nlieliive
sjulod
"SUOI)BIO[[B OWI) J[qRUOSEIT
owos AJUO M ‘UdAdUN
SI SONIAT}O® JO uoIssaigord
o Inq ‘oIMONNs 9[qeZIuF00al
‘sdnoi13 [euonjonnsur Jo osn B Se( JIUN IO UOSS[ oy
paLeA pue sjuopnis Jo sdnoid ‘Kjo1reA ‘KjorreA
JUQIQJJIP JOJ UOHIBIIURIAMJIP | Qwos yum ‘sanianoe oy yoddns 0U ISJJO PUE SONIATOR A}
*90101]0 Juapmnys 10y Ayrumaoddo owIos YIm ‘OFueyo Aqrenaed 01 9[qenns jou a1e sdnoig
owos ym ‘Ajarerrdordde 9AnIu309 JueoyIugIs yuasordox sdnoi3 euononysuy [euononnsuy
paLrea are sdnoi3 jeuononnsuj Koy ‘suoneoo[e "SJUOPIYS "SUOIIBOO[[B
"SIoUIBI| oI} 9]qBUOSBAI JABY JUSIOHIP owir} O1SI[BAIUN JABY
[ENPIAIPUL JOJ PAIBIIUAIJJIP SonIApOR JurwIed[ Yy, JOJ UOIJBIUQISJJIP OU UM pue ‘KJ1A1}O® [BM)O9[[SIUl
Aoreudoadde are osayy, *SJUIPMIS g QAI}OR UI SJUSpPNS
*K31A10€ 9ANIUZ09 [9A[-y31Y | Jo sdnoi3 03 o[qelns uorssaigoxd ‘03ud[[eyd 9ATIIUT0 JJeIOPOW o3e3ud 03 pousIsop
ul syuapnis a3e3us 03 paugIsop poziue3io juosaxdar jou a1e ‘uoIssargord
SI pue ‘s[eo3 [euonINISUl ue MO[[0J PUB SOWOOINO pUB SOW09)NO [BUONONISUI Poziue3Io ue MO[[0] Jou uoyonysuy
031 pausife st ‘oouanbas [euononnsur oy} Yym pousife oy} yim paudife dJe s[eudjew | Op ‘SawooNo [eUOONNSUL JU21210)
JUQIOYOJ B SMO[[OJ SANIATOR aIe SoNIANOR pue sanIAnoe | oy yam pausdife ApJood are Surusisaq
Surureq] jo oouonbas oy Sururesy oyp Jo ISON Surureq oy Jo owog saniAnoe uruaed| pr

€ - HALLDHAAH A" THOIH

¢ - HALLDHAAH

I - ONIdOTIATA

0 - HALLDHAAHANI

SIUSWIWO))

157



SJUSPMS [[€ QISYM JUSWIUOIIAUD
ue sIjnsarjoudyy

"SSB[d Ay}

JO s1oquiow [[e Suote AJJIAID
JO S[oA9] Y31y 03 2INQLIIUOD pue
Ioyoed) Ay} 10§ 309dsar J1qIYXQ
sjuopn)S  “S[enpIAIpUL

SE SJUaPMIS 03 ANANISUS

pue ‘Suned ‘yYpurrem oumuos
3unoargar nyioadsar ATy3iy

aIe sjuopnys Juowe pue SJUIPNIS
PUEB JOYOB9) Y} UAIM]Oq

spuodsal 1ayoea) Ay |,
"I9U0B) AU}
10¥ 300dsa1 3IqQIYXd SJUIPMIS pue
‘nyroadsax pue ajnjod Ajreroudsd
JIe sjudpn)s uowe
suonoeIU]  ‘Sjuopms
9 JO S[oA9] TeyuatudooArap pue
‘soxmy[nod ‘sade oy} 03 9jeridordde
oIe suonoeIuUl yong
10adsax
pue 3urres [e10ud3 9)BISUOWD
pue A[pusLy 918 SUOI}ORIUI

01 sydwane Jayoed) oy
“oyjoue
quo 10¥ 303dSaISIp dJeNSUOWIP
Alorer syjuopms
"S[oAQ] [eIuddO[oAdD
pue ‘saIny[no ‘soge  sjudpms
JI0J pIe3aISIp pue ‘WSHLIOAR]
‘SOIOUQISISUOOUL [BUOISEII0
109[j1 Aew 1nq gerrdordde
A[re1oudgd o1e ‘syjuopnys uowre
puE Sjuopms pue IdYOBd}
U99M13(q [10q ‘SUONIRIdNUIL

‘wseoIes AQ PAZLIDJORIRYD
are

suonoeIUI JUSpPIS
"S[oAQ] [BIuddO[oAdD

pue ‘spunoigyoeq

[eIMNo ‘sofe

SIUSPMIS 03 JANISUISUL

Jo ‘orerrdoiddeur ‘oanegou
Ap3sow a1e ‘sjuspmnys
Suowre

pUR SJUIPNIS pue IYOe)
UMD 10q ‘SUONIRIdNUIL

Joddnyy
pup 12adsayy
Jo jupwuonausg
uv Suynat)

SUONOBIAUI WOOISSB[D) JUOPNYS-IOYIBI ], WOOISSe[d JO suIdned WOOISSe[d JO suIdyed 74
E-HALLDAAAT A THOIH CHALLDAAAH [-ONIdOTHAHA 0 - FALLDHAAANI
LINHIANOUIANT WOOUSSVII HHL ‘OML NIVINOd
:SjudWWo))
syurod

"uoIBUWLIOJUl
JUSWISSASSE O} JO SN IO}

S [[oM SE JUIpn)S Sopn[oul

pue pau3Isop [[oM SI JUSWSSISSE
JATBULIOJ

Suisn o3 yoeoxdde oy
"UQSLIE SBY PIoU O} S

syuopms

[enpiarpur 1oj pojdepe usaq
oAey so13ojopoyjow
UOWISSISSy

‘Juowdo[aAap s 0}

uonnqLIIUOd JUSPIYS JO SOUIPIAD

‘pasn 9q 03 sayoeoxdde renonred

pousisop

Sey PUE JUOWSSISSE JAIJRULIO]
Suisn

10J £391e1S pado[oAdp-[[om

© sey

JoyoBd) Y, "JBI[D dJe SpIepuL)s
pUE BLIOJLID JUDWISSASSY

"SOWO0JINO
[eUONONISUL O} JO SWOS

AJuo Surpnjour ‘A1ejuswirpnl

SI JUQUISSASSE QANJBULIOJ FUISn
01 yoeoidde s soyoed) oy

“JIun IO UO0SS9|
O} UI JUSUISSASSE QAIJBULIOJ
Jezodioour 03 uepd

ou sey Joyoea) Yy
‘passosse

158



-o8en3ue[ Jo osn asroaxd

gy ur sxoad Sumsisse 1o/pue
‘[re1op SuIppe ‘SUOISIALI Furyewt
‘syusworordur Sunentur £q
Ayrenb y3iy 103 Anqiqisuodsar
QWINSSE SJUIPNIS I0M

pIey uo S)SISUl pue S)UIPMNIS

[[& 10 SuruIed 10J suone)oodxo
U3y SAQAUOD IoYOed) oY

-ogenguej Jo

osn as1oaxd

oy pue Iom piey ‘Suruies]
110ddns

SUONOBIOIUI WOOISSE[D)
"uIed] 03 11030

puadxa A[Ju)SISUOO pUE SIUIBI]
se 9[o1

IIoy) puejsiopun sjuopms
‘sjuopmys

1SowW JOJ ULIOU JY) oIk YIoM

SIUAPNIS ASOY) JOF PIAIISII

oIe Surures|

lojy suoneyoadxa ysry
"a8en3ue|

Jo asn as1oa1d o 03 Surssed

ur A[uo

SIOJAI PUR “IOM IRy UBY) Joyjel
Aqe

[eINJRU JO J[NSI AT} ST SSIIINS
JuopMIs

Jey) SAQAUOD IOYOBd} Y,
Iom 9y Jo Apenb oy

uey) Ioyes yse) e Jo uondduwod
A} Ul PA)SAINUI A1 A3} JRU])
JJeOIPUI SJUIPMIS PUR  ‘SUOOUW
o y3noay 3uros,, Auo

9q 0} sieadde zoyoe) oY

"SJUSPNIS 0M) 10 dUO

AJuo I10J PoAIasal Surured

10} suonedadxd Y3y ym

UWLIOU ) dIB JUIUWIAAIIR

JUOPNYS 10§ SUONLIOAdxd
MO] 0} WNIPIN

"panyea 1o pajoadxo jou

o1e o3en3ue[ Jo asn as1oa1d

o) pue jIom piey

"puey Je yse} oy

ur A310u9

JUSPMIS JO JUSUNSIAUL

ou 10 O[NI] 10/pue ‘GUrIesd]

“Surured| Jo ooueyrodwl oY) Ul pley pue Surured] y3oq "SJUAPNS IO I} 0} JUSU)IUTIOD JUIPNIS 10 Sunrmay
Jor1eq pareys e Aq pazLIo}oBIRYD 10y suonejoadxo y3iy ‘e Aq oy} Aq Surures] 03 JUSWHWWOD Ioyoed) Jo oe[ | 40f aanyn) v
‘aoe[d Asnq A[oAnIug0o ®© panea st Jurures] d1oym ooe[d oM Aq pozudjoeIRyD | B AQ POZLIOJOBIBYD ST oIMND | Sutysyqvisyg
SI 9JM}ND WOOISSL[O Y © ST 2In)|Nd WOOISSB[I A ], SI 9JMI[ND WOOISSL[O Y] WOOISSB[O A ], :qz
E-HALLDAAAT A THOIH CHALLDAAAH I-ONIdOTHAHA 0 - JALLDHAAANI
:SjudWWO))
SjuI0d

"SY[SLI
[emo9[[aiul Surye}
9[qE}I0JWOd I8 PUB Pan[eA [99]

"SYSLI

[enjoo[[a3ul

3umye) Inoqe snornes
1BYMOWIOS 9q ABW SJUOPMNIS
ysnoy) ‘oyI[-ssauisng pue
‘Ing30adsau “ayjod st suonoeIdIUl
oyj joynsarjpu Ayl
"SJuUapN)S Juowe JOIABY]
[MJ99dsa1sIp 03 AJ[NJSSO0NS

"JOI[JU0D

JOU [JuLIeM JOUIIOU

Su1K9AU09 ‘[BNNAU ST SUONORINUIL
o} JO JNSAI JoU Y [,

"SIINSAI UdAJUN JIM “JOTABYDQ

[Mp103dsaisip 03 puodsax

"JOTABYQQ

[J300dsaIsIp YaIm [e9p J0U
SOOp Joyoed) Y
"101[JU09 10 ‘sumop-ind

159



10/pue JOIARYq

JO spIepue)s paysI[qe)sd

M ‘SALI) JOYOBd) A,

Ou IO QN[ SI I,

UMO J191) JULIO}IUIOW Ul d[0X 1surede J0IABYQ( JUIPMIS "JUQISISUOJUL ‘woy} A3u[reyo Jo1apyag
JAT)OR UE OYE) Sjuopml§ siojiuow Jyoed) oy st uonejuawaduwr J1ay) Ing SJUIPMIS 10 JONpPuUOd Juapms
‘arenrdordde Ajoumud -o1errdoadde Aqrerouo3d | ‘paysiiqelsd uddq daey 03 eadde JO spaepue)s paysI[qeIsd SurSvuvpy
SLIOIARYQQ JUOpPMIS SIIOIABYQQ JUOpI§ jonpuood jo sprepuely | ouoq oy readde aroyy 00 by 74
E-HALLDAAAT A THOIH CHALLDAAAH I-ONIdOTHAHA 0 - JALLDHAAANI
Nlieliive
sjulod
"SSB[ oy} "sannp I19y) wLof1dd "SYSB) PAULJOp A[IB9[d
'sse[o | 03 9ynqrnuoo sjeuorssojoidered | sjeuorssajoidered pue s1oojunjoa | oaey sjeuorssojoidered pue
Ay} 03 uonnqrIuod Judpuadopur PUB SI9UN[OA PUE ‘SOUNNOI PAYSI[QL)Sd |  SIAAIUNJOA Jey) IO ‘SUNNOI
ue ayew sjeuoissajordered pue puUE ‘SaUnNOI WOOISSB[O mof[oy syuapmys ‘Sunduword PAYSI[qeIS MO[[0] JO
sIoUN[OA  "Sjuspms Aq paysiqelsa | pue oouepms Jen3ar YAy, | mouy sjuopms jey) 9ouUspIad
pajenIur 0q Aew pue poojsiopun | mof[oJ syuepnys ‘Sundwoid pue ‘Sururesy Jo uondnisip oI stordy
[[oMm 1B sauninoy oouBpING [RWIUILE (PIAN Jwos ‘K1oAno3330 sorpddns
‘sorjddns "[nFssa00ns AJjuoisisuod | 0 Surpeo] ‘quo)SISuodul dIe Yroq pue s[errojewt Jo Surpuey
pue s[eLIdjew Jo Surjpuey oy a1e ‘yjoq 1o ‘sarjddns Jo ‘sariddns pue sjerojew 1o/pue suonisuer)
lo/pue ‘suonisuer) pue sdnoi3 pue s[eLdjew Jo Surjpuey Jo Surpuey 1o ‘suonisuen pue sdnoi3 Jeuonjonnsul
[euonINNSUI JO JUdWIFeURW A} Jo ‘suonisuen pue sdnoi3 pue sdnoi3 jeuononmnsur Jo Jo juowaSeuew
Ul 9AIRDIUL 3B} sjuopms [euonoONISul JO Juswageurll juswogeurw S JOUOB3) 9Y) JO 9OUPIAD
‘sampasoad s JJoyoed} oyl s Joyoed) oyl ou I0 O[NI ST AL
pUB SAUNNOI WOOISSB[D ‘sampaosord ‘sampaoord "saInpoooid pue saurnol S2Anparo0g
SSO[WIEAS | PUEB SAUIINOI WOOISSE[I JAIIIYJO pUB SQUIINOI WOOISSB[D WOOISSL[O JUIOLJJoul 100.4SSV])
PUE JUSIOLJJO 0) dNP PIAZIWIXLW 0} oNnp oW} [BUOHINISUL 9A1}091J9 AJrented o3 anp 3so| 0} 9np JsO[ SI dwI} SuSvuvpy
SIowm [euononysuy Josso[ oI sto1ay] | SIowp[euoponmsur owosg [euononnsur yonpN 74
CHALLDHAAH A THOIH CHALLDHAAAY [-ONIJOTHAHA 0 - HALLDHAAHANI
:SjudWIWO))
SjuI0d

100[qns
o 10J opmnde JeIniEU € 9ARY
01 y3noy)

160



:SJUSIUIO))

SJuIo0q

"SuIlUIBd] QOUBADE

0} JUSWUOIIAUD [eoIsAyd

oy Jo uoneydepe 1o asn

o 0 AINQLIUOD SjuUdpIS
"SONIAIOE

Sururesy oy 03 grerrdordde

st Juowdduelre [eoIsAyd ayp
jey} SQINSUD IOYOBd) oYL
‘A3o10UT]09)

I9ndwos Surpn[oul ‘sa0In0sal
[eo1sAyd Jo asn 9A1091Jo
soyew JIoyoed} oYl
‘spaou [eroads ym

osoy) Surpnjout ‘Syudpnys [[e 0}
9[qISSO0k ST SUIUIBI] pue ‘9fes
SI JUOWIUOJIAUD

WOO0ISSe[d oY,

"K[9AIIO9LJ9 ‘ASo[ouyo9)
19indwos Surpn[oul ‘sa0IN0sal
[ed1sAyd sasn pue saniAnoe
Surureo] oyy 03 gerrdordde

SI JuoWaZuBIIB QINJIUINS AU}

Jey} SoINSuo IOYOed} oYp
‘sonIAnoe SuruIed|

01 $S900¢ [enba aaey spUSPMYS
pue ‘ojes SI WOOISSE[d oY,

"SSQUOAIIOQJJO PAIWI] YIIM
Nq ‘aImIuInj oy} 03 uossa[ Ay}
1snfpe 0} ‘A18SSO0U J1 ‘IO UOSSI B
J10J 2IM)IuINg WOOISSB[O Ay Isn(pe
0) sydwope Joyord) Y
‘A3ojouyo9) 19Indwos Surpnpout
‘s001n0sa1 Teo1sAyd Jo asn
JSOpOW SOYBW IOYJB) oY
"SJUAPN)S JSOW

0} 9[qQISSa9JL SI SUIUIBI] [BIUISSI
pue ‘ojes SI WOO0ISSe[d oY,

"SON)IAT}OR UOSSI] Y}
pue ‘A3ojouyo9) 19ndwoo
3urpnjour ‘sa0In0saI pue
QImIuIngj Jo yjuoweguelie
oY) uoaMm1aq JuswugIfe
loodsramlyl
‘Auewr 01 9[qISS008

10U ST SuruIes|

Jo ‘9yesun SI JUSWIUOIIAUD
wooIsSe[d oY

2ovdg oisdy g
Surziun a0

74

E-HALLOHAAT A THOIH

CHALLDHAAHA

I-ONIdOTHATA

0 - FALLDHAAHANI

:SJUSWILIO)

Sjur0q

‘AugIp syuopnis

sy0adsax

pUE SPaau JUSPMIS [ENPIAIPUI 0}
OAT}ISUDS ST JOIABYQQSIW JUAPMIS
0} osuodsar s 1oyoed) oy
aATudAdId

pUE 213qns SI JOTABYS( JUIPIYS
Jo Suuojiuowr IoYoes],
"JoNpuood JO SPIEpUL)S

jsurege sjuopmys JOYI0 Jo Jey)

“QATIOJPJ
SI pue sjuapmys 03 [Nj30adsar
pue ‘ojeuoniodoid quaisisuod
SI JOTABYQQSIW JUIPMYS

0} asuodsar royoea,
"1oNpuod

*JOTARYQQSIW JUIPMS
0} puodsaI pue JIOIABYQq JUIPNIS
JIOJIUOW 0) ‘S)[NSAI UAJUN

“Kudip

uapns Jo [nypoadsaisip

10 9A15S21d21 SI J01ARYIGSTW
Ssuapnys 03 asuodsar

pue ‘Io1ABYd(q JUdPMIS

Jo Suniojiuowt 1o7oed)

161



SIUI0J

‘AIe[nqesoA

OIWIOPEBOR JO OSN 001109

o 0) AINQLIUOD SjuUOpIS
*9sn Je1ouds dIow

I0j pue aurdIosIp Y3 uryIm
(10q ‘SOLIB[NQBIOA SIUIPNYS
puaixe 03 sanruniroddo

Spulj J9yJBd) Ay} pue
‘aA1ssa1dxa s1 agen3ue] uopnLIM
pue uoyods s 1oyoed) oy
"pasn 9q Y3 Jey SAI30)ens
3unso33ns pue sojLWISSL[O

1oy} 03 s3doouod Sururedxo

£q 1u91u09 9y} FUIPUAIX

0) 9INQIIUOD SjUdpMS
"$1SQI)UI  S)UIPMIS

M 3uroouuod pue Surpjojyeds
1830 y3noay} Jurpuejsiopun
[endaouoo urdopoaap

‘Ie9[d pue y3noioy) SI JUAUOD JO
uoneue[dxo s 19Yded) oY ],
"SuIpuR)SISPUNSIW JUIPIYS
o1qissod dyedronue pue 1edo o1e
SaIpa201d pue SUONIAIIP Y}
‘wn[norund 1931 9y} 03 UOSSI|
ay Jo asodind [euononnsur

o syuif Joyoed) oy

“SurpuejsIopun

JUIPNIS PUI)XI 0} SIAIIS puL
as10a1d s1 AIB[NqBO0A JIWUIPEIL
Joosns oyoedy oyl
"S1S9193UI pue soFe SyudPN)s

03 9[qEINS SI PUL 101100

pue 1e9[o SI a3en3ue] USNLIM
pue uayods s 1oyoeo) oy
JUAWAFLIUD [BNIOJ[[IUI JUIPNIS
s9)IAUI pue Apuspuadapur
SunjIom UdYM asn ued SJUIPNMS
sar3orens uo ‘geudordde

Se ‘S9sno0J JOYoB} oY) JUUO0D
Jo uoneuedxe oy Suung
Ehliclfelibe]

pue 23pa[mouy sjuopms

M S1O0UUOD PUE 9JRINIOE PUB
‘IB[O ‘pap[0IFeIS ST JUAUOD JO
uoneue[dxd s Ioyoed) oY
‘po[opow 9q Aewt

pue

A11e910 paurejdxe are sampasoxd
pue SUONOAIIP

‘SuruIed| I9peOIq UIIIM
PoremIs SI 31 o19yMm Surpnjour
‘SJUOPNIS 0} PAJBITUNIIOD
K180 ST UOSS9[ Ay} JO

osodmd [euononnsur oy

*AIR[NQBOOA JTWIOpPEBO.

urerdxo o3 sanrunizoddo

soye) A[oIel 10Yyoed) oY
‘'SpunoI3yoeq 1o sage  Sjudpms
oy 03 yerrdoadde Aqinj jou 10
P JOYIID SI Jey)) AIB[NgqeI0A
S9sn Jnq 3991109 st o3en3ue|
uoyods s 1oyoed) oy
‘Apuopuadopurl SunjIom udym asn
Y3 A9y se139)ens puejsiopun
01 10 AJen3oo[[ajur o3e3uo

0} SJUIPMIS AIAUI JOU SIOP
uonjeuedxa s Joyoe9) Ay,
“MO[[0J 0} J[NILJIP SISO

‘18910 a1k suontod owos (SI011d
Jourw urejuod Aeuw Juojuod ayj Jo
uoneue[dxo s oyoed) oY
"UOISNJUOD JUSPNYS [BIIIUL

I0)Je PAIJLIB[o 9q Jsnu saInpaooxd
pu® SUONOAIP

JO/pue ‘ssaoons pajIwI| A[Uo sey
asodnd Teuononnsur oy} ure[dxd
01 1dwope s oyoed) oY

"PoOsSNJuO0o SIUSPMIS
3uraeg[ ‘A]3091100Ul pasn

Jo ‘ongea ‘gjenrdorddeur

SI AI8]NQeO0A OIWUAPEI®

s Joyoed oyl

“XBJUAS

JIo Jewrwreld Jo SI0LId
surejuoo a3en3ue[ USNLIM IO
uoyods s Joyoeo) oy
"osn Y31 SjupMIS
sa13ares Jo uoneue[dxa
Aue opnjour 30U sA0p

pue SI0110 Jo[ew SuIejuod
U209 A} Jo uoneue[dxo

s JJoyoed) oy
"3ursnjuos are sampasord
pUB SUOIOIIP Y} pue
‘SJuUapIYS 0} Jed[oun

ST uoss9[ oy Jo asodind
[euononnsur oYy

SpuapmS YpM
Suyvorunwuo)

g

EHALLDHAAH A'THOIH

CHALLDHAAAH

[-ONIJOTHAHA

0 - HALLDHAAHANI

NOILDNY.LSNI € NIVINOd

162



ure[dxo 0} S)udpNIS SAFUA[[BYD
pue SuIp[o}jeos 9[qeyns
sopraoxd zoyoedy oy
"SJUOPNIS

Aq Sunjury) xo[dwos axmbaz
1B} SONIANOE pUR SYSe) SuIuIed]
PoUSISIp [[om

y3noay} Juojuod Jurguaqreyod

u1 pade3ud A[[en3oo[ojur

oIe sjuopmIs [[e A[[emary

1sour Aq

JuowWaZeIUD [BNOJ[[AIUL QAIOE
ur synsar onbruyody sryy
QIqISIA

Sunjury) 119y} OxeW 0} SUIPMNIS
Sunraur ‘SunyuIy) JuopmIs
93uoqeyod 01 poudIsop oIe

puB SOW09INO [BUON}ONISUI A}
s paudife A[[nJ o1e sanIAnde
pue syse} Surwieo oy,

SjuapMs Jo s3urdnois oy,
uerdwod
K1o1ow 10 2A1ssed 2q 0} syuApIYS
jsowr Surmoj[e ‘Sunury} J1oy)
urejdxa 03 wayy 103 Arumaoddo
o[NI pue syudpms £q Sunyuryy
[ewrturwu ATuo axmbar jng
SOWI0JINO [BUONINISUL O} YIIM
pousie Afrented ore saniAnoe
pue sysey Surwieo oy,

0 J[qEINSUN T SHUIPIYS
Jos3uidnoi3 oyy =
-9rqissod

yoeoadde suo Auo ypm
‘sasuodsar 9101 AJuo axmbaz
JO ‘SaWI09)INO [RUONINISUL
oy yyIm pousife

A1100d 218 $90IMNOSAI pUE
‘S[eLIS)RW ‘SANIAIIOR/SYSB)
Surwies[ oy

Suuanay

u1 spuIPpNys

Sumsnusg
20

E-HALLOHAAA A THOIH

CHALLDHAAA

I-ONIdOTHATA

0 - FALLDHAAHANI

-Sjuawrtao))

SJuI0q

"uoISSNosIp
oY} Ul pPJeay I8 SIJI0A [[B

1BY) 2INSUD

SOA[OSWIAY) SjuopmS
"SuonNqIIuOd

pajoIjosun ayew pue ‘FuruIy}
s Jayjoue duo o3us[[eyo

‘sordoy a1eniur ‘suonsonb

Auew ore[nuLIo} sjuopys
‘uonu3ooe)ow

ojowod pue ‘9sInoISIp

pue SunuIy) [9A9]-Y3IY 90UBApE
‘A[9ATUS00 syuapmnIs dFUI[[BYD
03 sydwoxd

Jo suonsanb jo sar1as 10

KjolIeA B Sosn Joyoed) Ay,

"pIedy
Q1B SIUIPMS JISOW JRY) AINSUD 0}
sar3ojens Jo aguer e Jurkofduwd

‘UOISSNISIP A} UI SUIPMIS

jsowr so3e3ud A[[NJssaoons pue
Sunyuny soy) Aynsnl 03 syuapms
Soguo[[eyo Ioyoed) oy,
‘gyerrdoidde st os Sutop uoym
opise Suiddals pue puodsax

0] syuapmys 103 dwn Ajenbape
Surpraoad ‘syuopnis

uowre uoISSNISIp duINUI3

B SQJBAIO IOUOR) oY
‘Surpuejsiopun pue SunuIy}
juopnys ojowoxd

0} paugisop suonsonb sosod

oy ‘suonsanb [9A[-MO[ SWOS
asn Aewr 1oyoed) o) A[IYM\

"$1[NSI UdASUN

Pim ‘Sunyuny) 1oy} ure[dxd

0} pue

‘1otp0U® 9uo 0} puodsal 03 WY}
oSeInoous 03 ‘UOISSNISIP A}

ul syuapms [[e 93e3us 0y sydwone
IOUOBI} O],  'POAJOAUI dIB
SjuapMIS M9J ' AJuo nq ‘Sunyuryy
ul syuapnys age3ud 03 paugIsap
suonsonb swos yse 03 sydwone
IOUOBI] AU ‘A[PARUINNY
"90UBAPE UI PAUILLIO)OP
A[3uruaas sromsue ym ‘Armbur
Jo yped

o[3uIs ' y3noayy sjuapms pe9|
suonsanb s Joyoeo) oy

"uoISSNISIp
oy ur aredronued syuopnys
My e AU
‘Suruosear 1oty

ure[dxo 03 syuopmis unyse
INOYIIM SUONGLIUOD [[&
s3daooe 19y oLa) o1} ‘s1omsue
pue suonsanb [[e Funerpow
Ioyo®a) AUl UM ‘91A)S
uone)oal Apueurwopald

SI SJUSPNIS PuUB JAYILI) A}
uoomjoq uonoeIU]
‘uorIssooons pider

Ul poyse aIe pue ‘sasuodsar
1001100 J[3UIs YJIm
93u9[[eyd 9AIIUT0D

MOJ Jo ale suonsanb

s Joyoeo) oyl

sonbiuyoay
uoissnosiq
pun
Suruonsang
3uis)
‘q€

EHALLDHAAH A'THOIH

CHALLDHAAY

[-ONIJOTHAHA

0 - HALLDHAAHANI

SIUSWIWO))

163



"SJUIPNIS [ENPIAIPUL AQ SUTUIBI[
JO 9ouapIAd 9sougerp 0}
A[1e[N39I pasn oIk SJUOISSISSE
pue suonson®)

“BLIOJLID

JUQWISSISSE A} ‘0) PAINQLIIUOD
oAey Aay]) 1Y) QOUIPIAD

QWOS SI AIAY) PUE ‘JO dTeME

0q 03 1adde syjuopmg
"JUQWISSISSE QAIBULIOJ

“JUOUISSISS.

-J[9s ul 93e3u0 SJUIPNIS JWOS

‘oygroads pue

91eINdoE SI syudpms Jo sdnoid
0] JoeqPad) JoYdea ],

‘Surureg|

JO 90udpIAS dsouTeIp 0}

pasn A[1e[n3aI oIB SJUOWISSISSE

pue suonson®)

‘sjuapms Jo sdnoig 10y urures)

[I0M UMO JI9}
$SaSSe SJUIPNIS MdJ pue ‘TeIousas
SI Sjuopnys 01 Joeqpasy
‘BuruIed[ JO 90UIPIAD dsoudeIp

0} pasn AJoJel oI SJUOISSASSe
pue suonson®)  ‘o[oym

® SB SSB[O J} J0J SUIUIBS] JUIPMIS

“JUSUISSOSS®
100d 10 JJ0s ur o3e3uo
jou op syuepms

*Ayrenb 100d jo 10

JUAsqe SI JOeqPAQJ ‘Furures]
JudpNIs Jo Surrojruow

ou 10 NI ST A1y}

uoyonysuy ui

JO asn oAISuIXo ySnoiyy | jueprys s103UOUI JOYORS) Y} puk | SIONUOW ISYOEI) SY) PUB “BLISILIO pUE ‘BLIOILID JUSWISSISSE JUIWSSISS Y
‘UOTIONIISUL OJUI PAJRITAIUI | “BLI9ILIO JUSWISSISSE O} JO dIeme | JUSWISSIsse o) Jo areme Ajented oy} Jo areme oq o3 Jeadde Suisn
A[[nJ ST JUSWISSASSY 9q 03 Jeadde syjuopmg AJuo 9q 03 readde syjuopmg Jou Op syuapNMIS :ps
E-HALLOHAAA A THOIH CHALLDHAAHA I-ONIdOTHATA 0 - FALLDHAAHANI
:SJUOWIIO))
SyuI0q

‘Surpuejsiapun J1oy)
9)epI[OSu0d

0 Os[e Jnq SuruIed| Iy}

uodn 3007j01 pue yjm d3e3uo
A[[em09[[93ul 0} A[UO 10U PIPIdU
own

oy syuopmys sopraoid uosso|
oys jo Suroed

oy} puB ‘QINJONILS PAuILyIp
A[Ie9[0 © Sey Uossd[ Ay,
*JOUJOUR QUO JOJ SIIINOSAT

Se QAIOS Aewl SJUOpNIS JUAIUOD
juepzodwr Jo uorjeio[dxa oy 03
suonnqryuod

juopms pue Anmnbur

JO uonenIuI JUIPNIS JWOS

Jo oouspras stardyy,
“SunyuIy) 119y)

‘pode3us A[[enjooq[oiur 9q

0} POPaau AW} ) SJUIPIYS JSOW
Surpraoad ‘grerrdoadde s1 uoss9|
o Jo Suroed ayp pue ‘QInjonys
pauyyap

A[1ed[0 ® SBY UOSSI oY,
"SAIIAIIOR QU) 0} 9[qBNS I
sjuopnys jo s3urdnoid oyy
‘Juowagesua ey

y1oddns 03 Suipjoeos 19yoed}
YA pue quajuod Jurduaeyd
pue jueprodwir Ypm syuopmys

. QUIIIUMOP,, JO
junowre

9]qRIOPISUOD B JARY SIUIPNS
Kuewr ey} MO[S 0S 9q AW 10
paSe3uo A[[enoa[[oiur oq 03
Papadu own Ay} Syudpmys apraoxd
j0U AeWl UOSSI 9} Jo Suroed oy
IOAMOY {2IN)oNxS 9[qeZIuS03a1
' Sey uosso[ oYL
"SANIALOR

oy} 0} 9[qeINS A[djeIopOowW dIk

“PAYSNI 10 MO[S
00} ST UOSSQ[ a1} Jo aoed o
JO “QImIonu)s pauyap A[Iea[o
ou sey uosso[ oYy
"SONIALOR O}

164



S

“d[oy poou oym SjudpMS

10J

soyoroidde aA1}09]Jo Furyoos

ut

sis1s1od 1oyoed} o ‘Ajrunwitiod
10 Jooyos

oy} WOIJ SI2INOSAI [BUONIPPE
Sumnoros

pue sa1393enSs [RUOIONNSUL

Jo axojradox

OAISUdIXQ Ue Juisy
"s3urpue)sIopunsIwI

JUSPNJS [BNPIAIPUL SSAIPPL

0] UONINNSUI SAIBNUIIIJIP Pue
sisnfpe A[nJssooons 10 ‘s}so1ojur

"A[[}OOWsS OS S0P pue

uossa[ 9y} 03 Judusn(pe Jouru
B SOYBW JoY0Bd) Y} ‘Popasu

are

sarmnseow mdwoxdwr Jjy
‘Surures] AMOLgIp ARy Oym
sjuapms 10y sayoeoidde Suryoeos
ur sjsisiad 1oyoea) oy ‘so13oens
Jo amoyadaz

“QAT}OQJJOUI JO [RWIIUIW SI
JUOWISSOSSE 0) Asu0dsal ur uoss9|
oyp Jojuaunsnlpy

"9sn 0} SAI391eNnS

"JU9JUOD Y} puejsiopun
1,UOp SJUIpN)Ss uaym

UIAD

uosso[ oy isnlpe 01 dwone
ou

soyew Joyoeo) oy,
"$5900NS JO

Jor[ J19Y) 10J JUSWUOIIAUD
owoy 19y} Jo Wy}

SIUOPNIS 10 JUIAD snoduejuods peoIq & U0 Jurmer(J Jo amoyradar pajrwun] © ATUo sey | souwre[q Ioyoed) oy ‘Suruae] | ssauaarsuodsay
& U0 SuIp[ing ‘gurureo| "s)so10ur pue suonsanb | ng sjuopnis [[€ Jo $s900NS Y} 10 Knoyip oAey syuopmis | puw Apjiqixag.g
oouequd 03 Ayrunyzoddo SIUOPNIS SAPBPOUWWOIIE Anqrsuodsar uoym ‘suonsonb syuopmys | Supwasuowaq

Ue SOZIJS 19Yded) Y], A[[nJssooons 10yoed) Y[, sydoooe 1oyoeo) oY ] so10u31 19YdLd) O], rag
CHALLDHAAH A THOIH CHALLDHAAAH [-ONIJOTHAHA 0 - HALLDHAAHANI
:SjudWIWO))
Sjur0q

"S3UIpUB)ISIOPUNSIW  S)UIPMIS
[eNpPIAIPUL SSOIPPE 0} UONINISUL
S9)BNUAIAYJIP A[[NJSS2INS
190} oY [, "ssa13oxd umo may)
Joyruow

pue ssosse-J[os sjuopms
"SuIUIRd SOOUBAPE pUR

o1100ds pue 9jeandoe st ‘s1aad
puUe JoUOBJ} )Oq WO} YOBqpPId)
Joswoyjo ALeA Yy -

165



"OAI}OJJO A[[DJ SI SPI0JAT
[eUONONNSUI-UOU PUB ‘SUIUIRd]

"OAIIOJJO A[[DJ SI SPI0JAT
[eUONONNSUI-UOU PUB ‘SUIUIRI|

"AelIBSIp
Ul JO JUQ)SIXUOU ST SuIuIed] ur

SI 3uruaed[ ur ssasgoxd
JUSpNIS pue sjudwuIIsse

u1 ssa13oad juopmys ‘syuowudisse | ur ssar3oid juapms ‘sjuowugisse | ssaidoid juopnis pue SJUSWUIISSE Jo uonodwoos juepnys Sp1022Y
Jo uonordwos Juspms Jo uonardwos juopnis Jo uonddwos jJuspms | uo uonBULIONUI SUTUTBIUIRUL IANIOY
uo uorewIojul Sururejurew uo uorewIojul Sururejurew uo uorewIojul Sururejurewt 10} | Sunnwpuwpy
JI0J W9ISAS S IOY08d] oY, J0J WQISAS S IOYO8] oY, J10J W9ISAS S, IOY08d] oY, WJSAS §,1o7oed) Y L. :qp
E-HALLDHAAH A'THOIH CHALLDHAAH [-ONIJOTHAHA 0 - HALLDHAAHANI
:SjuUdWIWO))
SIuI0q

"UoI}OE JO SISINOD
JUDIQJJIP JO $5999ns d[qeqoid
oy yim 939dwiod ‘suonoe
oA RUId) R J1J10ds S191j0
I94oed) Ay} ‘S[[IYs Jo axroyradar
OAISUQIXQ UB UO Suimerqg
“oBa JO syiduamns
oAnje[al
o) SurySrom pue uoss9[ oY}
wolJ sojdwrexa o1j10ads Auew
3uno ‘sowoo)nNo [eUONONISUI
SH PIASIYO® I yolym
0} JU)X A} PUEB SSAUIAIOJJ
S, UOSSJ[ B JO JUOWSSISSL
9jeIndoe pue [npPY3Inoy

© SOYyBW IoYOLd) Y]

‘Jy3ne) SI1 UOSSI

oy} dwn JYJouL PaLL) 2q PInod
JeUM JO Suonsaggns oyroads
MOJ B SOYBW IOUOBA) oYL
uowdpn(

o3 1oddns 01 seouaIdyOI
[e10Ud3 9110 UBD PUEB SAWOIINO
[euonoNNsuI

SH PIASIYO® I yolym

0} JU)XJ JY) PUEB SSAUIAIOIYJ
S UOSSJ[ B JO JUOWISSISSE
9)eINOOE

UB SoYeW Ioyoed) oy,

‘paaoidur aq pnod

UO0SS9[ B MOV JnOge suonsagsns
[eIOUQ3 sayew Ioyowd) oY
"Joul a1oMm

SOUWI00)NO [BUONONISUL YOIYM

0} JUSIX9 O} PUB SSOUIAI)IJJO
S,U0SS9] ® JO uoIssaiduwr ajemnooe
A[[eIouas ® sey 0yoed) oy

‘paaoadur 9q pinod

uoss9[

© MO 10J Suonso33ns

ou sey Ioyoed) oy
"U0SS9|

® JO $s000ns oy sadpnlsiw
Apunojoid 1oyoe9) o}

1O ‘SQWOINO [RUOIIONNSUL
S)1 POAQIYIE IO OAT)OYJQ
SeM UO0SSI[ © Joyjoym
mouy

10U SQOp Ioyoed) oy

Sunyonay ug
Sunoapfay
vp

E-HALLOHAAAA A THOIH

CHALLDHAAHA

I-ONIdOTHATA

0 - FALLDHAAHANI

SHILI'TTIISNOd SHY TVNOISSHAOUd ‘¥ NIVINOA

‘Sjuawrtao))

166



ul 9AIjenIUl Sulye) Joyoed)

"Annbur 1euorssajoad jo armno

ur sojedronred 1oyoed) oy |,

Jo a1mnd Jeuorssajord

oy | e ur sojedionted A[oAnoe 10yoed) ‘soxmbaz & u1 uonedronied
M ‘uoneradoos pue aoddns ayl 1OLISIP JO [00YOS Y} 1By} sannp SPIOAR JOUOBQ) O], Apunwmuio)
[enynu | ‘uonerodood pue joddns [enynw 9y ‘BuIAI0S-J[os 10 |  ppuoissafosqd
Aq pazirojorieyod a1e sondes[[0d | AQ pozLIdloeIeyd dIk SINFeI[[09 01 son3ed[[00 M sdiysuone[dl | 9Ane3ou I8 SaNSe[[00 PIM yy u1
i sdrysuone[ox i sdrysuorne[ox [BIp109 sdiysuonerar | Supvdioning
s Joyoeo) oyl s Joyoed) oyl surgjurew OYoed) oY s JJoyoed) oy py
CHALLDHAAAH A THOIH CHALLDHAAAY [-ONIJOTHAHA 0 - HALLDHAAHANI
:SIUAWIWO))
SE|

‘[NJSS200NS pue jusnbaiy

o1e weidod [euononnsul

ay) ur sarwej 93e3uo

0] S}I0JJQ S JYoed) oy
"AJAT)ISUSS [BINND

pue [euolssajoid M SUIOUO0D
Ay 03 spuodsar 10yoeo)

oyl  UOIedIuNuIuod

oy 03 Sunnqriuod

SIUSPMIS YIIM “ISUUBW
QAISUSS A[[BIM[NO B U SAI[IUE]

‘wergoxd

[eUOT}ONISUL AU} Ul SOIIWE]
a3e3uo 01 sydwoyie owos soyew
Ioy0B9) A [ JOUUBW JANISUIS
A[rermno e ur ssar3oid juspms
[enpIAIpur

INOQE UOBWIOJUI SAIAUOD

pue

weidoxd [euononysur Ay} Jnoqe
Solrurey

0} uoneuniojur gjerrdordde

"SQI[IWe) S0y}
0} 9AIISUAS A[[BIMND 9q Jou Aew
doerd

93[e} SA0P JBY) UOHBIIUNWIWOD
oy

‘10A0210]\ ‘werdoid Teuononmsur
oy ur sorruej 93e3ud 03 dwone
10U S0P INQ SJUIPMNIS [eNPIAIPUL
Jo

ssa13o1d o) 1noqe pue weigord
[eUOIIONISUL AY) INOQL SII[IWL]

"SUIdOU0D
reruared 03 ‘AjoAnisuasul
spuodsai 10 ‘puodsai jou

SOOp J19Y0€9) QY [, ‘TewIuiu
st ssax3oxd  syjuopmys
JNOQE UONBOTUNWIIOD

S 191089} U} ‘sar[Iue]

0} weidoid [euononysul
91} JNOQe UOIBULIOJUT

SN YIH

M Apuanbayy sajeorunuwod pue juanbaiy YA 9JBIIUNWWOD o | Supworunwuwo)
IoUOed] oYL sopiaoid 10yoea) oy ] 01 sydwope Joyoed) Ay, sapraoid 1oyoea) oy | T4
EHALLDHAAH A'THOIH CHALLDHAAH [-IONIJOTHAHA 0 - HALLDHAAHANI
:SjueWIIO))
syu1od

"SpI02a1 A}
Surureyurew ur gyedronaed pue
UOIJBUWLIOJUI 9JNqLIJU0D SIUAPMIS

"uoISNJuO0d pue
SI0119 3urq NS AY) ‘AevLIesIp
Ul 9Je SANIAIIOR [BUONINLSUI-UOU
10J SPIOOAI S IOYJB) oY

“UOISNJUOD pUB SIOLID

3uraq Jnsax oy} ‘Aerresip ur
oIe

SONIAIJOR [BUONONISUI-UON
10}

SPI0O3I S Joyoed) AU,
*KeLIESIP UL 1O JUIISIXIUOU

167



:SJUSIUIO))

sjulod
‘uorssojord
oy 0} ‘sanIIqIsuodsar
9)NqLIUOd 0} SAem JOJ SOO[ pue [euorssojoid awnsse 0}
$10J8ONP "uo1ssajoId ayy 03 AINQLIUOD 10 S19410
19430 3unSISSe Ul A[9A1JOR | puUE SIOUOBI) IO ISISSE 0) SAem M 9Fpa[mouy] dIeys
sojedronted oyoedy oy poyw spulj 10yoed) oyl 0 110JJ0 OU SOYBW IOYOLd)
-oonoerd "doueuofrad Suryoed) oyr
‘uorssojoid oty 03 9INQLIUOD noqe Uo JorqpadJ ‘son3e9[[0o pooudrrodxa
0} soniAnoe juelrodwr yoeqpady Surpnjour ‘donoeld owos Surpnjour ‘donoeid a1ouw Jo s10s1A1ddns
SOJenIUl IOYOB) Y] | INOQE uonesIoAuod Jeuolssdjoid | Inoqe uoresioAuod [euorssajord IoyIo woly douewiorod
"san3e9[[09 pue s1osiaddns ur s10s1A1adns pue songea[[oo ur s1osiazadns 3uryoed) uo JoBqPIJ
J10q woy 3o1oe1d uo Joeqpasj ym | pue son3eo[[oo yarm Kem pajiw| SISISOI IOYORd) oY,
SJIOI[OS Jayoed} Ay, | so3e3uo Ajoanoe soyoes, e ul soge3uo Joyoed) Y “[[S 1o
"0IBISAI UON)OR TS “JUOTUIAUOD I8 AU} J3pojmouy
1ONPUOD 0] 110JJO ONBWIISAS [eor3o3epad pue o3pojmouy uoyMm J0UBYUD 0) SONIALOR | Ajpuoissajoiqd
& soyew pue Judwdo[oAdp | 1u91u0d 9ouBquUd 03 Juawdo[aAdp SanIAN)o. [euoIssojoId ur JuaIxd juowrdo[aaap Teuorssajord Surdojanaq
[euorssajoid 103 senumioddo [euorssajoid 103 senrumaoddo pou ou | puv Suimoir
N0 SYOOs I_Yoed], N0 SYOOs 1Yo, e 0} sojedioned 1oyoeo] ur so3e3uo 1oyoea :p
CHALLDHAAH A THOIH CHALLDHAAAH [-ONIJOTHAHA 0 “HALLDHAHUNNI
1SJUQUIIO))
SjuI0q
“QJ1[ 30LISIP 10 [00YJS JO 30adse
Quo }sed[ Je ur 901 dIysIaped|
© Surunsse pue uonNQLIUOd
[enueisqns e Junjew ‘s3o9foxd
10LISIP ‘sjoofoxd
pue S1u2A? Jooyds ur djedronaed "PaYse | JOLISIP PUB [00YJS JO SIUIAD
0] SIdUN[OA IOYOB) oY AJreoyroads uaym syoaload jo1msip [ooyos

‘Anmbur euorssajoid Jo 1mno
& Sunowoud ur sjo1 diysiopeo|
B soye) Joyoed) oy,
‘Kynoey a3 Suowe diysiope9|
Furwunsse

‘uonNqLIuOd JenueISqNs
& Sunjew

‘s309(01d 1011SIp puE [0OYDS UL
pue sjuaAd jooyds ur dedronted
0] SIOAUN[OA IOYJB) oY

pue J00YOS pue SJUIAS [00YOS
ut sojedronaed 1oyoeo) oy~
"0S Op 0} pajiAul uaym Axmbur
[euorssajoid

JOo aamyno s, [ooyods Ay}

Ul PAAJOAUT SUIIOJ9q
SploA® 10Uoed) oYL,
"POAJOAUL

owo09%9q 03 senrumroddo
3unsrisar ‘Anmbur

168



‘st

sjutod
"SoNn3ed[[09
M 9[o1 drysiopes] € Surye)
‘suonengax
10LISIP PUB [00YDS M
Ay
sordwoos wyoedy oyl
‘spIepue)s Jeuolssajord 1soy3iy
o) UO paseq Ie SUOISIOP
yons jeyy arnsud sdjoy pue ‘suonje[ngor
Sunyew uorstoap [ejuowredap 10LISIp
Jo wed} ur oo diysioped| pue jooyos M SurA[dwoo "SUONB[NIAI I01NSIP
B SaYel JOUOBA} Y] ‘suonengax noqe siosiazadns Aq pepurwax pue [ooyos ym Ajdwod
‘[ooyos JOLISIP pue [00YIS M oqisnuw Ioyoed) oy | JOU S90p Ioyoed) oyl
Q) Ul PaIoUOY dJe ‘PIAIesIopuUN A0y "SUOIIBIOPISUOD *$1S9193Ul
A[reuonipen asoy) Ajrenonred sordwoos oyoedy oy [euorssojoxd UIAIOS-J[3S UO Paseq
‘S)UPMIS [[& I8} 9INSUD ‘Sunyewt ATournuag y3noyy pajrwr] JIe 1B} SUOT)BPUIUIIOIAT
03 soonoeid 10 sapme oAneou uoIsIoap [eyuowredap U0 paseq dIe SUONEPUIWIIOII pue SUOISIOOP
o3 uQ[[eyo 03 110} PA}IAOUOD Jo weay ur purwt uado pue soyew Ioyoeo) Ayl
B SOYRW JOUOBI} 9] | Ue sulgjulew Joyoed) oyl SUOISIOQP S JOUoed) oYL, ‘[00Yds oY} AQ PIAISS
‘paposu "pa3odons 03 Ayrunyzoddo arej ‘[ooyos [I1 Suraq SIUSPMYS SWOS Ul
UayM S2IN0SAI INO FuIa3s | © 9A10031 sjuopmys [[& 1Y) 2INSUD oy} Aq paAIas [[1 3ulq SIUAPIYS j[nsaa ey seonoeld
‘syuopmys SurAIds ur 9AndeoId 01 SunjIoM ‘SjUdpNIS SUIAISS | SWOS 0} INQLIUOD A[SUurmouwyun [00Y9$ 0} SAINQLIUO0D
Ay3y st oyoed) oy Ul 9AT}OR SI IoUOBd) oY pue | pue spoou SyudpmIs 0} JIde
"son3ea[[0o ym o701 diysiopeo| o1 qnd oy pue ‘syuspms JUQ)ISISUOOUL dIB SJUOPN)S AIIS 10U ST IoyOed) oy
© SO)B) puk AJI[ENUIPIUOD puL ‘songeo[[0d M suonoeioul | 03 sydwiope s oyoed) Ay -o1qnd oy pue
‘Kyadayur ‘K)souoy Jo sprepuess ur AJI[enuapijuod pue -o1iqnd 9y pue ‘sjuopmys ‘syuopnys ‘sanges[[0o yum | wsyvuoissaforq
1s9US1Y 93 p[oY 0} U0 PIAUNOD ‘Aridour ‘K)sauoy Jo spIepuels ‘songea[[00 YIM SUOIIOBIIUL SUONOBIAUI Ul AJSOUOYSIP Suimoyg
oqued Uoe Ayl | ySiy sAerdsip woyoesy oyl 0 u1)sauoy SI Joyoed) Ay, | sAeidsip zoyoeoy oy o

EHALLDHAAH A'THOIH

CHALLDHAAY

[-ONIJOTHAHA

0 - HALLDHAAHANI

169



Part VI Forms

Revised July 2025



Field Placement Timesheet

WEST VIRGINIA UNIVERSITY PARKERSBURG
EDUCATION FIELD EXPERIENCE TIMESHEET

STUDENTS NAME STUDENTID
SCHOOL BASED EDUCATOR(S) NAME OF SCHOOL
BEGINNING DATE ENDING DATE GRADE/SUBJECT
o EDUC 100 0 EDUC 200 0 EDUC 300 0 EDUC301
o EDUC 303 0 EDUC 304 0 EDUC 308 o EDUC 310
0 EDUC 387* 0 EDUC 388* 0 EDUC 389* o EDUC 390*
0 EDUC 402* o SPED 312* 0o SPED 422* * specialization courses
Mo/Day/Yr. Start & End Time | Total Time Mo/Day/Yr. Start & End Time | Total Time
Each Day Each Day
Ex. 5-1-13 2:00-3:30 1.5
Total Hours:
This Teacher Candidate:
v Was dressed professionally/appropriately Y/N
v Arrived-on time Y/N
v Adhered to schedule Y/N
v" Followed protocols to reschedule if needed Y/N
v Followed school protocols Y/N
v" Dispositions Rubric Completed Y/N

Supervisor Signature: Date
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Service-Learning Documents

EDUCATION DEPARTMENT
SERVICE-LEARNING COMPONENT

Rationale

Guided by the philosophical framework of "Architects of the Future," the teacher education
preparation program at West Virginia University Parkersburg emphasizes civic responsibility,
social justice, and the practical application of disciplinary skills. Service learning serves as a key
strategy to support and strengthen these core elements of our conceptual framework.

Service Learning Requirement for Licensure Eligibility

To meet one of the eligibility criteria for recommendation for teacher licensure, each teacher
candidate must complete a minimum of 50 documented clock hours of approved service
learning activities. These hours should be completed during the freshman and sophomore
years, and candidates may not receive payment or reimbursement for their participation.

Service Learning Procedure

At WVUP, we view service learning as a valuable part of your journey to becoming an
"Architect of the Future." These experiences help connect your academic learning to real-world
impact, while supporting the development of civic responsibility and social awareness. The
following steps outline how to plan and complete your service learning requirement:

1.0 Getting Started: Introduction & Planning

1.1 As part of your Education 100 course, you will receive an overview of the service learning
expectations, including guidance on how to make the most of the experience.

1.2 Each candidate will complete a Service Learning Agreement, confirming their
understanding of the requirement.

e The original will be placed in your student file, and you’ll receive a copy for your
records.

1.3 You will then submit a Service Learning Plan that includes:
e How you plan to complete the required S0 hours
o How the experience connects to and supports growth within the program’s philosophical
framework

e This plan will be part of your Education 100 course evaluation.

1.4 Before beginning, you must obtain written permission from each participating organization
or agency.
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1.5 All service learning activities must be approved in advance by your EDUC 100 instructor,
education advisor or Director of Teacher Education.

1.6 If you need to make changes to your plan after approval, those changes must be reviewed
and approved by your education advisor or Director of Teacher Education.

1.7 Transfer Students: All transfer students must schedule a meeting with the Director of

Teacher Education to review their service learning progress, determine their standing within the
plan, and clarify expectations moving forward.

2.0 Optional: Supplemental Hours

2.1 You may choose to include up to 15 additional hours of relevant service-related activities
that were not part of your original plan.

To count these hours, please submit:
e A brief summary of the experience

e Supporting documentation (event program, flier, etc.)
e A supervisor’s signature verifying your participation
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EDUCATION DEPARTMENT
SERVICE LEARNING APPROVAL FORM

Candidate Name (Print):

Plan Evaluation:
[ Satisfactory
L] Unsatisfactory

Reviewed By:
Signature (EDUC 100 Instructor, Advisor, or Director of Teacher Education)

Date:

Agency Permission Section

This certifies that the following agency/organization:

Agency/Organization Name: grants
permission for Teacher Candidate: to complete
approved service learning activities at this location as part of WVUP's teacher education program
requirements.

Agency Representative Signature:
Title:
Date:

O Typed service learning plan is attached.

Revised July 2025



West Virginia University Parkersburg
Education Department
Service Learning Time Sheet

STUDENTS NAME: STUDENT ID:
ORGANIZATION: SUPERVISOR:
BEGINNING DATE: END DATE:
Mo/Day/Yr | Start & End| Total Ti Mo/Day/Y Total Ti
o/Day/Yr Ti?:;e n otal Time o/Day/Yr Start & End otal Time
Each Day Time Each Day
Ex. 5-1-13 | 2:00-3:30 1.5
Total Hours:

Supervisor Signature:

Revised July 2025




West Virginia University Parkersburg
Education Department
Supplemental Service Learning Time Sheet

Please accept this documentation as a supplement to my service learning hours. |
understand that I may have up to 15 supplemental hours that are not included as
part of my service learning plan. I have attached documentation (event program,
flier, etc.), a summary of my experience as well as a supervisor signature.

Teacher Candidate’s Name Student ID
Organization Supervisor
Event Date
Beginning Time Ending Time

Prior Approval by Director of Teacher Education

Date

O Typed summary of experience attached.

Supervisor Signature:

Revised July 2025



Professional Development Documents

EDUCATION DEPARTMENT
DOCUMENTATION OF PROFESSIONAL DEVELOPMENT
25 HOURS REQUIRED

Rationale

Professional development refers to ongoing learning opportunities available to teachers and other
education personnel. It is important for teacher candidates to recognize the significance of
professional development and develop the habit of lifelong learning.

As one criterion for completion of the elementary education program, the teacher candidate will
complete a minimum of twenty-five (25) documented clock hours of professional development
activities. Completion of these professional development activities are to occur after admission
to program and prior to Admission to Residency 1. Satisfactory completion will constitute one
criterion for admission to Residency.

Procedure

1.0 The teacher candidate will be informed of the professional development requirement in
Education 301.

2.0 A minimum of twenty-five (25) clock hours of professional development activities will
be reflected in the Residency I Application required for admission.

2.1 Professional development hours must be completed after formal admission to the
elementary education program.

2.2 The teacher candidate will keep a log of professional development hours and
verification. Verification may include a certificate of completion, a printed
program, or written notes.

23 Artifacts representing the completed professional development activities are to be
included in the Application for Residency.

Required Professional Development Hours:
*  Youth Mental Health First Aid Training — 6.5 Hours (EDUC 253)
* Handwriting Module — 4 Hours (EDUC 301)
» Safe Schools Modules- 8.5 Hours (EDUC 320)
* CAEP Family Engagement Module- 4 Hours

Approved Professional Development Opportunities: (Other professional development
opportunities not on this list must be preapproved by the Director of Teacher Education with
recommendation of your Academic Advisor.)

*  West Virginia Department of Education Professional Development Opportunities
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» Partnership School In-Service Activities or workshops

* National Association for the Education of Young Children (NAEYC) conferences or
webinars

* Association for Supervisions & Curriculum Development (ASCD) conferences or
webinars

» Partnership Projects sponsored professional development opportunities

» Kappa Delta Pi conferences, webinars, Professional Development Fairs

* K-12 On Line Conferences (http://k12onlineconference.org/)

» Other offerings by national professional organizations in the field of education such as
NCTM, NCTE, NCSS, NCSA
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Documentation of Professional Development (25 Required Hours)

Teacher Candidate

Verification must be provided for each activity completed.

Title and Location of Activity Description of Hours Evidence Date
Activity Completed Completed
(provider,
content, etc.)

Introduced in EDUC 253 Youth Mental 6.5 Certificate

Health First Aid of
Completion
Introduced in EDUC 301 Handwriting 4 Certificate

Correspondence of
Course Completion
Introduced in EDUC 320 Safe Schools 8 Certificates
https://wcs- Modules printed for
wv.safeschools.com/login all modules
Self- Paced CAEP Family 4 Certificates
https://caep.learnupon.com/catalog | Engagement printed for
Modules all modules
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https://wcs-wv.safeschools.com/login
https://wcs-wv.safeschools.com/login
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Teacher Candidate Plan of Remediation

Education Department Plan of Remediation

Teacher Candidate: Date:

Course: Semester:

I have observed the above-named teacher candidate in the elementary education program. I have noted the following
factor(s) that may indicate the student will require a Remediation Plan:

Course Work Dispositions
[J  Failure to follow policies and/or procedures ) Respect
[l Poor performance in field experience [l Responsiveness
[]  Performance, characteristics or behavior that (] Reflection
are incompatible with expectations for success (1 Collaboration
as a teacher (] Commitment
[1  Lack of ability to use standard grammar in
written and/or oral communication
Comments:
Remediation Plan
Area(s) of Remediation Student Actions Date(s) to Review
Follow-Up Meeting/Action:
Faculty Member’s Signature Student’s Signature
Date Date

Note: Student’s signature signifies that the student has seen and has been given a copy of this form. It does not mean
that the student agrees with the information on the form.

Students for whom such forms have been completed will be considered for interview by a panel of faculty prior to
admission to the Teacher Education Program, Residency I, or Residency II.
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"W, Parkersburg

V' West Virginia University.
WVU Parkershurg
300 Campus Drive
Parkersburg, WV 26104
wvup.edu
304-424-8310

WVU Parkersburg is an Equal Opportunity
institution. Auxiliary aids and services are available
upon request to individuals with disabilities.
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